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| WOULD LIKE TO ACKNOWLEDGE THAT THE
LANDS ON WHICH | LIVE TODAY AND THOSE |
HAVE RESIDED ON IN THE PAST, ARE NOT MINE.

THEY BELONG TO THE ORIGINAL KEEPERS — THE
ANISHINAABEK, THE HURON-WENDAT,
HAUDENOSAUNEE, AND COAST SALISH PEOPLES.

| ACKNOWLEDGE THE PRIVILEGE AFFORDED TO
ME BY TREATIES 3, 4, 13, 14, AND 61 TO LIVE,
WORK, AND PLAY ON THESE LANDS.

| ACKNOWLEDGE THERE IS MUCH TO LEARN
AND UNDERSTAND ABOUT THE HISTORY OF
THESE LANDS AND OF INDIGENOUS PEOPLES.

| COMMIT TO EXPAND MY KNOWLEDGE;
TO LISTEN, THEN ASK, AND LEARN.

| COMMIT TO BEING A GOOD GUEST ON THESE
LANDS AND TO TREAT THEM WITH RESPECT AND
HONOUR.



Abstract

If learning is transformative, then what potential transformation could happen with
learning Indigenous Knowledge(s)? This Major Research Project is the story of my
learning journey as | seek to better understand the intersectionality of creativity and
innovation at an individual level, and how this meeting place intersects at an
organizational level in higher education. | explore how power dynamics and different
worldviews (Western and Indigenous) influence the innovation process, while observing
the learning through autoethnography, specifically reflexive practice. Bringing attention
to the interplay between creativity, power dynamics, and Indigenous Knowledge(s), |
note the relative constraints and freedoms among these three domains, offering
dialogue for action, as | design for conversation. This project is about bringing awareness
to systems and ideologies that can inspire and promote change within oneself. It is a
synthesis of the change | have undergone; it is the story of how | became a Designer.

Keywords: Creativity, Innovation, Power Dynamics, Indigenous Knowledge(s),
Autoethnography, Design
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| arrive at this place, joined by my treasured
advisors and learning partners, Angela
Bains and Peter Morin, who have
guestioned me in the most generous way,
nurturing my creativity and in sharing their
knowledge. Our conversations were
wonderfully rich and deeply meaningful. |
am honoured to have learned from and
with you.

| have arrived at this place, thanks to the
valued guidance and enthusiasm of
Rebecca Diederichs, and the incredible
support of friends, fellow SFI classmates,
and beloved family who have cheered me
on along the way and held me up when the
task seemed impossible.

| am grateful to all of you who have walked
this journey with me.

Dedication

To my little love.

| hope this journey inspires
you, like you inspire me,
everyday, to be better.

| love you sweet peal
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An Invitation to the Reader

| invite you to imagine moving through the forest with me.

Take a moment to rest your eyes on the large evergreen rising up from the Earth tall and proud.
This tree symbolizes my learning journey through the major research project.

The trunk, the core of this project, has grown from secondary research and reflects a more
traditional academic research paper and approach.

The tree branches, my reflections, are the off-shoots of the learning | observed and of my coming
to know and understand through reflexive practice.

The pine cones, and the seeds they contain, are the questions | pose throughout. These seeds are
for all of us to consider.

Thank you for joining me on this journey.



STATEMENT OF
POSITIONALITY

| am a mother, wife, woman, friend, and mature student, currently working in
academia, while living and learning through the COVID-19 Pandemic. | share this
with my reader for the context that has shaped, influenced, and informed this
project. By locating myself in the research (Lavallée, 2009), | invite the reader to
learn with me.

| grew up just under the poverty line, in Sault Ste. Marie, Ontario, and was raised
predominantly by my mother. Living in a small town with limited exposure to
diversity, my understanding and assumptions of the world were narrow. The city
was built on Anishinaabek land, home to the Batchewana First Nation and the
Garden River First Nation (Ketegaunseebee). Thinking back to my time there,
having travelled often though the Garden River reserve along Highway 17, | recall
seeing This is Indian Land graffitied on a rail bridge. If you travelled East towards
Sudbury, you drove passed this bridge. Many of my friends and family would have
seen this too, yet | do not recall ever discussing it or what it meant; it was as if it
did not exist. | have since come to know what took place in the past, and who’s
land I am on. | am committed to treat this knowledge with respect, recognizing the
responsibility that comes with knowing.

With knowledge, also comes power”. | learnt through observation that those who
were educated — in the Western education system — were highly regarded. They
became doctors and lawyers, earning wealth and power over those that did not.
They ‘knew’ and therefore their words and perspectives mattered more; they
themselves mattered more. | watched and experienced how this dynamic eroded
confidence and fuelled a fear of questioning. Earning an education was the only
opportunity | had to shift my own trajectory. As long as | got good grades and got
into a good school, there were possibilities for me. | was privileged to have those
opportunities.

This Major Research Project (MRP), and my almost two-year journey through the
Strategic Foresight & Innovation (SFI) program, took place during the COVID19-
Pandemic. | enrolled in the full-time stream, with eager plans to attend on campus,
in person. Like most others, | was forced online due to provincial mandates and
local public health guidelines. Completing this Master’s program online
fundamentally changed the learning journey for me, consequently impacting the
way in which | approached this MRP. One year into the pandemic, with hopes and
anticipation for in person learning (and life), | over-ambitiously mapped out a range
of participatory design research to collect primary data. My intention was to
engage in dialogue and build relations.

...continues on next page




STATEMENT OF
POSITIONALITY cont...)

As we entered yet another year of the pandemic, | noticed my levels of anxiety and
stress rise. The thought of reaching out and engaging with Indigenous Knowledge
Keepers and other potential participants through virtual means was overwhelming. |
am a people person — | enjoy building relationships. Doing this virtually has been hard
and uncomfortable, though not impossible; it simply takes more energy to initiate
and sustain. Trying to balance home life, work life, and school life, was depleting my
energy well to the point that even the thought of facilitating workshops online, trying
to engage with strangers, was paralyzing.

Reflecting back, | was also afraid. Genuinely afraid of offending anyone through this
project due to my ignorance. So, | retreated within. | took this opportunity to explore
reflexively; to learn by observing and by being observed. In this process | include
myself as a research subject. | am not looking in from the outside like an expert, | am
engaged from within, mapping my experience to bring richness and depth to this
MRP through story —the story of my learning journey and change.

My learning has been guided by the four “organizing principles of Respect,
Relationship, Reciprocity, and Responsibility”, as described in OCAD University’s
Indigenous Learning Outcomes (2019). | acknowledge that as a white settler, | come
to this work from a place of privilege. | acknowledge that as an “interpreter” /
researcher | hold power through the decisions | make about what information to
include and exclude which can “shape public opinion and knowledge” (Finegan,
2019, p. 283). As such, | have made every effort to be responsible, acknowledging
there are many differences among Indigenous Peoples, from language to customs to
knowledge.

Recognizing my privilege and power, | commit to honouring the knowledge | gain
through this process by sharing it, inviting others to question it, reflect on it, and
discuss it.

*According to Garcia (2001), the phrase “knowledge is power” was originally conceived in 1597 by
Francis Bacon. Michel Foucault wrote in Discipline and Punish (1975) that “power produces knowledge”
and that “power and knowledge directly imply one another” (p. 113), suggesting these two are caught
in a reinforcing feedback loop, amplifying each part (Senge, 2006). According to Smith (2021), thisis a
“colonial adage” that is addressed within Indigenous communities by sharing knowledge, embodying
the principle of reciprocity (p. 16).




(March 2022) | am learning what it means to be a “designer”, and what it means for me to be
a designer. | better understand the responsibilities that come with being a designer. To be
open and inclusive, to be future-oriented towards sustainability, and to lead by example.
Inherent within design is a creative ability and sensibility. It calls on you to look through
different lenses, to see, hear and feel differently. This journey has been about challenging my
own thinking, to question what | know. This is what being creative can do - open your mind
to the novel. Creatives are inquisitive, they question their own thoughts and those of others;
they question organizational culture, theories, and systems. Art — the most familiar form of
creativity, has the power to provoke questions and in itself questions; just like design.

| am designing for conversation, a conversation for possibility. Applying Dubberly & Pangaro’s
(2018) definition of second-order cybernetics, | have created the conditions to learn together
and imagine, creating a conversation of exploring and understanding the intersect of three
domains: creativity and innovation, power dynamics, and Indigenous Knowledge(s). This MRP is
my work as a designer, told as a story of change through autoethnography.

Predominantly a visual learner, | understand by seeing, often by seeing connections between
related and unrelated items; this is how | organize information to make sense of things. | often
say that | think in systems, which aligns with how Jamshid Gharajedaghi (2004) describes
systems thinking - a “visual narrative for knowledge translation”. In working through this
project, | noticed how often | was drawn to systems as a way to anchor the process. It also felt
like a good fit given its ability to visually tell a story. That visual aspect is inspiring because it
holds power to spark creativity and innovative thinking.

{z

(March 2022) | struggle to bring this project to a close, to organize all the disparate thoughts and
ideas | have had along the way. | recognize now, how hard it is to bring words together. If | could
use symbols and other visuals this process would be much easier for me. As language develops and
evolves it can give power to those who know, whereas visuals may serve as an equalizer, especially
if the visuals are designed properly. The use of symbols and visual artefacts date back to the
beginning of time (e.g. Egyptian hieroglyphics); they have the power to communicate simply and
effectively like brand logos and wayfinding signage. The value of OCAD University’s SFI (Strategic
Foresight & Innovation) program lies in this interplay between strategy and visual design, to the
point that | wish my artistic skills were stronger. Even at this late stage, as | finalize the draft and
revisit readings, | question if | have done enough. There are so many tools | could have used along
the way yet didn’t. Now | wonder if they would have brought more credibility to this work. There is
this ongoing tension between what | think | should be doing with what | am doing. This process
requires a level of confidence and conviction, along with an active commitment to trust the
journey and myself. There is no right answer. | have had to remind myself of this many times
throughout this process, and that | am not trying to solve something. This is about inspiring one to
reflect, to question, and to imagine.

11



INTRODUCTION

Gharajedaghi states that our way of knowing has shifted over the past 50 years in response
to the emergence of challenges from socio-cultural systems, resulting in the need to look at
the interdependent variables (systems thinking) for understanding the complex and chaotic,
rather than simply assessing independent variables (analytical thinking) (2004). It is this
systems thinking approach that | apply in exploring the role of power dynamics in Higher
Education Institutions (also referred to as ‘the Academy’) on individual creativity and
innovation potential, while learning and reflecting on Indigenous Knowledge(s) as a catalyst
for change.

i

An introduction to Foucault’s power and
agency as you’re skinning a moose

— Peter Morin, December 2021

Change and changemakers are essential to the sustainability of our planet and our lives. Yet
change is slow, particularly in the Academy. Attempts to decolonize and/or Indigenize the
teaching practice and curricula are front and center in academic plans, however the same is
not always true for the administrative side of the institution (management, operations, HR,
etc.) where colonial order appears firmly planted. Higher Education is a colonial construct
rooted in order, rules, and structure. It is a construct that demands everything be proven,
be supported by research and data as evidence for change.

{z
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(March 2022) The SFl program is intended to develop our creative problem-solving
skills; the key word (for me) being ‘creative’. There are many proven methods,
approaches, and tools that can be used to solve problems, but given this is an Art and
Design University, | was excited to explore different / alternative ways of problem
solving, ones that reinforce creative and innovative thinking over traditional models.
From what | have learned of Indigenous Knowledge(s), it appears that Art and Design
are central to various aspects of Indigenous life and worldview(s) as demonstrated
through storytelling, the use of Symbols, Artwork, Song, and Regalia as ways to
communicate, exchange, and validate decision making. This illustrates that evidence
can come in many forms.




INTRODUCTION

Background

The original intent of this MRP was to identify and explore the causal relationships between creativity
and innovation, power dynamics, and Indigenous Knowledge(s), within the context of hierarchical
structures, specifically the Academy, to design a framework for change. According to Joseph & Joseph
(2019), reconciliation is “an act of conscious decolonizing your thinking, actions, and words” (p. 6), so
| started this journey, and will continue, learning about Indigenous Peoples and Ways of Knowing.

Key to this research project was understanding how new knowledge influences current ways of
thinking and working. If innovation today is perceived to come from creative thought and new ways
of doing things, one could argue that a benefit of having “access to alternative knowledges is that
they can form the basis of alternative ways of doing things” (Smith, 2021, p. 38). This is important
because creativity and innovation can offer a gateway to a better future [and a better, more
prosperous Canada] (Joseph, 2018, p. 105). To achieve ‘better’, we need to change as individuals to
help create a shift within the Academy to ultimately transform society.

Ideally this MRP will create a spark in the reader to imagine new possibilities, to be inclusive of
diverse ideas and perspectives, and to encourage responsibility to Indigenous Knowledge(s) in the
innovation process. Change at an individual level is critical in influencing cultural change at the
institutional level, as well as at a societal level (Crossan & Apaydin, 2009). Therefore, emphasis will be
placed on how to empower and inspire internal change.

One of the ways internal change occurs is through learning — an expanding of the mind and
broadening of beliefs through curiosity (Davidson & Davidson, 2016) and questioning. Even from an
early age, | asked why. | have always been curious, always wanting to know and understand. While
this did not always serve me well (not everyone likes to be questioned), | knew it came from a
genuine place; an innate drive for better.

In Higher Education, questions are encouraged in the classroom as a way to deepen the learning, yet
this same approach does not always present in the boardroom. Similar to other hierarchical
structures, questions might be viewed as a sign of disrespect i.e. questioning someone who is
perceived to have more knowledge and therefore, more power. Encouraging questions and
promoting a learning culture in the office can create an equalizing shift in power.

| was inspired by the statement that “the power of the mind, which when combined with the power
of visualization, has the capacity to manifest desired outcomes” (Davidson et al., 2016). If “story
telling is about creativity” and as noted by Std:16 Scholar Jo-ann Archibald, “story as work [that]
educates the heart, the mind, the body and the spirit” (Smith, 2021, p. 166), then how might we
apply story-telling as a method to generate visual narratives for building support and alignment of
change?

Today | courageously question, | challenge for personal growth and to learn. This is the story of (my)

change.

Keep your heart and mind open

Elder Gerry Martin, Mattagami First Nation of Ojibways, Muckwa (Bear Clan)

Gimaajitaamin (“We are moving forward together”), TRC Gathering 2020, March 11-13 2020, Thunder Bay, ON



(October 2021) Given this is a major ‘research’ project, defining a research question was
required. The question, or rather questions, evolved several times from the first
incarnation to what is noted below. While these questions guided the direction and
initial exploration, the work evolved; it shifted and reformed several times. Looking back,
| see that so much of the initial planning and strategizing is about making assumptions
and/or proclamations in order to get started. As | read, reflected, and learned | was
pulled in different directions. Seeing multiple connections sent me down rabbit holes
that led to more rabbit holes. It was easy to get a 1,000 feet away from the research
guestion, but that is exactly what helped me arrive at this place. This iterative
explorative learning journey would have suffered from being boxed through framing. Not
having a box allowed me to venture down a more intuitive and creative path. /

Primary Research Questions

What if we include responsibility to Indigenous Knowledge(s) within the innovation process, and
how might that affect change at an individual level within a hierarchical organizational structure,
like Higher Education?

A. If reconciliation is “an act of conscious decolonizing of your thinking, actions, and words”
(Joseph & Joseph, 2019, p6), how might responsibility to Indigenous Knowledge(s) serve to
do this?

B. Can we “learn to see the forest in a whole new way” (Kimmerer, 2003, p11) as part of being
responsible?

(February 2022) | certainly do — see the forest in a new way. | also see in a whole new way. |
find myself pausing more to consider what is behind a decision or perspective. More often, |
think about the land I live on and the life that came before me. | wonder about what it
would be like to have my home and my child taken from me. | wonder about little things, like
whether that design on a patterned shirt in my closet has been stolen from an Indigenous
culture. | wonder how many times | have said something inappropriate due to my lack of
awareness and ignorance. This MRP has brought these things forward, so they are in view,
holding me accountable.

)
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RESEARCH QUESTION

Secondary Research Questions

To help shape and address the primary areas of research, this project was also intended
to explore:

1. How can Creativity and Innovative Thinking be nurtured by learning Indigenous
Knowledge(s).

2. Where business decisions are evidence-based and explicit, how might we support
innovation through tacit knowledge, and other ways of thinking and doing?

3. How has Western-based organizational structure (i.e. Higher Education) and
colonization influenced (encouraged or hindered) the innovation process?

a. To what end do the inherent power dynamics impede creativity and
innovation?

b. For whom, or what, does this structure benefit?
4. What is the etymology of the word innovation?

How might we apply story-telling as a method to generate visual narratives for
building support and alignment of change?

{z

-

(n.d.) This has been a journey, a way of learning and understanding to
validate and bring meaning to that which | didn’t previously
understand. | have a greater appreciation for how looking at things
through different lenses opens the mind to different perspectives.
How can we leverage this within Higher Education Institutions
(beyond the classroom)?




&

The first step in design thinking and in systemic design is to frame the problem or system, to set
the boundaries for where the real problem or solution lies. Or, as Kolko (2010) states in the
context of design, boundaries help constrain a problem by bringing focus and narrowing the
scope. The challenge is, this (MRP) is a design project, not a problem to be solved. While the
tools and frameworks taught in the SFI program are intended to guide the design process, this is
an exploratory research project — divergent by design. Imposing boundaries could bias the work
by making assumptions early on; what if the problem lies just outside that boundary?

{z

(November 2021) Any line | put around this project
would be arbitrary, at best. If this is truly a
learning project, there needs to be freedom to
explore. No limits, especially given the three
domains and their respective vastness. | do not
want to inhibit possibility but what | would gain
from framing the problem is focus and perhaps
speed. This project could go on forever and | do
not have the luxury of time. There is a deadline |
am working towards, and must meet, and yet this
does not feel like it should end. Maybe its just me
not wanting it to end.

Perhaps it is the nonlinear and fluid quality of Indigenous Knowledge(s) (Joseph, 2016) that
makes it impossible to bind; at least within the Western perspective that | currently hold. Soft
boundaries did emerge organically through the learning journey and in mapping the
intersectionality of the three domains: Indigenous Knowledge(s), Creativity and Innovation, and
Power Dynamics. These are outlined in the next section.

16
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DOMAINS OF INQUIRY

This MRP, my learning journey, began with an initial curiosity about how to affect change in
Higher Education, specifically in ways of working within it. | was curious about creativity and its
ability to inspire and spark change through innovation. | was curious to examine my own
perspectives and move to expand them by learning about Indigenous Knowledge(s) and Ways
of Being. At some point, | saw a connection between these areas that | was curious about; |
could see relationships and parallels between the three domains and among their attributes.

While extensive research has been conducted on all three domains independently i.e. how to
improve innovation and creativity; the role of power dynamics in Higher Education; and
Indigenous Knowledge systems; | did not find any research exploring the intersect of all three
domains. By applying an autoethnographical approach supported by secondary research, this
project explores each domain to identify points of commonality and overlap. Specifically, |
seek to understand how learning Indigenous Knowledge(s) can influence, inform, and shape
new ways of thinking and doing as a catalyst for change.

New ways of thinking demonstrate creativity. Not all environments are accepting of new ways
of thinking, and even if they are, there are certain factors needed to nurture creative thinking.
Motivation (intrinsic and extrinsic) is one of the core factors that impact individual creativity,
and it is also considered “the heart of organizational behavior” according to Gagné (as cited in
Fischer, 2019, p. 127). When working in environments where | feel valued and have a sense of
purpose, | am more motivated. It is in these places that | am more inspired and creative
because there is an openness to different ways of thinking and doing.

Power dynamics influence organizational behaviours, and can negatively impact an individual’s
intrinsic motivation if certain needs are not met. Ryan and Deci (2000) state that the “basic
psychological needs — competence, relatedness, and autonomy” impact motivation (as cited in
Fischer, 2019, p. 4). If we think about autonomy as the “need for power over one’s own
actions as well as the choice to engage in activities to enable self-fulfillment” (p. 4), you could
imagine how working within a hierarchical structure, like a Higher Education institution, where
the power distance between leaders and employees is high, might negatively impact
motivation.

Throughout this project | have engaged in a reflexive practice, a type of conversation with

myself, to identify and understand the significance of relationships in these three domains of
inquiry which are outlined below.

18



DOMAINS OF INQUIRY
Domain:
Creativity & Innovation

{z

(January 2022) This process (the MRP process) is challenging to do in isolation. | have
observed that conversations with friends, my advisors and colleagues have helped inspire
me and have sparked new ideas. Reflecting on these conversations, | notice how they helped
shift and shape the direction of this project, how the differing viewpoints helped me see
differently, bringing a fresh take to the work. Had | not engaged in dialogue along the way,
who knows where | would have landed, or what direction | would have continued on. That is
not to say the alternative would have been less than, but from my own experience and
perspective, | believe | am better for it. | can see that my view has expanded by having
engaged in dialogue. | am seeing new connections and parallels beyond what was there at
first glance. It is like tiny little sparks are lighting new paths, new ideas. It is exciting and
inspiring, and | am open to all of it.

Creativity could be described as “idea generation” and innovation as “idea implementation”
(Fischer et al., 2019, p. 8), providing some distinction between the two while still centering around
a common denominator, the idea. | see ideas being generated by the individual as a product or,
the demonstration of their creativity, and innovation as the process (Crossan & Apaydin, 2009) the
organization (in this case the Academy) uses to implement ideas.

Through the innovation process, we can creatively solve problems. According to Valerie Fox, Chief
Innovation Consultant at Pivotal Point and former executive director and co-founder of (formerly)
Ryerson (now Toronto Metropolitan) University’s Digital Media Zone incubator, innovation is “a
promise of better things, achieved by continually striving to be better, together” (Government of
Canada, 2016).

If creativity and innovation can offer a gateway to a better future, then how can we increase our
creative capacity to look beyond the ‘learning horizon’ (Senge, 2006, p. 23) — beyond what we
experience and know today to create a better future tomorrow? One way would be to use
Hodgson & Sharpe’s (2007) 3 Horizon Framework which looks at: today’s challenges (horizon #1),
the pathway to change (horizon #2), and visions of the future (horizon #3). “Horizon 3 exists as
possibilities brought forth by values and beliefs that we feel have a better fit with the future” (p.
139). The steps to achieve the future vision require exploring alternative thinking patterns to
define the steps for change.

The future economic development and sustainability of what is now known as Canada, is
dependent on innovation. It is a key priority for many organizations within most sectors yet not all
are successful in supporting, inspiring, or nurturing individual creativity to flourish. According to
Vicente (2003), human factors such as structure, rewards, time, and team factors like authority
and responsibilities (p. 61) influence power dynamics and impact performance and culture. This is
particularly apparent in hierarchical institutions like Higher Education where power dynamics and
colonial operating structures can impede perspectives from being heard, potentially silencing
individual creativity and limiting potential innovation.

To explore this further, | look at the innovation process, and what can help nurture creativity.

19



DOMAINS OF INQUIRY
Domain:
Creativity & Innovation

A / Nurturing creativity

(2

(n.d.) Watching my son play with other children, seeing them come together to solve a
problem, they seem to dive right in with ideas. They do not stop to judge where the idea is
coming from. They actively and proactively share their ideas. At what age do we learn to
gatekeep our thoughts? Why are those adults, who speak up in a meeting or with colleagues,
seen as brave? We expect children to have wild ideas; to be creative. They are free, and are
encouraged, to dream and imagine. They are not being ‘brave’ by sharing their ideas, they
are just being with their ideas. How can we create a work environment that encourages
people to dream? How can we nurture a culture that recognizes and rewards creativity?

Play is an act of imagining, or reimagining, by breaking, bending, dismantling, building
ideas, without limits. Play is iterative, cycling between idea (creativity) and action
(innovation), similar to the cycling between divergent and convergent thinking done in the
Double Diamond Design Process, as described by the British Design Council (Stickdorn &
Schneider, 2011, p. 127). Play though, seems to have fewer restraints and constraints. How
often do we play as adults? Play, for me, is when you are lost in the moment, freely
discovering joy. It is about pushing boundaries to explore what is possible. To what extent
do individual heuristics and institutional culture constrain our ability to play, even
figuratively?

Part of play is the ability to imagine. Imagination is prevalent in creative thinking and
innovation. It is a way of seeing and understanding the world, or a way of understanding
how people either construct the world or are constructed by the world. Toni Morrison
argues that “imagination can be a way of sharing the world” (Smith, 2021, p. 41).
Storytelling is a way to share our imagination, and can be used to inspire, motivate, and/or
influence change. Imagining possibilities requires creativity, something that is used in the 3
Horizon Framework (Hodgson & Sharpe, 2007) to envision a better future. From this initial
ideation phase, we can look at building an implementation plan.

According to Fischer et al. (2019), there is a strong correlation between motivation and
creativity, particularly when people work on tasks they find interesting or that bring them
joy; “the higher the intrinsic motivation, the higher the creative and innovative outcome”
(p. 137). The pursuit of play and its enjoyment is also driven by an intrinsic motivation. How
might play or play-based activities nurture creativity? When do we lose our sense of play?
Is it lost naturally over time or does it weaken by lack of use like a muscle? Learning new
things and new ways of doing things can inspire creative thought and increase innovation
potential (Fischer et al., 2019; Owen, 2007). Learning by trial and error is essentially a form
of play. To embrace it requires communication and vulnerability, to openly explore the
emotions resulting from both success and failure. This is akin to the innovation cycle, an
iterative approach that is fluid, non-linear and relational - similar to how Margaret Kovach
describes Indigenous epistemology in Research as Resistance (as cited in Lavallée, 2009).

...continues on next page




DOMAINS OF INQUIRY

A / Nurturing creativity contd..

Not only is it important to spark creativity, it must be nurtured by giving space, unbounded by
current hierarchy and time, allowing it to grow. Time plays an important role in Western
thinking and operating. It is constrained around fiscal calendars, deadlines, and the work week.
Whereas, “First Nations believe in expansive concepts of time where the past, present, and
future are mutually reinforcing” (Blackstock, 2011). If time can impact creativity and innovation;
how much time is needed for a creative idea to emerge? What impact does time have on the
innovation process? | work better under pressure, which could positively impact the idea
implementation phase, but my creativity needs time and space, ideas need to marinate.
Imagine if we built in more time to reflect, to explore and learn, to savour the words and
ponder to deepen learning?

B / Innovation as a process

e
)&“g

(April 2022) Innovation is one of those words that can be defined in many ways. Innovation to
me, is a novel way of working and thinking. It comes from being creative in approach and in
learning; learning through trial and error, conversation, reading, reflecting, and writing. For
most of my career | have focused on incremental changes that can improve ways of working,
process innovation, thinking differently, testing, and learning. What | found is that those micro
innovations can be hard to articulate and even replicate. There is something intangible about
them, like creativity, where it is hard to truly define what the innovation was. If you focus on
innovation as an outcome, it becomes a goal-oriented project to achieve. These ‘innovation
projects’ tend to be supported within the organization because they are tangible, and
therefore can be understood. | believe the process is more important than the outcome
because it is about the ‘how’ rather than the ‘what’ (Crossan & Apaydin, 2009). If innovation,
as the process of questioning and learning, were part of the organizational culture perhaps it
would create a more welcoming environment for curiosity and creativity. It might open the
space to share ideas and spark dialogue, nurturing a more organic innovation process.

This project explores the internal drivers (available knowledge and resources) and sources
(ideation) of innovation, within the innovation process. (Crossan & Apaydin, 2009, p. 1169).
Innovation is non-linear, or more aptly, fluid, similar to Indigenous Knowledge(s) systems
(Davidson & Davidson, 2016; Finnegan, 2019; Yunkaporta, 2020). Innovation is messy, cycling
through divergent and convergent activities (Crossan & Apaydin, 2009, p. 1164) as part of its
process. This fluid and somewhat organic process seems out of place within the highly
structured, rule dominant environment of Higher Education administration. Perhaps the tension
contributes in a productive way by forcing the individual and the system to be creative, to work
around and within the inherent linearity?

In the Academy, the importance of data to support evidence-based decision making is high. If
innovation is novel, then one could assume it is not proven and therefore there is no data to
support it. While there may be trends and signals that point to the need and opportunity, and
other factors indicating potential success, there is still an element of jumping into the unknown,
necessitating a level of faith to pursue. The innovation process needs one to have the
conviction to explore (intuition), an openness to fail, and confidence to sit with the messy. |
might be very comfortable in this space but not everyone is. How can Higher Education
Institutions find a level of comfort and freedom with this type of innovation process?
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DOMAINS OF INQUIRY
Domain:
Power Dynamics (in Higher Education)

(February 2022) Having worked at various organizations (public and
private) with deeply rooted hierarchical structures, it seems that
those with less rank and status have less of a voice or are silent,
fearing the repercussion of questioning authority. Power dynamics
inform and often define what is deemed creative and innovative
within an institution, which is inherently at odds with the openness
and limitless qualities of creativity and innovation. | have always
been curious, and am always looking to understand why certain
decisions have been made and if there are different ways to solve a
problem. This way of working stems from a desire to learn and a
comfort and confidence with trying different things. Working in risk
averse environments | notice a deep fear of failure and concern for
optics. As children, we are open, we use our sense of wonder to
explore and learn, yet as adults, this ability to remain open seems
to shift. What are the risks of not being open to learning, or even
new ways of learning? When do we become cynical, skeptical,
arrogant? There is value in skepticism as it sparks questions and can
lead to new thoughts and ideas, if open to them. What if we sat
with curiosity instead of judgement? Could this shift the power
dynamic between those that ‘know’ and those that are learning?

| believe ideas can be generated from anyone, from anywhere. Within hierarchical
institutions, where those in positions of power — positions earned by having a required level
of education, are the one’s being tapped to provide ideas. Without a mechanism for ideas to
come forward from any position, organizational innovation may be limited to those in power
because it excludes other voices from being heard.

{4

Innovation thrives in a culture that is open,
trusting & conducive to risk taking.

SFIN6010 The Human Factor, OCAD University, Lecture 5, October 7, 2020

Power dynamics exist within hierarchies and are present within oppressive systems. Below
explores these two sub-topics.




DOMAINS OF INQUIRY
Domain:
Power Dynamics (in Higher Education)

A / Hierarchy
(n.d.) | have an appreciation for the structure and order hierarchy brings, especially if roles
and responsibilities are clearly defined, allowing people to work more efficiently. At times, |
do find hierarchical structures frustrating to work within if decision making power resides
solely at the top. It can be demotivating to be hired for a role and not be empowered to
make decisions. Having ideas that could be helpful but no mechanism to voice them fuels
part of that frustration. It is generally those in positions of power and authority that
determine how and when ideas come forward. Does hierarchy, by design, limit or inhibit
creativity and innovation? From my experience working in Higher Education | notice there
is an attempt to incorporate more horizontal management practices through co-creation
exercises, decision making by committee, and town halls to gather input on major
initiatives. The challenge | see is with having one foot in hierarchy while the other walks
horizontally. The colonial roots of Higher Education are hard to sever. It will take time and
a shift in mindset, behaviour, and culture to embrace a new organizational structure. My
hope is the new structure can integrate components of each in a way that nurtures
continued growth of the Academy and its community.

Higher Education Institutions could be considered ‘learning organizations’ given its core
business is teaching and learning, however how they operate and how they are organized
may not translate into the behaviours and patterns of a learning organization. According
to Shin et al. (2016), there are five factors that contribute to being a learning organization:
having clear and clearly communicated vision and purpose; empowering employees at all
levels; knowledge sharing across all levels; a mechanism to capture and embed external
data; and, a culture that encourages questioning and creativity.

From my observation, the teaching and learning of students (pedagogy) embraces Shin’s
five critical factors, demonstrating a deep understanding and appreciation for what
constitutes a learning organization. However, as Brenda Small shared (at Gimaajitaamin,
TRC Gathering 2020, March 11-13 2020, Thunder Bay, Ontario), “the existing college
governance structure is colonial, and tied to authority versus Indigenous councils that
advise.” The disconnect is in the processes and culture of the Academy. There is a desire
and attempt to operate as a horizontal structure but the reality is the Academy is built as a
hierarchical, top-down organization, particularly on the administrative side of the business.
Being publicly funded and governed by a Board means there are defined rules and
governance within which we must follow. Processes and policies are very prescriptive.
There are rigorous standards, documentations, series of approval steps and levels to
ensure quality control, leaving little room for deviation. As result, the Academy, a
(teaching and) learning institute, must follow protocol and uphold a strict adherence to
policies and procedures because they are required to do so. However, this way of working
does not allow for employees to be empowered, nor can it nurture learning, the kind that
happens through trial and error, because there is no allowance for it. The system was not
designed for flexibility and agility, illustrating a mismatch of goals if the intent is to increase
creativity and innovation within the Academy.
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A / Hierarchy contd..

There is also a disconnect in the ongoing attempts of the Academy to decolonize and/or
indigenize. Kuokkanen (2008) refers to this progress as a “guest-master” relationship,
whereby the Institution acknowledges the host who's land it occupies but does not respect
the host’s rules, or rather continues to operate and retain colonial rules and practices
(Gaudry & Lorenz, 2018, p. 223). If the Academy was organized with distributed control, as
seen in “healthy living systems, like the human body or wetlands” (Senge, 2006, p. 269),
could this help transform the Academy? Could it create space for an environment that
nurtures questioning and continuous improvement?

Hierarchical structures can lead to and promote:

e Qppressive structures in the form of reinforcing loops of power and knowledge
* Culture that does not embrace people challenging the status quo

* Lack of true empowerment

* Fear

* Risk aversion

* Limited Imagination

Organizational structure is predominantly based on worldviews, and denoted by two very
different shapes. Western organizational structure and hierarchy is presented as a pyramid,
denoting a single position of control and power at the highest order. Even Bloom’s taxonomy,
the hierarchical framework for learning and cognition (Bloom et al., 1956) follows this format,
suggesting that the highest level of learning is what one should aspire to for deep
understanding and knowing. Contrast this visually with concentric circles, where old
knowledge is at the center and is built upon to create new knowledge. The circle
demonstrates an interconnectedness, a respect for what has come before by reflecting an
Indigenous worldview, where “all living things are equal” (Joseph & Joseph, 2019, p. 27).

Changing an organizational structure takes time. It requires careful thought and
consideration to how the parts relate, interact, and contribute to the whole. Looking at the
organization as a living system — one that is connected to the environment and land it resides
on, may help to imagine a different structure. “Treaty-based decolonial Indigenization”
(Gaudry & Lorenz, 2018, p. 224) is a living agreement intended to be revisited, reviewed,
refreshed, renewed. This is how we bring agility into an organizational structure.

B/ Power & Oppression

(February 2022) Power can rest with those holding certain knowledge to dictate where ideas
come from. Thinking about power and privilege, looking back on my experiences, | see how
my voice was dismissed because presumptions were made about what | knew or understood.
This happens everywhere. It is everywhere. We presume through hierarchy — giving voice to
those in positions of power because ‘they know’. We make assumptions, dismiss and control
through hierarchy. | wonder how much more difficult it must be for those who are
marginalized, who repeatedly experience and fight against this dismissal. It must be so

exhausting and demoralizing to have to fight to be heard and seen. How many opportunities
have been missed for others to learn, grow and understand?
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B/ Power & Oppression contd..

Power in hierarchical institutions typically comes from holding onto positions of knowledge; it is used
to dominate and control. The hierarchical structure of the Academy assigns decision making power to
the most senior, most (Western) educated members; it gives them voice and agency. It can be
intimidating for those in other roles, potentially eroding confidence and creating unease with speaking
up or questioning. Hierarchy can serve a purpose, particularly in situations where resources are
limited and skills are varied (Koski et al., 2015), by creating efficiency and order. However, it is this
order, and way of organizing, that can create a barrier — both social and psychological, through its rigid
construct. It can be intimidating and challenging for individuals to feel comfortable and safe to express
their opinions if the culture does not invite it. This type of environment can inhibit creative thinking
and limit innovation potential by arbitrarily silencing voices while privileging power for a few.

Societal norms, gender norms, cultural norms — these are known and are often deemed acceptable.
These types of norms hold power and privilege over what is unknown or identified as alternative or
considered different. Innovation is (by definition) different, and therefore can be met with resistance
because its results are, and will always be, unknown in practice, potentially inciting feelings of fear and
anxiety when presented. We see this with institutional norms that contribute to systems of
oppression (Simmons University, 2021) through hierarchy, restraining innovative thinking. As noted by
Smith (2021), colonizers exerted power and dominance over Indigenous Peoples by excluding
(ignoring and denying) Indigenous Ways of Knowing, Indigenous languages, and Indigenous cultures.
This form of “discipline” was sanctioned to “destroy every last remnant of alternative ways of knowing
and living” to “suppress” Indigenous Peoples (p. 78-79). Dallas Hunt (2016) describes in Nikikiwan:
Contesting Settler Colonial Archives through Indigenous Oral History, how his grandmother “felt”
when the colonizers “took her Cree away”. How can new ideas emerge if certain voices are quieted
and everyone thinks the same?

Audre Lorde (1983, as cited in White, 2020) wrote of the need to embrace difference — not to “merely
tolerate” people who are different, but to embrace difference because it provides a “fund of
necessary polarities between which our creativity can spark like a dialectic.” Inclusion and a sense of
belonging can help to equalize the power imbalance by creating space for diversity, for other voices to
be heard. With inclusion you are asked to embrace what is in front you. “Trees alone don’t make a
forest” (Kimmerer, 2003, p. 145) — looking at only the trees, or rather only one perspective amongst
many, limits our visibility; there is so much more to see, feel and experience in our world. Being open
to these unknowns and learning with them can help minimize feelings of discomfort with the
unknown. By bringing awareness to the limiting nature of hierarchy we may be able to better organize
ourselves and empower others in the process.

{

| yarn with those people [who make me uncomfortable] because they
extend my thinking more than those who simply know what | know.
Tyson Yunkaporta, 2020 (pp. 13-14)

Until power dynamics are addressed, creativity and innovation will be stifled by bureaucracy.
“Imagination enables people to rise above their own circumstances, to dream new visions and to hold
on to old ones” (Smith, 2021, p. 180). Imagine if we gave space to creativity as a way to empower
people? Could this bring agency to all and help shift strongly entrenched power dynamics within

hierarchical structures?
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Domain:
Responsibility to Indigenous Knowledge(s)

"

(n.d.) The belief that certain knowledge, specifically
Western and scientific knowledge, is superior to other
knowledge systems is not only narrow-minded, it is
oppressive and controlling. Smith (2021) states that
“academic writing is a form of selecting, arranging and
presenting knowledge” (p. 39), which leads me to think it is
quite easy for other knowledge to be ignored, or even
erased if it is systematically absent. Even the phrase
‘presenting knowledge’” makes me uncomfortable; it
sounds like ownership of knowledge. That said, throughout
this journey | have noticed how my first instinct is to
organize and categorize what | am learning, to find a way to
anchor everything and put it in a box. | wonder how much
of this is rooted in my (colonial) education, or whether it is
entirely my way of coping with an ADHD brain. If it is the
latter, that may be more of a challenge to move away from;
still, I can challenge my own thinking and (un)learn to
expand my understanding of the world.

My goal throughout this project is to be responsible to Indigenous Knowledge(s). As a

white settler, with limited knowledge and practice of Indigenous Knowledge(s), it would

be inappropriate for me to try to define Indigenous Knowledge(s), particularly given the

sacredness and uniqueness to the Indigenous Nations that have built their respective

Knowledge. For the purpose of theorizing about the inclusion of Indigenous Knowledge(s)

within the Innovation process, | offer these words from a variety of sources:

* Indigenous Knowledge is “living knowledge — holistic, contextual and relational”
(Finegan, 2019; Lavallée, 2009; Davidson & Davidson, 2016; Joseph & Joseph, 2019)

* “Different communities and nations hold different Indigenous knowledge...it is part
and parcel of the community in which it originates” (Finegan, 2019, p. 289)

* Indigenous Knowledge is “living ways of making sense of the world embedded in
community practices, rituals, and relationships” (OISE, n.d.)

This learning journey has opened up a space to question my own perspectives and
thinking, along with opening up possibilities to develop the ways in which | approach
problem solving within my work. In reading Decolonizing Methodologies by Linda Smith
(2021), I am learning about the concepts of imperialism and colonialism, and am learning
about ‘history’, “Western Civilization’, and their connections to how knowledge, and
knowledge production, happens in academic research. Smith states that “coming to
know the past has been part of the critical pedagogy of decolonization” and that “to hold
alternative histories is to hold alternative knowledges” which is the basis of “alternative
ways of doing things” (p. 38). If innovation is about being open enough to do things
differently, then how might holding different histories and knowledges improve creative
thought?
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Domain:
Responsibility to Indigenous Knowledge(s)

In the Foresight Studio course (SFIN6021), we learnt of various tools and techniques to design
plausible futures. These were presented as novel and modern. They may in fact be this,
however had we looked to Indigenous Knowledge(s) we would have found that foresight
thinking is inherent in many of these epistemologies. The Seventh Generation Principle, based
on an ancient Haudenosaunee philosophy (Indigenous Corporate Training Inc, 2020)
encourages us to see beyond our everyday, to consider the impact of decisions and actions on
communities seven generations from now. This feels similar to the 3 Horizon Framework
(Hodgson & Sharpe, 2007) which uses three different horizons to envision an alternative way or
path to innovation, to drive change in the system.

Although futures studies were formalized and popularized by Jim Dator, | would argue that the
practice of considering the impact of decisions and actions seven generations from now, is an
original form of futures thinking. This illustrates how Indigenous Peoples have been practicing
foresight for generations. This foresight is wholistic — it is looks a how everything is connected,
and considers how be respectful to all living things. | explore these two sub-topics:,wholism and
respect, below.
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Domain:
Responsibility to Indigenous Knowledge(s)

A / Wholism

@

(n.d.) In the forest, in nature, if | listen
carefully, | can hear and feel an exchange from
simply being in that environment. By being
close to nature | notice my breath slow and my
spirit reenergize. | feel connected which brings
comfort, comfort of knowing | am part of
something and interconnected beyond myself.
| am struck by how inspired | feel leaving this
space. As we build offices and towers
disconnected from the land, to what extent
have we inhibited our creative power?

Embedded within the structures that inform and produce Indigenous Knowledge(s) is a
wholistic consideration and awareness of the mind, body, sprit, and heart (McCabe, 2008).
Western knowledge centers on the mind/brain, in terms of how Western culture comes to
know. The practice of knowing is more than the steps involved in learning something. In
learning the steps, it is important to understand how they relate to one’s spiritual, moral,
emotional, and physical. “Western science emphasizes that only evidence-based concrete
models for explaining and understanding the world are acceptable (Suzuki, 1997).
Indigenous cultures have tended to adopt a mind, body, emotions and spirit dialogue.”
(McCabe, 2008, p. 143)

We have internal dialogues with ourselves as we wrestle to find the confidence needed to
speak up and the bravery to challenge conventional thinking. We tend to second guess and
shy away from ‘listening to our gut’ because we do not understand how to rationalize what
we were feeling. However, we should listen; it is a physiological sensation resulting from a
‘conversation’ between the gut and the brain along the Vagus nerve (Bergland, 2014).

In the SFI program, we learnt about human factors and human-centered design thinking; a
wholistic way of looking at a problem through the human experience including thoughts,
feelings, and actions. Through this lens designers can develop more meaningful and lasting
solutions. While the human lens is important, | wonder if it needs to be broader; what if
design was ‘life’-centered? Imagine how we could expand our horizon as designers by
considering human interaction with the land, and the lands’ interaction with humans.
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DOMAINS OF INQUIRY

Responsibility to Indigenous Knowledge(s)

B / Respect

&

o

(n.d.) | have a responsibility to do something with my life, with my time on this land. |
acknowledge that what | do while | am here has an impact (direct and indirect). So, |
aim to learn. To better myself, to grow and develop. To decolonize my way of thinking,
and way of knowing. | came to understand through secondary research, which
although is publicly available, has not been gifted to me; | must be careful and honour
this knowledge with respect. | will take note of my own experience, growth, and
development of learning as something to share with others.

For me, showing respect is questioning to better understand. Questioning in this project,
is of my own thinking and beliefs, rather than that of others. In Robin Wall Kimmerer’s
essay The Web of Reciprocity: Indigenous Uses of Moss, we learn that “each living being
has a particular role to play” in this web that “connects us all” (2003, p. 100). We have a
responsibility to ourselves and others. | subscribe to this belief by building relationships
that acknowledge and honour the gifts of each other through respect for what each other
brings. Imagine if we all held this belief: could it break down power dynamics and create
space for open sharing, for sparking innovation? Imagine if we expressed these values, as
humans towards each other and to the land, and within the Academy? How might this
shift our approach to innovation?

@

(February 2022) | worry that what | am doing is
wrong, that | am crossing a line, even with good
intentions. Is it my place to do this work, to write and
observe this? Should | be doing this work? | am
grateful for my two advisors who encouraged me to
pursue this path, who gave me permission to explore,
and inspired me to create. Peter Morin of the Crow
Clan, Tahltan Nation is guiding me, questioning me,
and holding me accountable to this learning journey.
He, along with Angela Bains (primary advisor), are
gifts. The conversations we have are a flow of
exchanges, a weaving in and out of knowing and
learning to strengthen ourselves. Respect flowing
between us and within us.




(October 2021) | have struggled with, and feel like | am fighting
against the term ‘research’, particularly if it is defined as
knowledge production —something to acquire or commoditize.
| have questioned if what | have done is enough, yet know that
this MRP has opened my eyes, mind, and heart to thinking
differently. Perhaps it is less a question of whether | am
producing knowledge, and more about whether there is value
in the knowing. As Harrington (n.d.) suggests, part of the
research process involves questioning — not taking what is
written as truth, advancing understanding by “being wrong in
an interesting way”; is this not at the heart of innovation? Of
thinking creatively? | notice how questioning inspires me to
imagine, sparking new ideas and connections with what | am
learning. This journey has been about learning for myself while
learning about myself.

“The word itself, ‘research’, is probably one of the dirtiest words in the Indigenous world’s vocabulary”
(Smith, 2021, p. 1).

| have intentionally crossed the word research out in the above heading to signify the shift in my
approach and perspective of this project; it is meant to honour the process by being more open and
fluid to this learning journey. Questioning the word ‘research’ and the process has served to guide my
learning, encouraging me to reflect on what | am learning and how it fits with my current perspectives,
then observing how they shift and reform. This process is one of sapience®*.

According to Smith (2021), the organizing and classifying of Indigenous Peoples, along with the
theorizing associated with this these systems, was considered research and ultimately, “about power
and domination” (p. 69). Mindful of this and with respect, | chose a methodology that supports a
learning journey over knowledge acquisition.

*Sapience: a “type of wisdom described as going beyond mere practical wisdom and includes self-knowledge,
interconnectedness, conditioned origination of mind-states and other deeper understandings of subjective
experience” (Wikipedia).
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Methodology

This MRP is not about solving a problem, rather it is intended to be exploratory and
reflexive. It is about finding patterns by intersecting my learning in three domains —
Indigenous Knowledge(s), Power Dynamics, and Creativity & Innovation, while being
mindful of diverse values and beliefs. | applied a combination of creative thought
processes through systems thinking, human-centered design thinking, and innovative
thinking.

My process involved a series of steps which | took several times and not always in the
same order. The steps are listed here in chronological order in terms of how | began the
work:

* Reviewed all course material, articles, and personal notes
* Looked for patterns across courses and within articles to identify themes

» Reflected on learning through journaling and contemplation, questioning earlier
interpretations and thinking; repeated this process several times throughout the MRP

* Attempted various tools to help shape the learning journey

* Synthesized my summative learning of the program

Over the past year, | drew parallels between concepts and identified connections in a
non-linear and regenerative fashion; a combination of “constructivist learning in action”
(Jones & Bowes, 2017, p. 231) and wholism, because “disorderly, mixed-up borders are
sources of diversity and creativity” (Meadows, 2008, p. 95). There was a frequent looping-
back on previously reviewed material, a re-questioning of patterns, and the creation of
multiple journal entries as | worked through my thinking and feeling about a topic.
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Methodology
Autoethnography

&
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(October 2021) There is this tension as | start to get into the work. As | try to
figure out the way to approach this major research project; the typical
forms of research don’t feel right. How can | conduct primary research on
the intersect of the domains when | don’t even understand how the pieces
fit together myself? It feels like | am trying to force this. | shared this with
my advisors as | sought their guidance. Peter (Morin) said — “this is the
work”. He talked with us about land-based education programs, like those
hosted by Dechinta* in BC. Reflecting on this brought to mind the process
of journaling, of letting the thoughts and feelings — integrated thinking and
connections, just flow, free form.

(December 2021) | shared with my advisors my plan to use
autoethnography. | was still learning about the methodology when | spoke
with them. Peter seemed to have a good grasp of its purpose and value;
with excitement he said “this is an intro to Foucault’s power and agency as
you’re skinning a moose”. An act of learning and knowing at the same time.
| did not realize this at the time, but his words so eloquently captured what
| was trying to accomplish with this project. It took awhile before |
understood his statement, and even now | find reflecting on it, it takes on
different meanings. | am drawn in by the visual it conjures and appreciate
how it has provided a much-needed walking stick on this journey.

An autoethnographical approach includes the identification of patterns from journal
entries and secondary research, then describes the analysis and learning through
narrative (Ellis et al., 2010; Drawson et al., 2017). It brings the researcher into the study
(Méndez, 2013) whereby their personal experience and “epiphanies” are observed,
analyzed, and documented (Ellis et al., 2010). It is a qualitative research methodology
that can take many forms depending on “how much emphasis is placed on the study of
others, the researcher’s self and interaction with others, traditional analysis, and the
interview context, as well as on power relationships” (Ellis et al., 2010). The form which
most closely aligns with this project is Layered Accounts which | selected for several
reasons:

1. Itis by nature disruptive as it intersects science and art (Ellis et al., 2011) to “create
a social scientific art form” (Wall, 2006, p. 151), feeling akin to the Strategic
Foresight & Innovation program;

2. It, according to Carolyn Ellis, “does not proceed linearly” (Wall, 2006) — nor does
innovation or Indigenous epistemology which is “fluid, nonlinear, and relational”
(Margaret Kovach, 2005 as cited in Lavallée, 2009), thereby bringing a strong
paralleled approach to exploring the Domains of Inquiry;
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Autoethnography cont..

3. It questions and challenges to find emergent properties (Ellis et al., 2011), a
process similar to creative thinking, ideation, and systemic design;

4. ltis action-oriented, in that, according to Bochner and Ellis (1996), it wants the
“readers to feel and care and desire” (as cited in Méndez, 2013), which aligns
with my intent; | want to make a difference and inspire change by evoking an
emotional and cerebral response; and,

5. Asamethod, it is both process and product (Ellis et al., 2011), similar to
innovation which is both a process and an outcome (Crossan & Apaydin,
2009).

“Authoethnography also challenges traditional writing conventions that attempt
to validate empirical science and uphold the power that accompanies scientific
knowledge” (Wall, 2006, p. 149). By using autoethnography, | can move from
situating myself outside of the design process to into the design process as an
observer.

Given the exploratory nature of this learning journey, and the vast number of
Indigenous voices and perspectives that could have been included, | recognized a
risk in selecting one perspective over another. By keeping this focused on my own
experience | engage the reader on an emotional level through my personal
reflections, connecting through heart and mind (Ellis et al., 2011; Méndez, 2013)
to encourage introspection and change (Wall, 2006).

*Dechinta - https://www.dechinta.ca/overview-of-programs
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Methodology

Secondary Research

"

(January 2022) : | am wrestling with trying to navigate a path (looking for the
‘right’ path) between exploring and charting — trying to prove something vs
bringing awareness and attention to my learning. | am wrestling with the
exploration as a process — free form vs using the prescribed set of tools we
learned, and which | am normally drawn to because | have learned that Proof +
Process = Validation. But there is that tension again — why is that the only way?
Why is that the tool, step, process, etc. that | must follow, complete, and
document for this to be valid?

A review of 39 journal articles, 11 books, and numerous blog posts, web pages,
conference papers and videos helped inform this project. Many of these readings came
from the SFI course curriculum. Core concepts and inspiration were drawn upon from
the SFI program courses and electives:

SFIN6010 The Human Factor — human factors (Vicente, 2005), knowledge (Cohen &
Levinthal, 1990; Martin & Moodysson, 2013; Nonaka, 1994), motivation (Fischer
et al., 2019; Pink, 2009), sensemaking (Kolko, 2010; Jones & Bowes, 2017),
system archetypes (Senge, 2006)

SFIN6011 Understanding Systems — cybernetics (Dubberly & Pangaro, 2018),
systems thinking and systemic design (Meadows, 2008; Ryan & Hamilton, 2012;
Van Ael et al,, n.d.)

SFIN6014 Leading Innovation — communicating and implementing innovation
(Denning, 2006; Doblin, 2015), learning organization (Garvin et al., 2008; Serrat,
2017; Shin et al., 2017), positionality (Verbos & Humphries, 2014), organizational
innovation (Crossan & Apaydin, 2010)

SFIN6020 Innovation Research Methods — Indigenous research and pedagogy
(Lavallée, 2009; Smith, 2021; Davidson & Davidson, 2016; Hunt, 2016; Finegan,
2019)

SFIN6021 Foresight Studio — futures thinking (Hodgson & Sharpe, 2007; Dator, 2009)
DIGI6041 Experiences & Interfaces — play

DIGI6899 Contingencies of Care — nurturing our creative selves




RESEARCH SAPIENCE

Methodology

Limitations

{

(March 2022) | keep wanting to solve this with everything | learn. | am so accustomed
and wired to solve —it’s one of the ways in which | describe myself: a creative problem
solver. My first instinct is to figure it all out so that | can fix it. But with this project, it
feels like trying to fit a square peg into a round hole. This process of deciphering,
sorting, assigning value, discarding, bringing together of ideas, is all just part of the
learning journey. And learning doesn’t end. Even if | were to solve something, the
learning continues through reflection so | am chasing a goal that likely shouldn’t be
there in the first place.

| am also finding the process of doing the work alone restrictive and limiting; the
isolation seems to punctuate the importance and value of conversation. If Design is
conversation, then working to achieve or accomplish a Master of Design should be
rooted in conversation. While conversation could have been part of the research
process, it would have been designed as conversation for input into the research
rather than conversation for co-creation, which is what the SFI program is all about —
collaborative problem solving. So why then, at the most critical learning juncture do
we separate the theory from the practice?

Notable limitations to the process are:

1.

Lack of Dialogue. This research would benefit from dialogue, to examine, critique, and/or
improve (Dubberly and Pangaro, 2018) through conversation beyond the one | am having with
myself through reflexive practice. Relationships are core to reconciliation and in the learning
process. By not engaging in dialogue with Indigenous Knowledge Keepers or other members of
an Indigenous community, | have created a boundary around my learning potential. Not only is
this a limitation to the MRP, it is a significant miss in personal development.

Bias. My personal opinion and experience is that hierarchical structures, like those in
government or Higher Education Institutions, are not designed or structured to be conducive to
creativity and innovation.

Subjectivity. Research, predominantly scientific research, must be objective to remove bias and
be deemed legitimate (Wall, 2006). Using autoethnography to conduct this project means | am
in it, a part of it, and the subject of it. This aligns with Indigenous epistemologies and research
methodology which is rooted in interconnectedness, making it “impossible to be free of emotion
and subjectivity in research” (Lavallée, 2009, p. 23). | do not view subjectivity as the opposite of
objectivity, rather subjectivity is “an inner state, involving thoughts, feelings, emotions, and
beliefs” (Jupp, 2006, p. 293). Subjectivity gives texture and depth to data which can be seen as
cold and hard.

“Ever since the Industrial Revolution, Western society has benefited from science, logic, and
reductionism over intuition and holism. Psychologically and politically we would much rather assume
that the cause of a problem is “out there”, rather than “in here”. It's almost irresistible to blame
something or someone else, to shift responsibility away from ourselves, and to look for the control
knob, the product, the pill, the technical fix that will make a problem go away.” (Meadows, 2008, p.
4). 1 am looking ‘in here’, actively practicing looking within to learn, grow, and connect.
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(n.d.) These connections or triangulating of ideas,
were inspired by what | am learning of
Indigenous Knowledge(s). This is the research. |
am actively applying what | have come to learn
and observe through reflection. Noting that
point of inspiration; how does it help me to see
and experience differently? How does
Indigenous Knowledge(s) connect me to each of
our gifts? In learning Indigenous Knowledge(s)
there is a responsibility to one another to share
these gifts. How do |, as a white settler, give back
to Indigenous Knowledge(s) and show gratitude
for what | have learnt, and the benefits | have
received from including this learning into my
work and life?

Similar to the learning process | have undergone through this project, the design synthesis is also
generative (Kolko, 2010). Imagine water flowing, in a sort of dance, ebbing and flowing, taking
different shapes, thinning and then filling up again, along a river where it is incorporated into and
released as it evaporates in the hot sun.

Rather than in empirical study, where reductionism is central, this reflexive project has generated
new ideas and thoughts for consideration. By bringing together points of intersectionality, | have
come to understand through questioning and in creating space for emergent properties. In a recent
issue of Mindful (December 2021), the practice of mindfulness was related to Indigenous practices,
as told by Indigenous contributors. This peaked my interest, this relating of two seemingly disparate
practices, and how this in itself was a way of connecting and bringing together (relating); to me, this
is innovative thinking.

After reviewing and reflecting on what | have absorbed and observed, | found parallels and
correlations within various themes: systems, relations, learning, questioning, time, stories, and
worldviews. These seven themes are covered in more detail below.
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SYNTHESIS
Theme 1: Systems

@

(n.d.) In a simplistic way, | see a parallel between
Indigenous Knowledge(s) and systems thinking. Both look
at the whole and the parts to see and understand how
everything is connected. There is an ability to view a
situation beyond what is obvious, to see the connections
and interconnectedness as a web. This way of looking
inspires me to see more and from unusual angles. A
process, ignited by curiosity and fueled by creativity, for
innovative thinking. If the intersection of different voices
and perceptions produces knowledge, then learning is also
wholistic and interconnected - like systems thinking.

Through Systems Thinking, | wanted to understand the potential connections between
the three domains. | am unaware of any formal system where all domains operate
together, so | began by looking at each domain as its own system.

* Power Dynamics exist within Systems of Power present in the Academy and social
relations (Garcla, 2001). Power is a form of discipline, which according to Michel
Foucault (as cited in Smith, 2021) “became ‘formulas of domination” which were at
work in schools, hospitals and military organizations” (p. 77); these organizations
are colonial in their structure, built on hierarchy.

* Indigenous Knowledge(s) centers around Mother Earth and the belief that the
“earth is living entity” (Smith, 2021, p. 114) — a living system where everything is
connected, and “it is understood that each living being has a particular role to play’
(Kimmerer, 2003, p. 100).

* Creativity is one part of an Innovation System (Crossan & Apaydin, 2009; Fischer et
al., 2019; Owen, 2007).

’

Gharajedaghi (2004) states that the synthesis of distinct findings ‘into a coherent
whole’ provides greater clarity and understanding of the system than looking through
multiple lens. | do not agree with Gharajedaghi on this; | see value in looking at the
distinct parts and then, enhancing that view by expanding our perspective through
different lenses which could increase creative capacity and spark innovation.
Gharajedaghi (appears) to be referring to the nature and operating of systemsin a
formal sense, whereas | am intentionally looking through each system as their own
lens to observe a different way of working and problem solving.




SYNTHESIS
Theme 1: Systems cont...

Coding, categorizing, classifying — all are ways to organize people, data, stories to bring
order and understanding to the world. This is an approach | am most familiar and
comfortable with. It is also a very colonial approach. As someone who proclaims to think in
systems, which is intended to hold a holistic view (Gharajedaghi, 2004) of seeing the parts
of the whole, | am also quick to organize the parts as a way to anchor what | am learning. |
do this organizing subconsciously as a way to find connections, see patterns, and build upon
existing knowledge, but it might unintentionally block sight of the whole. | wonder how
often | have done this to the detriment of seeing possibility? Could assigning or even force-
fitting an idea into a box | am already familiar with potentially limit my creative capacity?
“Perhaps the desire to create closed systems and keep time going in a straight line is the
reason for Second Peoples’ obsession with creating fences and walls, borders, great divides,
and great barriers” (Yunkaporta, 2020 (pg. 46).

@

(n.d.) I was excited by the idea that the three domains could come
together to create a system, and that | would be the one to
maybe do this for the first time. | made several attempts to create
a systems map showing how the domains influence one another
and that there are common attributes among them. Reflecting
back, not only did my ego show up, so did my ignorance. | was
forcing something and hesitant to let go of it. | was trying to put a
box around this work, in part because that is what we were
taught, and also because there is comfort in ‘knowing’ where the
lines are. There is comfort in knowing my place and where | can or
should play. And yet, | also observe how | am drawn and pulled
towards questioning, to try different and enter the unknown. |

like the challenge. | like to explore. So why then, was | so focused
on trying to create boundaries when my intention was to truly
explore? | notice this tension more frequently as | challenge my
thinking and ways of working, questioning if these deeply rooted
heuristics are serving me. | have always been intuitive and now |
am more confident in listening to my intuition; | am learning to
better connect with it. Building trust with myself.




SYNTHESIS
Theme 2: Relations

(February 2022) | didn’t realize it, but | needed to free myself of rules

and expectations. | needed to let go of what | thought was expected of

me by my advisors. Although this work is for me and reflects my

personal learning journey, | still felt like | had to answer to my advisors,

as if the relationship was hierarchical. And perhaps to some extent it is
—they hold the power to determine if | will pass or fail. They will judge

my work and assign value. So how does this relationship influence my
process? How do | stay true to this work and trust myself (my intuition)
that I'm on the right path? Maybe it is simply noticing this is the path.

No need to place judgement on it, at least not until the end. /

Systems thinking is all about connections, seeing the whole through the various
relationships between its parts. Connecting and drawing patterns is a way to bring people
in, a way of relating which can be strengthened and deepened through conversation. In
design, feedback and collaboration underpin synthesis (Kolko, 2010) by bringing different
perspectives and points of view into the conversation to promote learning (Klein et al.
2006). If we work in isolation, with no one to bounce ideas off of or to help check our
biases, our own barriers can skew how we perceive what is clearly right in front of us
(Vicente, 2004).

It is also unreasonable to think that one person can be the creator of all ideas, rather it is
the dialogue and interactions that spark creativity (Johnson, 2010; Peri, 2020). This is why
I have designed for conversation. | prefer the term conversation over discussion because
it feels more open and involves sharing to keep it going in. You can connect and relate
through conversation but discussion feels formal and goal-oriented.

4

(n.d.) Doing this work alone can be frustrating and overwhelming at
times. It also punctuates the importance and value of conversation.
If Design is conversation, then working to achieve or accomplish a
Master of Design should be rooted in conversation

/




Morning Walk.

Deep breath.

The wet bark mixed with fresh dew
welcomes me.

A familiar scent

on this early morning,

deep in the forest.

Birds fill my ears
as the sun rises.
Chirping,
squawking,
calling,

singing.

A gurgling

draws my attention

as | see

the cold clear water sparkles, dancing.

It hugs up against a rock with a gentle splash,
pauses,

then rejoins the rest of its silky, fresh existence.

| stand surrounded by beauty,
history and knowing.

| feel it all as the tiny bumps ripple down my arms.
| am loved.




SYNTHESIS

Theme 3:
Learning & Knowledge

i

=
(August 2021) When | started working in higher education | was
surprised to observe that what is a learning institution by definition, it
appears difficult for the institution to learn. | suspect this is
predominantly due to high risk aversion creating fear-based resistance
of making mistakes, of learning through trial and error. More surprising
is that there is a level of this within the academic side, in the classroom,
but often the way the academy operates is less demonstrative of the
principles of a true learning organization. If we recognize that a
potential path to innovation starts with questioning, then we must be
comfortable with challenging the status quo.

In the book Indigenous Relations: Insights, Tips & Suggestions to Make Reconciliation a
Reality (2019), authors Bob Joseph and Cynthia F. Joseph share tips for reconciliation
centered around learning as a starting point. Yet, all “too often Indigenous Knowledge(s)
is still seen as source material to be analyzed by the intellectual traditions of the West”
(Gaudry & Lorenz, 2018, p. 224). | feel that it is important — or specifically important to
me, to learn “so we can best live together” (p. 225) by respecting differences and
different Knowledge(s) as a way of learning to understand. To understand one another,
we must learn about, listen, and reflect on one another’s worldview(s).

Knowledge must be seen as more than something to acquire for personal gain. There is
“no word for ‘work’” in many Indigenous languages”, yet the education system, particularly
the College system, serves to educate for employment — for work, “the only sanctioned
reason for acquiring knowledge” (Yunkaporta, 2020, p. 140). For the Academy to
Indigenize, a monumental shift in goals in our society is likely needed.

Kimmerer wrote that once stripped of the old growth, new moss cannot grow on the bare
bark of young trees because it is too smooth; there is nothing to hold onto (2003). As
traditional Indigenous Knowledge(s) have been stripped from history, there is little left to
grasp onto. As a white settler, it is not my place to try and latch onto these Ways, but |
can learn and understand for my own growth and development.

2

(December 2021) A friend suggested that Western knowledge is about learning for
problem solving. Perhaps this is what reconciliation means to me — to learn for, with
purpose. There is something of value to learn with purpose — to understand and
explore, and be open. | want to expand my knowledge to see things differently, to
imagine what else could be. This is part of how | am being responsible to the
Innovation Process.




SYNTHESIS

Theme 3:
Learning & Knowledge contd

How can you pursue knowledge if it is connected to everything else (Goodchild, 2021)? It is
not something to conquer. According to Marie Battiste (2002), “knowledge is not what
some possess and others do not; it is a resourceful capacity of being that creates the
context and texture of life. Thus, knowledge is not a commodity that can be possessed or
controlled by educational institutions, but is a living process to be absorbed and
understood” (p.15).

{(

Knowledge has beauty and can make the world
beautiful if used in a good way.
- Linda Tuhiwai Smith, 2021 (p. 183)

Learning and discovery are building blocks of innovation. Key to learning is reflective
practice, specifically the act of reflecting on how a decision was made, a new product was
created, or new knowledge was acquired, in the context of understanding. At the core is
an openness and willingness to make mistakes as a way to further reinforce the learning
cycle.

The future of Canada’s economic development and sustainability is dependent on
innovation for job creation, market expansion, and increased productivity (Government of
Canada, 2016). Innovation is a key priority for many (if not most) organizations, including
Higher Education Institutions, who are aiming to remain relevant, grow, or differentiate
(Purcell, 2019). Success requires business to adapt and change, however unless they are a
“learning organization” (Shin et al., 2016), the culture may not support or nurture
behaviours that contribute to change. This is particularly apparent in hierarchical
institutions where power dynamics and colonial operating structures impede and/or
create barriers to innovation by placing greater importance and voice to those in positions
of power.

Lavallée (2009) looks at Indigenous research as epistemology in an attempt the
decolonize* the Academy. The author encourages further exploration into “bridging
Indigenous Knowledge and Western principles”. Through partnership and conversation, a
coming together, we can learn. “Real learning gets to the heart of what it means to be
human. Through learning we re-create ourselves. Through learning we become able to do
something we never were able to do. Through learning we reperceive the world and our
relationship to it. Through learning we extend our capacity to create, to be part of the
generative process of life” (Senge, 1990, pp. 13-14). It can enhance creative capacity by
broadening, opening, and expanding the mind (p. 14), and the spirit.

* Dian Million states (as cited in Hunt, 2016) that to “decolonize means to understand as fully as
possible the forms colonialism takes in our own times”.




SYNTHESIS
Theme 4: Questioning

v

(February 2022) In thinking about conversations, and where they are effective within the
Academy, | am reminded of dialogic pedagogy. The back and forth exchange, conversation
between teacher and student, is ‘agile’ by nature, requiring the teacher to adapt as the
dialogue unfolds. It is an exchange which invites the learner to question ideas and
perspectives from both peers and teacher for shared learning. Is dialogic pedagogy similar to
the way Indigenous Knowledge(s) is shared, as an exchange between Elders, Knowledge
Keepers and ‘student’? This type of exchange, of learning, is acceptable in the classroom, so
why doesn’t it exist within the office? Should this not be part of the organizational culture as
a way of working?

There is much written on how to nurture innovation and creativity in pedagogical
practices, signaling the importance of this to improve the learning experience, to produce
graduates who can contribute to the economy. By being innovative, bringing their new
fresh thinking to the workplace, these graduates enter the workforce with big ideas and
energy for changing the world. And then, they are swiftly put in their place —a box, a
cubicle where their ideas go to die because no one wants to hear them. No one cares
what the junior coordinator thinks — what do they know? They haven’t lived. They haven’t
experienced the world. They don’t understand this place yet. In other words, they are
written off before even given a chance to share, or more importantly — if not perhaps
most importantly — before being given a chance to question.

In some workplace cultures, questioning is akin to challenging authority; it is viewed as
being disrespectful or unprofessional. In these cultures, the belief is that you must always
know your place and position. What if we actually spent more time with new employees
(regardless of their position), hearing what they really think about the way work is done,
how decisions are made, where opportunities are being missed? What could we learn?
While being open to learn is a critical first step, being committed to act on that
knowledge, or at least explore it further to deepen the learning, is the equally important
ground for that first step to land on and leap from.

Audre Lorde (1983, as cited in White, 2020) wrote, “... survival is not an academic skill. It is
learning how to stand alone, unpopular and sometimes reviled, and how to make
common cause with those others identified as outside the structures in order to define
and seek a world in which we can all flourish. It is learning how to take our differences and
make them strengths.”

&

(n.d.) Another benefit of doing this work as a collective is the internal questioning and
dialogue that occurs to help focus; it can serve as a way to bring ideas together, to
converge. It is hard to let go of all the ideas | have, all the thoughts and scribbles | have
made over the past year. A dialogue with co-creators helps to filter and hone which is
important when trying to stay on schedule and meet a deadline.




SYNTHESIS
Theme 5: Time

/M

(April 2022) The ideas — or rather, the connections and epiphanies, come to me
when | am not forcing it. They come when | am brushing my teeth, or when reading
something unrelated to the project. Rarely do they come when | am sitting in front
of the computer, facing the deadline, anxious to have it all come together. We are
so caught up with time and meeting deadlines that we leave little room for ideas
and thoughts to emerge on their own, in their own time. This MRP has taken on
many shapes and iterations along the way as it shifts and morphs. What | have
noticed is that the more | leave it alone (metaphorically), the more it reveals itself.
As much as | need the pressure of a deadline serving as an external motivator, the
stress that comes with that pressure actually limits my creativity by blocking me
because the joy is gone; my mindset is action-oriented and not learning-oriented.
Under pressure | am no longer in a place of possibility. There is no space for

imagination, and no space to play. Time provides space. /

Learning from Indigenous practices we see there is a way of working, of relating, that
promotes an exchange to unfold on its own time (Joseph & Joseph, 2019). It requires
courage and patience to allow the story to unfold. Institutions are focused on being
nimble and agile, to iterate and move quickly. In striving for operational efficiency and
streamlining work to save on time, what are we sacrificing? What are we missing by
rushing? “Slowing down and coming close, we see patterns emerge and expand out of
the tangled tapestry threads. The threads are simultaneously distinct from the whole,
and part of the whole” (Kimmerer, 2003, p. 11). Time provides space to see the threads.

| have run out of time on this project. There is so much more | wanted to do. So many
ideas | wanted to explore and develop. | must remind myself that while this specific piece
has come to an end, my journey is not over.

Standing in the Forest

Leaves whisper to me
Breathing in time with love

| feel connected




SYNTHESIS
Theme 6: Stories

Sharing stories can help connect people, bring people together. They have the power to
inspire and nurture the creative mind. Through stories, one can hold a vision of what is
alongside a vision of what could be — is this not what is needed to imagine a better
future and embrace change? The “Haida understanding of the power of the mind,
which, when combined with the power of visualization, has the capacity to manifest
desired outcomes” (Davidson, 2016, p. 16). Mary Kovach argues (as cited in Smith,
2021) “that stories are connected to knowing, that the story is both method and
meaning, and is a central feature of Indigenous research and knowledge
methodologies” (p. 166). Yet stories tend to be dismissed, partly due to concerns
around bias and singularity, and the inability to quantify or qualify the data empirically.

Common Western-based research methodologies and ways of working that are rooted
in evidence-based decision making prioritize objectivity, giving power to this type of
knowledge. Indigenous worldviews center around connectedness and wholism, and
therefore by design, mean “Indigenous research is not objective” (Lavallée, 2009, p.
23). It recognizes the role relations play in the research. Creativity is also subjective
given its value and worth is subject to personal interpretation. Similar to first person
narratives and lived experiences. This highlights the importance of including lived
experience(s) in our collective knowledges.

Through dialogue one can learn and understand, and ideally, challenge current thinking
to gain a different perspective or simply, a broader one. In Dallas Hunt’s Nikikiwan:
Contesting Settler Colonial Archives through Indigenous Oral History, we learn about
“felt analysis”, how his grandparents’ lived experiences brought a nuanced perspective
to the documented historical accounts of their Peoples’ displacement from Swan River
(2016). Being absent from the archive negates the “local knowledge” and impact
experienced by the community. Can stories provide the ‘evidence’ to validate new
paths forward?

Subjectivity, being connected to one’s personal feelings and emotions, can be easily
dismissed or at least challenged, in academia. Ultimately discrediting the individual by
invalidating subjective data ensuring power remains with those who are objective. “Our
culture, obsessed with numbers, has given us the idea that what we can measure is
more important than what we can’t measure” (Meadows, 2008, p. 175), “it means we
make quantity more important than quality” (p. 176). However, “one must accept that
reality cannot always be quantified” (Lavallée, 2009, p. 23). The Western worldview, an
obsession with evidence, suggests a lack of trust in one’s internal compass. If we think
about creativity or innovative thinking, one must rely on their gut instincts to explore
and push boundaries. “In Indigenous Knowledge, we say a thing cannot be understood
until it is known by all four aspects of our being: mind, body, emotion, and spirit. The
scientific way of knowing relies only on empirical information from the world, gathered
by body and interpreted by mind” (Kimmerer, 2003, preface vii). By being tied to
guantifiable data as a requirement for investing in new ideas or ways of working there is
risk of limiting potential; restricting the possible.




SYNTHESIS

Theme 7: Worldviews

&

(January 2022) If inclusion can spark innovation, then decolonization can
create space for innovation. This feels like design work. Could the Systemic
Design Toolkit evolve to include responsibility to the innovation process? If
Systems Thinking + Design Thinking = Systemic Design, then Systems Thinking +
Design Thinking + Decolonized Thinking is more aptly Wholistic Design. I'm
seeing all three woven, or rather they are weaving in and out and through, to
solve problems by seeing through different lenses.

Looking at Indigenous and Western worldviews, there are some core differences (as
outlined in the Table below) which may influence individual creativity and innovation, and
have shaped the dynamic of knowledge and power within the Academy. An Indigenous
worldview could be characterized as relational and wholistic, whereas a Western worldview
is more individualistic. | am learning to understand how my worldview interacts with other
worldviews, seeing the inherent power dynamics, particularly between Western and
Indigenous worldviews (Yunkaporta, 2020, p. 20). If learning is transformative, then what
potential transformation could happen with learning Indigenous Knowledge(s)? For me,
this journey of learning has shifted my perspective, beliefs, and way of problem solving. Is
this not the type of transformation we want and need for our society to change?

By only seeing through Western eyes, and even narrowly through one’s own lens, we
completely miss seeing the gifts of knowledge all around us (Kimmerer, 2003). We are
arrogant to the limited field of visibility our biases create and power structures uphold. We
are trying to solve by using what we already know (or learn by a prescribed way of
researching) but it is still limited. To expand our view, expand our horizons, we need to
look beyond the trees. “Every way of knowing has its own strengths and weaknesses” (p.
105), hence the need to include alternative ways of knowing into our way of learning,
thinking, and doing. And into the way we organize ourselves within the Academy.

v

o

(October 2021) I've started reading about two eyed seeing and wonder how that can
inform this work, or rather if that is in effect what I’'m doing already, or at least
working towards modelling. The word ‘modelling’ may not be appropriate. | started
out thinking | needed to stick within the confines of what we learned in the program
—wanting to demonstrate my supposed mastery of what | have learned. Formal
processes, tools, concepts. All of which hold value, but at the same time, are
prescriptive and defined. Perhaps the creative freedom | am being offered is the key
to seeing through different eyes, to expand my capacity and consideration towards
new sensemaking?
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SYNTHESIS

INDIGENOUS
WORLDVIEW(S)

TOPIC

WESTERN
WORLDVIEW

Potential impact or influence of seeing with
“two-eyes” as a white settler on the
innovation process

Spiritual

BELIEF

Scientific

Expanded understanding of what is and what
could be beyond what is quantifiably proven;
ability to envision other and more possibilities

Many and Individual

TRUTH

One

Questioning one “universal truth” creates a
valuable tension in the innovation process
through curiosity, sparking creativity

Connected

SOCIETY

Compartmentalized

Ability to see beyond the boundaries, bringing
awareness to and identifying unintended
consequences of decisions and actions

Sacred

LAND

Resource

Look to alternative ways of working with the
land rather than simply taking from it;
introduces a different lens on what
sustainability means and inspires creativity to
work within this parameter

Cyclical

TIME

Linear

Iterative process with ongoing refinements;
potentially more future or forward-thinking

(Quality of)
Relationships

WORTH

Accomplishments

Creates a sense of community through
collective problem solving

Part Of

HUMANS

Most Important

Shift from Human-centered design thinking to
Life-Centered design thinking, where life is
the whole self and inclusive of all living things;
Brings greater respect for all life and
appreciation for diversity

Community Gain

WEALTH

Personal Gain

Increased potential for sustainability if the
innovation serves the community

Table 1 — Comparing Indigenous and Western worldviews, and the potential emergent property of holding both in one’s
mind. Adapted from https://www.ictinc.ca/blog/indigenous-peoples-worldviews-vs-western-worldviews
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Etuaptmumk (two-eyed seeing) is a “popular framework for linking Indigenous Knowledge
systems and Western Knowledge system” described by Mi’kmaq Chief Elder Albert
Marshall (lwama et al., 2009). | am inspired by this because it is additive; it is not about
replacing one way with another but rather about building upon while maintaining integrity
of the parts. According to Hatcher, Bartlett, Marshall, & Marshall (2009) Etuaptmumk
“seeks to avoid knowledge domination and assimilation by recognizing the best from both
worlds” (as cited in Goodchild, 2021, p. 93). In Robin Wall Kimmerer’s book Gathering
Moss (2003), her essays bring voice and awareness to both Indigenous ways and scientific
ways of knowing, “letting matter and spirit walk companionably side by side. And
sometimes even dance” (preface vii). Allowing the two ways of knowing to dance together
with each playing a role in the combined movement, we can give voice to both the felt
experience and the observed (Kimmerer, 2003).

e

A Forest Waltz

You, me, and the trees
We dance as two, one then two

Knowing intertwined

Imagine if we came together, in dialogue, to better understand and explore what
seeing with two (different) eyes (lwama et al., 2009) could create. What impact could
this have on the way we work and interact with one another? Could this framework
help with decolonial indigenization* to “fundamentally reorient knowledge production
based on balancing power relations between Indigenous peoples and Canadians,
transforming the Academy into something dynamic and new” (Gaudry & Lorenz,
2018)7? In Higher Education, the focus tends to be centered on decolonizing
curriculum, but what about looking at the organizational structure and culture of the
Academy? To truly shift mindset and behaviour, to deepen it beyond one operational
component, one must question “power structures of the academic elite” (Lavallée,
2009, p. 125) and current ways of thinking and doing.

* Indigenization: “a move to include Indigenous perspectives in transformative ways”
(Kuokkanen, 2008, p. 2)
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FINAL REFLECTIONS

(n.d.) As | learn more about Indigenous Knowledge(s), | am noticing how my thoughts about
life, work, relationships, are shifting. | am drawn to the horizontal, self-governing way, and
the way knowledge is transferred, particularly through stories. | am inspired to learn more
and continue questioning. What if we led in a way that is more consistent with Indigenous
values; what could be? What are the possibilities?

What if?

| changed my research question from ‘how might we’ to a more open one, to explore ‘what if’.
This small change in wording had a significant impact on how | approached this project. It
allowed me to spend time imagining, envisioning, and most importantly, questioning. It allowed
me to pause and reflect by removing the pressure of finding a solution to a problem | had yet to
define. The term research, seen as the production of knowledge, has a capitalist undertone to it
that elicits a ‘take’ feel, like mass consumerism with an exploitative quality. Knowledge
production implies ownership, that once you have produced it, it is yours to own. The “pursuit
of knowledge” is actually the problem (Smith, 2021, p. 2) — it sounds like a goal, a means to an
end rather than an opening of the mind to learn, which is really what it should be.

Rather than a pursuit of knowledge, what if research was simply a pursuit of knowing - to
understand and relate? “When is research not research?” (Smith, p. 17); perhaps when research
is for learning. Learning is active and ongoing. If we pursued knowing over knowledge, could this
give voice to those who are learning? The work that follows may look like, and qualify as,
research, but | see it as learning.

There was nothing linear about this process. My original intention was to use the Systemic
Design Toolkit (Ryan & Hamilton, 2012) as the backbone. | was drawn to it because of its clearly
defined steps with associated tools and methods. This project has become a sensemaking
endeavour, an exercise in framing and reframing because there was not a “clear beginning or
ending point(s)” (Klein et al., 2006, p. 72). Too often we jump to solve, using heuristics and ways
of working we are most comfortable with as our guide. The “Horizon 3” mindset, as described
by Hodgson & Sharpe (2007), looks to what is possible, letting the steps evolve based on an
envisioned future. This project evolved in a similar fashion, more organically.

While | attempted to bring structure to the journey by employing various tools, concepts and
techniques learned in the SFI program, | often found it was restrictive. Rather than force the
tools, | noted the conflicts and adjusted my approach. In the beginning | felt | needed the
structure but now, as | make sense of the work completed, the reflections and the learning,
there is a level of self-confidence that has emerged, along with inspiration.

51



FINAL REFLECTIONS

Through my learning, | posit that the colonial foundation of the Academy inherently limits
innovation potential of the institution. From the structure (hierarchical power dynamics) to
ways of thinking (orthodoxically), the Academy must embrace and embed the principles of a
learning organization (Serrat, 2007; Shin et al., 2016) if true change is to be achieved. This would
manifest as the suggested learning environment with related characteristics and culture
(Crossan & Apaydin, 2009, p1172):

Learning Environment:
* Provides financial and resource support for experimentation
* Istolerant of failed ideas
* Adopts risk-taking norms
* Supports learning and development
* Accepts diversity
AND creates a Culture of Innovation by:
* Having a clearly stated, attainable, valuable shared vision
* Promoting autonomy, calculated risk taking, and aligning individual motivations with
opportunities for development and growth

This project is the story of my learning journey. It is about me becoming a designer, earning my
Master of Design through reflexive practice and innovative thinking. It is me analyzing what we
have been taught, looking at with a critical eye to extract the pieces and parts that resonate,
guestioning what | know and how | have come to know it. | have pulled out the concepts,
articles, and quotes that have helped make sense of it all. It was about seeing connections
through systems thinking, while considering human factors using an innovative research
method. It was about drawing parallels and finding patterns between seemingly disparate parts.
“In many ways, this is the unique skill of design: the ability to temporarily exchange or at least
supplement one’s own perspective with that of another” (Kolko, 2010, p. 8).

| have learnt that:

1. Thereis so much still to learn and understand

2. We must change how we do things in order to change what we can do

3. Tools and toolkits are useful, particularly when unsure of where to start, but
unstructured play is also useful.

4. SFlis about creative problem solving and there are many tools we can use, however
there is no one way to solve.

5. A consistent thread is the ability to see all the parts, to understand, to explore and
guestion, and look through different lenses for new angles and perspectives; this is
what sparks innovation and creativity.

6. “Two people with different perspectives test different potential improvements and
increase the probability of an innovation” (Page, 2007, p.7). We saw this in the
program as we collaborated and co-created through design. It is also what | noted as a
limitation to this project, as | work in isolation. Primary research would provide data
as input into the process, and depending on the method, could be a part, but not part
of the solutioning exercise.
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Future Reflections for consideration:
* Bring one aspect of this into a power dynamic scenario; how would it rebalance and
return agency to the individual? What could it bring to the creative thinking process?
* What if storytelling and narrative applied to this scenario or process? What then?

On the other side of this journey, at least this phase of my learning journey, | see with greater
clarity and feel more connected. My vision is still a bit blurry, requiring me to pause. Take the
time necessary to reflect and imagine. What | cannot see will become seen through time,
attention, an open heart and mind, and dialogue. “Attentiveness alone can rival the most
powerful magnifying lens” (Kimmerer, 2003, p. 8)

(May 2022) This is it. | have (finally) arrived at the end, at least in terms of
an official deadline to submit. | arrive here with so many mixed feelings
and emotions. Part sadness and grief as | try to reconcile my original vision
for this work with the place | have arrived at. Part fear of being judged and
a vulnerability that comes from sharing such personal thoughts with a
broader audience beyond my own mind and journaling. A friend noted
how indoctrinated we are to how a research paper should be written. | feel
exposed and apprehensive about having taken a different approach with
this work, of being different. How can we change if we don’t push
boundaries and current ways of thinking? If we fear ‘different’, then the
real risk is that we will all lose out.

| have felt different for a long time. This program and this project helped
me see that there is a place for different, and there is value. The past two
years of learning have helped expand the lens through which | see and
experience the world. A few months ago | was diagnosed with ADHD.
Learning this sparked an understanding and appreciation for how | think
and comprehend. | am learning to see my neurodivergence as a gift, one
that has helped me be a creative problem-solver and innovative thinker.

I love that | am forever changed.
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