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Abstract

This research explored the idea that a creative project undertaken in a group
setting could help youth to cultivate the traits that contribute to increased resilience
elsewhere in life. This thesis was revised based on findings derived from praxis,

reflective practice and grounded theory research.

Create & Grow Strong, a six-week workshop program and showcase celebration, was
developed with art and play therapy in mind, but without the goal of direct
psychotherapeutic intervention. There was strong evidence that this was successful
in fostering feelings of pride, confidence and hopefulness and in creating an
environment of trust that allowed for group discussion about issues prevalent in the
local community. The study was based in Toronto’s Regent Park - an area associated

with crime and poverty that was undergoing a government-initiated revitalization.

This thesis considers the inspiration for the research, the existing work both by
theorists and practitioners working in the fields of social work, education, psychology
and interaction design. Also the author’s own design process, both technologically
and, as the author built the workshops, the results and the insights gained from a
grounded theory approach. Finally, potential future iterations of the work are

discussed.
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The Story

Introduction

Resilience is being recognized more often as an important trait as the world continues
to face a future that is rapidly changing and uncertain. Youth and children will be the
creators of that world and those who most need the ability to adapt quickly and
creatively to the changes that it brings. This adaptation will call on each individual’s

resilience if they are to thrive.

As such, this work defines resilience to be a combination of a person’s ability to meet
challenges and adversity with confidence, self-knowledge and hope and their means
of recovering from setbacks or trauma to continue forward to pursue their goals in a
healthy and meaningful way. In this context resilience is based on the resources they

have access to and their means of taking advantage of them. This definition is the



amalgamation of the concepts of resilience outlined by theorists including Michael

Ungar, Andrew Halata and Alex Zautra.

With this in mind this thesis set out to explore the hypothesis that:

By undertaking a creative project, in a group setting, youth begin to cultivate
the traits that contribute to increased resilience elsewhere in life.

It was investigated using a variety of research methods including praxis, reflective
practice and grounded theory in a workshop setting with three youth living in the low-
income Regent Park neighbourhood of downtown Toronto. These methods were
integrated with Donald Winnicott's theories of play and others in the realm of art

therapy, social work and resiliency.

The workshop curriculum was delivered over six weekly, two-hour sessions that
encouraged youth to consider their feelings as connected to the physical locations,
characters and landmarks in their daily lives and to express them as an art work. First,
through the creation of a physical prototype that includes a landscape or environment
based on the contextual theme, a character that will move through the world and
three fantasy elements that will appear in response to the movement of the character
as acursor. These different physical components are then photographed and merged
into a single responsive digital artwork that is coded (within a template) by youth

using Processing, a programming language and development environment. The final



work is projected on a wall at the culminating showcase, inviting interaction and

explanation from the artists, guests and visitors to the celebration.

This thesis suggests, over the next 8 chapters, the related subsections and
appendices that the pilot project proves the workshop contributed to the increased
confidence, hopefulness and self-knowledge of participating youth in the context of
their lives in Regent Park. As such it merits further development and expansion to
meet the needs of other youth in the neighbourhood and those elsewhere in Toronto

who are facing challenges related to poverty, violence, crime and change

management in their families and communities.

Figure 1: Image from the Create & Grow Strong showcase, December 2014.



Motivation for Undertaking this Research

In 2010, I moved to Bolivia to work as a volunteer at the Ciudadela orphanage,
outside of the city of Cochabamba. Most of the children were in the care of the state
because their families were too poor to care for them. They had school for half of the
day and for the second half hung around the facility, which was large, but rundown
with poor sanitation and very few resources. The staff were caring and worked very
hard but were exhausted from long hours and dealing with the daily concerns related
to housing 85 children from infancy to 14 years of age.

While there | decided to start an art program for the kids. | raised money and bought
supplies, fixing up a disused space to host the program. The kids loved the work and it
was clear that the mornings they spent drawing, sewing, colouring and painting

improved their experience of life at the orphanage.

| don’t know if that program has continued on at Ciudadela but | do know that it has
lived within me since that time and has inspired me to further explore the ability of
creativity and self expression to help improve confidence, quality of life and resilience

in children, youth and adults.

Last year, when learning about coding and physical computing at OCAD | worked on a

project called Projector Puppetry. At the time | developed it using fiducial markers



and computer vision to allow for characters to move within a scene projected on the

wall.

Figure 2: Image from Projector Puppetry project by Laura Stavro-Beauchamp.

The work sparked an idea - what if one could put oneself into the scene? Then flying
or running or playing would be possible (if only vicariously) when movement or

expression might otherwise be limited.



| thought of kids in hospital who weren't allowed out of bed, unable to play with one
another, unable to move around. This technology could allow for them to play

together in single environment of their own creation.

With some further extension, it could also allow for doctors to explain surgeries and
other medical concepts to patients visually or help therapists to have deeper
conversations with children and youth as they confront traumas or challenges in their

lives.

This line of thought led me to consider possibilities for other kids, those not in

hospital but who may have other limitations or be facing other challenges.

When | left my career as a financial journalist and television producer to come to
OCAD I did so because | felt lost, unhappy and unfulfilled. | examined my life and
came to the realization that these feelings were a result of stifled expression and
hampered creativity. | worked in a job where | constantly made creative, productive
suggestions for new shows, web improvements, sponsorship ideas and products and
they were never allowed to come to fruition. My creativity, my satisfaction and my
expression were being impeded by a lack of budget, aversion to risk and a lack of

curiosity and creative drive by my management.



| finally left the company as a result of reading up extensively on creativity and in the
following months | built a business plan for The Creativity Campus, a series of
creativity oriented workshops to serve Toronto families. | began following artistic
pursuits and conducting experiments and then | was offered a place in the Digital
Futures program at OCAD U.

So, as | struggled with whether to move forward with the business or to go back to
school | realized there was no conflict at all. | immersed myself in a creative
environment, conducted experiments, learned new skills, took risks, worked with
exciting new colleagues and researched creativity, immersive environments,

resilience and education at every possible opportunity.

The result is this thesis. A product of all of my curiosity, creative inspiration, business
drive and desire to help others, particularly children and youth, to connect to their

creativity in ways that will improve their lives now and in the future.

The Theory

Before we dive into the research we must consider why both creativity and resilience
are important, what relationship they have to one another and why they strengthen
each another when they are developed in tandem. When considered together, theory

from the fields of social work, behavioral and developmental psychology and play
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theory make a strong case for the value of creative activity when working to cultivate

traits of resiliency in youth.

Defining Resilience

Over the past few years the concept of resilience has been gaining popularity in a
number of fields, following hurricane Sandy New Jersey rebranded itself a “State of
Resilience”. The Harvard Business Review has published a number of pieces
dedicated to corporate resilience, what it is, why it matters and how it can be
encouraged and, used in its original, ecological context, the resilience of our planetin

the face of climate change is now being called into question.

But resilience is more than a buzzword and more than an ecological concept, in fact,
studies of the human manifestation of resilience are growing in number as we begin
to face the challenges presented by our ever changing world and researchers ask:
How are climate change, inequality and technology affecting us psychologically? Can
we strengthen our mental and emotional resilience so as to be able to better address

the non-physical aspects of the new challenges we face?

Emotional or psychological resilience, defined by the American Psychological

Association as the ability to “bounce back” after meeting adversity, is now being



recognized as an essential human trait. But this is not the only, or the best, definitio

for my purposes.

Alex Zautra, John Hall, Kate Murray and the Resilience Solutions Group out of
Arizona University recently defined resilience as an integrative construct that
provides an approach to understanding how people and their communities achieve

and sustain health and well being in the face of adversity. (Zautra et al., 2008.)

This perspective is consistent with that of Michael Ungar, a leading resiliency

11

n

researcher from Dalhousie University, who helped to develop the Children and Youth

Resiliency Measure (CYRM) (Liebenberg & Ungar, 2012.) that is currently being used

by the World Bank as part of its Education Resilience Approaches initiative. Ungar
also defines individual resilience in relation to the community, noting that it is best
understood as:

“.. both an individual’s capacity to navigate health resources and
a condition of the individual’s family, community and culture to
provide these resources in culturally meaningful ways.”

(Ungar, 2006.)

Zautra builds on these further, noting that the APA “bouncing back” from adversity
point of view is now considered to be the “recovery” definition while the
“sustainability” definition is concerned with a persons ability to move forward and
sustain positive engagement work, play and social life despite having confronted

adversity. (Zautra et al., 2008))
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Taking these into account, in the context of this study, | define resilience to be:

a combination of a person’s ability to meet challenges and adversity
with confidence, self-knowledge and hope and also their means of
recovering from setbacks or trauma to continue forward to pursue their
goals in a healthy and meaningful way, based on the resources they
have access to and their means of taking advantage of them.

Creativity, Positivity, Relaxation and Resilience

“Only in playing is the individual child, adolescent or adult able
to be creative and use the whole personality, and it is
only in being creative that the individual discovers the self.”
(Winnicott, 1971.)

My definition of resilience informed the development and evolution of the workshop
series. The Create & Grow Strong program that | created aims to encourage youth
facing adversity to explore their creativity while considering the world they live in and
its influence on their daily lives. In its original form the series consists of six weekly
two-hour sessions that encourage youth to consider the physical locations,
characters and landmarks in their daily lives and to express them as an art work. First,
through the creation of a physical prototype that includes a landscape or environment
based on the contextual theme, a character that will move through the world and
three fantasy elements. These different physical components are then photographed

and merged into a single responsive digital artwork that is coded (within a template)



13

by youth and projected on a wall at the final showcase to be interacted with by guests

and visitors to the celebration.

| sought to create an environment that provided respite from adversity and a place of
relaxation where creativity could be accessed as a means to connect with the self and
to engage in play toward growth and healing. This prioritization of relaxation is
consistent with Donald Winnicott's theory of play, outlined in his 1971 work, Playing
and Reality, in which he posits:

“Play [that is universal] facilitates growth and therefore health; playing

leads to group relationships and can be a form of communication...”
(Winnicott, 1971.)

Winnicott's play theory notes that in order to reach an expression of | AM, | am alive
or | am myself (Winnicott, 1962.), a position where “ everything is creative” three
specific conditions must be met: a) relaxation in conditions of trust based on
experience b) creative, physical and mental activity manifested in play and c) the

summation of these experiences forming the basis for a sense of self.

This attainment of a sense of self is just one hallmark of resilience (Ungar, et al. 2005,
Jindal Snape et al., 2013.; Prescott et al., 2008.; Macpherson, Hart & Heaver, 2013.) . |
made use of Winnicott’s conditions as a workshop facilitator to create an
environment somewhat consistent with that which would encourage participants to

be creative from arelaxed place. This relaxed place would allow them to connect with
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a sense of self in an effort to help foster a sense of pride, confidence and hopefulness
as they worked within the group to confront creative and coding challenges and

understand the context of their changing neighbourhood.

This approach is also consistent with positivist psychology. Zautra emphasizes the
importance of focusing on the assets of individuals when considering resilience.
(Zautraetal., 2008.) He and his colleagues point out that resilience is not a rare trait,
rather it is a common one that is manifest in varying degrees in every person based on

individual flexibility, inner strength and environmental and social factors.

Zautra and his colleagues at the Resilience Solutions Group go on to note that the
recovery definition is inherently reactive and focused on healing after an injurious
event, conversely, the sustainability definition considers the ability of a person to
move forward based on the assumption that perseverance toward engagement and
purpose is the natural inclination of human life and so moving forward is a return to

homeostasis. (Zautra et al.,, 2008.)

By considering resilience through a positive (sustainability) rather than a risk based
(recovery) framework, Zautra posits, those designing resilience based interventions
will be able to achieve a greater understanding of community and individual capital
resulting in a fuller development of existing personal and community resources.

(Zautraet al, 2008). He points to a shift away from exclusively therapeutic methods
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toward alternatives like coaching, workshops and mindfulness as potential

interventions within a resilience framework.

Prescott, Sekunder, Baily and Hoshino's also follow a positivist, workshop approach in
their work to encourage resiliency in homeless youth in Seattle. As social workers and
art therapists, the research team wanted to approach the problem of homelessness
from a positive, strength based perspective rather than the established damage,

pathology-focused model that prevails in the United States.

Creative Exploration & Expression as a means of Fostering Resilience

Creativity is widely recognized to encourage self realization, promote independent
thinking, and enhance self esteem - all important aspects of resilience (Jindal Snape
et al, 2013.; Prescott et al., 2008.; Macpherson, Hart & Heaver, 2013.). Creativity is
also seen as an outcome of resilience (Di Caroli & Sagone, 2014.) and it is my belief
that engagement in creative work, an exploration of various media, tools and projects
and the celebration of that work, also play an important role in fostering resilience in
those who may be facing adversity. Further, it is my belief that technology affords us a

new and unique opportunity to engage with youth.

This position is supported by the work of Prescott, et al. who developed a workshop

for homeless youth based on the same supposition. They created an intervention that



16

saw over 600 teens participate visit a drop-in art centre over two years. The team
gathered quantitative data from over 200 participants who visited the centre at least
4 times and found that “ individuals who attended the art centre more regularly had a
significantly higher number of life achievements.” (Prescott, Sekunder, Bailey,
Hoshino, 2008.) Achievements were hallmarks of resiliency and included returning to
school, finding housing, finding a job and quitting their addictions.

Within these definitions live a variety of approaches in the consideration of resilience;
these include attachment, challenge, risk protective and compensatory, among
others. | believe a clear understanding of the nature of resilience has been important
in developing the workshops so that they encourage trust while also facilitating

growth and positive development.

Each approach takes a different perspective on the development of the qualities of
resilience. The Create & Grow Strong workshops are borne out of an alignment with
the compensatory and challenge resiliency perspectives outlined by Zautra and his
team (Zautra, et al, 2008.). The former states that risk and protective factors have
additive effects, that, for example, a negative event could cause depression but a
strong social network or positive views could mitigate the longer term impacts of that
event. The challenge theory suggests that a moderate amount of risk is necessary to

enhance the protective factors of a better adjusted individual.
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The workshops do not attempt to create conditions of risk but rather, they seek to
establish arelaxed trust environment that see youth losing themselves in the creative
experience as an escape from risk. This allows them to discuss or come to terms with
conditions in their lives that may be affecting their general wellbeing, confidence,
hopefulness etc. The goal is to provide a space for exploration and creative growth
that nurtures Winnicott’s ‘potential place’ - one that is neither internal (inner world)
nor strictly external (reality based) but encourages play, init’s universal form, which
facilitates growth and health, leads to group relationships and may serve as a form of

communication (Winnicott, 1971.).

Across all of the cited literature there is a recognition that in order to create
programs that effectively nurture resiliency there must be a strength-based,
integrated or holistic approach both to modeling the health of individuals and also to
the generation of research and interventions that serve to benefit people and their
communities. (Zautra et al, 2008, Halata, 2011, Prescott, Sekunder, Bailey, Hoshino,

2008., Coholicetal.,, 2012)

Andrew Halata suggests there is the need for increased focus on the qualitative
outcomes and the impact on patients as illustrated by their individual narratives
(Halata, 2011.). Inhis 2011 work, Resilience and Healing Amidst Depressive Experiences:

An Emerging Four-Factor Model from Emic/Etic Perspectives, Halata suggests that the
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emic, or qualitative research model, is significantly underrepresented in the field of

resiliency research.

He notes that this has led to an approach that is too limited, that the failure to
consider resiliency as a lived phenomenon is one that leaves important complexity
and intricacies unexplored in past research (Halata, 2011.). Halata goes on to cite
Dunn, Uswatte and Elliott’s 2009 study, which found that: “emphasis on a person-
centered or qualitative approach is crucial for future studies”.

In this vein Prescott also collected qualitative data from three youth participants in
the art centre program. The results revealed common themes of exploration and
growth, the role of art, making connections and experiential knowledge and resulted
in the recreation of Wolin and Wolin’s mandala of resiliency (Wolin and Wolin, 1993.)

to better reflect the importance of creativity in fostering resilience.

RELATIONSHIPS

INITIATIVE

CREATIVITY

HUMOUR
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Figure 3: Wolin & Wolin's Mandala of Resiliency (1993)

This new “Creativity at Every Turn” mandala clearly illustrates the importance of
creativity to the development of resilience within an art therapy context. Prescott
notes that the mandala is fluid with the self at the centre, as with Wolin & Wolin’s
original wheel but that the researchers created additional rings to suggest the
interaction of Wolin & Wolin's aspects with a variety of importance resiliency

resources and skill sets.

Prescott further suggests that “creativity permeates all themes on the mandala
because creativity provides a holding environment for resiliency; it encourages
resiliency init's own right as well as facilitating other resiliency strengths.” (Prescott

etal,2011.)
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Figure 4: Prescott et al.'s "Creativity at Every Turn" Mandala

This meshes well with Winnicott’s suggestion that play and creativity are valuable
means of self-discovery (Winnicott, 1971.) and supports his theory that trust-based
relaxation in a creative environment is key to creating a “potential place” where this

type of expression and exploration from a sense of self can thrive.

The Research

In developing the Create & Grow Strong Workshops it was my aim to craft an
environment conducive to resilience building experiences, adapting them

appropriately based on participant feedback and researching them using praxis,

20
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reflective practice and grounded theory to assess the qualitative outcomes of the

series.

By structuring the workshops around a weekly theme and curriculum (see Appendix
2) I was able to focus on task oriented goals related to the final showcase while
remaining flexible enough to adapt to the needs and feedback of participants. This
adaptability was particularly important to the effective use of praxis, reflective

practice and grounded theory.

Praxis: Translating Theory into Practice

The word praxis was first used by Aristotle in contrast to poiesis (goal oriented action)
and theoria (the production of truth), The philosopher used it to describe an action
thatis anend initself with the goal being a morally worthwhile good (Teirney and

Salee, 2008.).

To me, praxis is more than just practicing informed by theoretical considerations, it is
the marriage of the two in order to create an informed and specific process that in my
research has the intention of involving a marginalized community. This is consistent
with the later definition of praxis as outlined by Friere who describes praxis as

“reflection and action upon the world in order to transformit.” (Friere, 2000.).
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A key aspect of my praxis-based research approach is a collaboration with community
through dialogue, reflexivity based on critical thinking and participation. There is
recognition in the field that the researcher and participants learn from one another in
areciprocal way and achieve growth through both data collection and reflection. For
that reason trust is an important factor in the success of a project (Tierney and Salee,

2008).

This approach resonates deeply with my own beliefs and is reflected in the delivery of
the Create & Grow Strong Workshops. In an attempt to affect change and to help
improve the quality of life of youth in a community, | drew from my own life

experiences and focused on creativity as a means to fostering resilience.

It has been my experience that engaging with the creative process in a meaningful
way impacts all areas of life and identity (allowing for the understanding of one’s inner
world and also the expression of it externally) and individual reactions to external
events, in a deep and unique manner. This expression can be empowering, hopeful
and cathartic to say the least and life changing when it's felt most profoundly. By
giving participants a chance to voice their opinions and influence the structure of the
workshops it adds another layer of engagement and another layer of creativity,
valuing their perspective and their contribution to the ongoing process of developing

the series.
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This type of experience-based, qualitative feedback is also well suited to assessing

resilience within Ungar’s proposed frameworks. In his 2006 work, Nurturing Hidden

Resilience in At-Risk Youth in Different Cultures, Ungar advocates a grounded theory

approach to analysis and outlines 7 tensions that should be resolved if one wants to

provide an experience of positive growth for youth participating in a resilience

Explanation

Availability of financial, educational, medical and
employment assistance and/or opportunities, as
well as access to food, clothing and shelter

Relationships with significant others, peers and
adults within one’s family and community

Personal and collective sense of purpose, self-
appraisal of strengths and weaknesses, aspira-
tions, beliefs and values, including spiritual and
religious identification

Experiences of caring for one’s self and others; the
ability to affect change in one’s social and physical
environment in order to access health resources

Adherence to one’s local and/or global cultural
practices, values and beliefs

Experiences related to finding a meaningful role in
community and social equality

Balancing one’s personal interests with a sense of
responsibility to the greater good; feeling a part
of something larger than one’s self socially and
spiritually

Tension

1. Access to material resources °
2. Relationships °
3. ldentity °
4. Power and control °
5. Cultural adherence °
6. Social justice °
7. Cohesion o
initiative.

Table 1: Ungar's 7 Tensions Nuturing Hidden Resilience in At-Risk Youth in Different Cultures. (2006)

He further stresses that the consideration of different contextual specificities is key

to creating meaningful programs, summing it up as follows:

“The constellation of factors that interact in the lives of
resilient children have been shown to be complex in
their association. There must necessarily be appreciation
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shown for both the heterogeneity and homogeneity
in coping across populations.”
- Ungar (2006).
This is consistent with the tenets of the praxis-based research | intended to use. The
research for this thesis pertains to the youth of Toronto’s Regent Park
neighbourhood, a low-income, immigrant community that has a reputation for crime
and violence. The pilot program for the workshops took place at Regent Park Focus
Youth Media Arts Centre (Focus), a not-for-profit community media lab with its own
radio and television stations that encourages participatory media practices as a

means to build and sustain a healthy community in Regent Park.

Location

Regent Park is currently in the middle of a widespread, government initiated
revitalization process that has seen many large residential apartment buildings torn
down to make way for new development. In many cases residents, 85% of whom lived
in apartments, have been relocated to new communities in various areas of the city.

(National Household Survey, Statistics Canada, 2011.)

Nearly 40% of the population of Regent Park is between the ages of O and 18. There
are two large primary schools in the area and one large high school, but many youth
attend high school elsewhere in the city. Visible minorities make up 75% of residents,
with immigrants from Bangladesh comprising the majority of the people living in

Regent Park in 2011 (Statistics Canada, 2011.). All of these factors impacted the
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program and were incorporated into the series as part of the praxis-based, iterative

design approach

As a means of assessing changes in resilience | employed Liebenberg, Ungar’'s CYRM-
28 questionnaires (Liebenberg & Ungar, 2012.). Piloted with over a thousand children
in 11 countries around the world, the measure consists of 28 clear questions that
represent an adaptive, cross-cultural tool that measures the resources available to

participants.

One section of the questionnaire is built in concert with community representatives.
In the case of this iteration of Create & Grow Strong | developed the questions with
the on site community worker at Focus, Pat Whittaker. Upon reflection | believe |
could have better introduced the CYRM tool and its purpose, however, the questions
we came to represented concerns ranging from media representation, choice making,

bullying to safety, general happiness and self respect and esteem.

Hypothesis

It is my hypothesis that:

by undertaking a creative and contextually relevant project that
develops skills, in a group setting, youth begin to cultivate traits
that contribute to increased resilience elsewhere in life.
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These traits, drawn from Ungar, Dumond and Mcdonald’s Risk, Resilience and Outdoor

Programmes for At-Risk Children (2005), are outlined in tables 2 & 3.

In developing Create & Grow Strong | focused primarily on nurturing a few from the
individual and interpersonal attributes including self-esteem, competence, sense of
humour/creativity, goals and aspirations, initiative and planning, perseverance,
constructive use of time, interpersonal planning and problem solving skills and self-

awareness or insight.



Individual attributes

Competence (intellectual, physical), past and present
Self-efficacy, internality

Positive self-concept/self-esteem

Self-awareness or insight

Sense of humour/creativity

Positive outlook/optimism/hopefulness

Goals and aspirations/personal mission
Problem-solving ability

Healthy sexual identity

Initiative and planning

Perseverance

Empathy for others

Emotionally expressive

Autonomy and independence or dependency (as appropriate to situation)
Morality

Spirituality

Constructive use of time

Interpersonal attributes

Meaningful relationships with others/social bonding

Maintains a network of school, home, community and peer associations

Emotional management in stressful situations

Social competence (understands what motivates others, how to act appropriately, etc.)
Assertiveness, resistance to negative and controlling behaviours by others

Capacity to restore self-esteem when threatened by others

Interpersonal planning skills

Interpersonal problem-solving skills

Evoking personality, engages with others, elicits positive attention

Family attributes

Parents monitor the children in age-appropriate ways

Quality of parenting

Financial resources sufficient to meet family’s needs and social expectations
Avoidance of dangerous or threatening family interactions

Family emotional expressiveness

Collaborative family problem-solving

Flexibility

Low level of family conflict

continued

Table 2: Characteristics of Resilient Children & Youth (Ungar et al., 2005).
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General characteristics of the environment beyond the family (including peers,

school, community)

Availability of mentor to provide guidance when needed

Access to community resources and relationships that counter the effects of risk
Maintaining proximity to safe environments

Keeping distance from dangerous and stigmatizing environments
Perceived social support

Affiliation with a religious organization, spiritual supports
Appropriate use or abstinence from substance use/abuse
Community expectations for success

Access to school and/or a learning community

Access to recreation opportunities

Safety and security

Academic opportunities to excel

Age-appropriate vocational opportunities

Meaningful role in community

Time for reflection and renewal

Social and cultural context

High social status (based on wealth or position)

Economic stability of the family

Meaningful rites of passage that include manageable levels of risk

A relational world view, emphasizing coherence, unity, place

Perception of events as either stressors or normative events as is appropriate to
community norms

Table 3: Continued- Characteristics of Resilient Children & Youth (Ungar et al, 2005.)

The Workshops

This first iteration of the Create and Grow Strong series consisted of 6 two hour

sessions spanning 8 weeks from November 1 to December 18,2014 at Focus in

downtown Toronto. In week 6, it expanded to include a Skype based coding session as
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the group had fallen behind. Session 6 also expanded to be three hours in preparation

for the final showcase on December 18, 2014.

The group included three teenagers. They have all lived in the Regent Park area with
their families for most of their lives. At the outset each was tasked with choosing their

own code name for the purposes of this research.

Figure 5: Session 3 - Creating. Youth actively describe the features of a park that they hang out in
in the neighbourhood.

Break Free is a 14-year-old male of Bengali Muslim descent. He attends mosque

regularly and lives with both parents and siblings in housing that has not yet felt the
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benefits of the revitalization project. He is smart, creative and particularly interested
in poetry classes that he participates in outside of school but expressed frustration at

being bullied. He attends high school outside of Regent Park.

Ayabar Nahk is a 15-year-old female of Bengali Muslim descent. She also attends a
local mosque and lives with both parents and two younger siblings. Her family was
relocated within Regent Park to a smaller building as a result of the revitalization. She
is very outgoing, empathetic and artistic and was consistently excited to engage with
different aspects of the program. She attends a different high school, also outside of

Regent Park.

Jub Jub Exois a 14-year-old female of Vietnamese descent. She lives with her mother
in a new building in Regent Park, having been relocated when the building she and
Ayabar Nahk grew up was torn down. Highly motivated and curious, Jub Jub was
particularly interested in the coding aspects of the program and often spoke about
other “maker” projects she was participating in. She attends the same high school as

Ayabar Nahk and has also spoken about being bullied by her peers.

With each participant in mind | again considered Winnicott's play theory and
attempted to create a “potential place” that would allow participants to engage in
creativity and experience relaxation based on trust. As the facilitator | attempted to

encourage the creative impulse and self-exploration by reflecting back participant
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observations (Winnicott, 1971.) as they were made and by asking questions that
would encourage youth to delve deeper into their assumptions and those of the

community and city around them.

Each week had a different theme that was intended to establish a trusting and relaxed
environment in which | was leading the workshop but was more a peer than a teacher
or authority. Participants were treated with respect and their input was valued as

were their opinions and questions throughout the program.

This is consistent with the work of development and education theorist Alison
Gopnik. Gopnik outlines the need for respect of children and youth very clearly
saying: “Children aren’t just defective adults, primitive grownups gradually attaining
our perfection and complexity. Instead, children and adults are different forms of
homo sapiens. They have very different, though equally complex and powerful, minds,
brains, and forms of consciousness, designed to serve different evolutionary

functions”. (Gopnik, 2009)
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Figure 6: Session 4 - Refining. Youth use various media as they make final preparations of their
physical prototypes ahead of digital translation.

It is my belief that mutual respect and clear intention to learn from one another is
imperative in making workshops with children and youth, especially those who face

stigma as a result of their context, a success.

Reflective Practice: Review of Jason Bruges Studio Project

Halfway through the workshop program | travelled to London, UK to spend a week in
the studio of Jason Bruges, designer of large-scale digital interventions in urban

spaces. He and his team have worked around the world with institutional, private and
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corporate clients and engage in consultation with stakeholders and communities to

determine the needs and priorities that will inform the projects.
In considering my time at Jason Bruges Studio as part of my reflective practice | made

use of the Rolfe Model of Reflective Practice (Rolfe et al., 2001.) which encourages

the researcher to ask the questions: What? So what? And Now what?

° @
- W

Figure 7: Reflective Model (Rolfe et al., 2001.)

| deemed it an appropriate model because it allowed me to reflect on the experience
as what it was and also for me to consider how to best take my lessons and adapt
them for a different application and to concretely learn from the experience | had in

studio with Jason and his colleagues.
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What?

As part of the team | assisted with concept design for a playground to be located in
the courtyard of a major British children’s hospital. Throughout the experience |
considered developmental stages, accessibility concerns and the needs of the
hospital, its patients and their families. All of this was informed by the goal of
providing a calm, fun environment that incorporated digital technologies into an

outdoor, physical play space.

So What?

Though not directly related to the workshops, the experience encouraged me to delve
more deeply into the development process of children and youth. A big part of my
contribution to the concept stage was to create a design guidebook for the project
outlining considerations for each age group while also touching on inclusive design
principles and keeping in mind the limitations put in place by the setting of the

playground.

Now What?

Upon my return | was more aware of the uniqueness of the teen years and when
working with the participants who were fourteen and fifteen years old | was able to
keep them in mind. Most relevant was the understanding that teenagers, especially

young teens, are coming of age. They are grappling with identity and autonomy while
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dealing with the uncertainty of their social lives and their place within family,

community and friend groups.

Teenagers are learning about the world as they learn about themselves and, in the
case of participants in Regent Park, are also confronting very adult issues of
displacement, parental and social expectations, community overhaul, sexual and
physical abuse in schools and bullying. All of this creates a storm within them and
realizing this made it all the more important that the Create & Grow Strong space be
one of respite, respect, calm and conversation. Throughout the creative sessions we
unpacked their feelings about school, violence, bullying and the ongoing revitalization

in Regent Park.

Participants expressed themselves very clearly, each contributing well-reasoned
points and asking meaningful questions. The workshop was developed with the
revitalization in mind and it was successful in investigating the implications of the

resulting changes for these three young residents and their lives.

Grounded Theory: Lessons from 38 Regent Street

Grounded Theory is a means of systematically generating a theory that is grounded in
either quantitative or qualitative data often based on observation, conversation or

public or private record (Scott, 2009.) | chose grounded theory as my third research
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method because | felt it meshed well with the praxis and reflective practice methods
and qualitative information gathering, while allowing for flexibility of developing my

hypothesis as the work progressed.

My initial hypothesis: that exploring, engaging in and celebrating creative work can
help to foster resilience in youth; it turned out, was insufficient and as | engaged in
deep surveys of existing literature and studies it became clear that it had already been
proven by a number of researchers. This revelation was all the more important as |
spoke with my thesis adviser, Tom Barker and considered what the workshops asked
of the participants, the goals it achieved from their perspective and what new

knowledge it brought to this area of research.

As aresult | worked to develop a theory to inform future workshops by drawing on
the feedback from youth and my own reflections of working with them throughout

the series.

Some aspects the initial hypothesis missed out on that were identified through this
reflection were, for example, the hypothesis did not account for the group aspect, the
translation of physical into digital, the acquisition of useful skills, the length of
sessions, the value of snacks, the importance of conversation, the key practice of
mutual respect and the involvement of youth in shaping the projects and the research

with their feedback (obtained through reflection, surveys and questionnaires).
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Mutual Respect

The first piece of feedback | received from Jub Jub Exo following the second
information session was that I was “chill”. She said she liked that | talked to her like a
real person and her friend “not like a teacher”. | maintained this approach throughout,
treating participants as younger but respected peers with valuable insights to share

and talents to be prized. | believe this was essential to the success of the project.

Conversation

Conversation was a big part of the Create & Grow Strong workshops. Not only was it
essential to the collaborative learning process that | was trying to encourage but it
was also a big part of the resiliency building aspect. In the second session we walked
around the Regent Park area considering the revitalization and the changes taking
place in the neighbourhood where all three participants were raised. It became clear
that even though this was a big change that they were experiencing they had not been
given much of an opportunity to discuss the tearing down of the buildings they grew
up in and the destruction of the parks and gardens that they called home for most of

their childhoods.

This discussion also gave way to conversations about bullying, violence and sexual
abuse that they’d heard about or fallen victim to at school. In fact, when asked about
their experience of the workshops in a follow up questionnaire two of the three

participants referred to these discussions:
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“My favourite part was when we talked about the revitalization and when we
walked around Regent Park. It felt good to say how I feel.”
- Abayar Nahk

“[Create & Grow Strong] made me think more about the revitalization of
Regent Park and how it affected me. This project made me express how I felt
about the revitalization.”

- Jub Jub Exo

Group Learning & Collaboration

Throughout the workshop period there were a number of opportunities for
participants to work together and share resources as they developed their projects.
Each teen had their own unique strengths that they brought to the project, for
example, Break Free showed a natural understanding of the symbolic and
metaphorical which came through in his choice of alias, project work and

guestionnaires and when engaging in group discussion.

Inthe very first workshop when participants were asked to collage a sketchbook
cover with their feelings about what it is to be creative Break Free created a collage of
many different shades of reds, blues, greys and purples described this as illustrating

creativity. (see Figure 8).
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Figure 8: Session 2 - Understanding. Break Free talking through his sketchbook collage and his
interpretation of creativity

He went on to describe his future plan to add wings, one side representing an angel
wing with each feather being a different colour and the other a black devil wing. He
said this would show that creativity is not always good. He intended to top the wings
with a crown that represents his signature. This expression of metaphor was also
displayed in his final comment about the workshops was that he learned:

“That working on creativity can help one explore the mind.”
- Break Free

Jub Jub Exo was enrolled in a variety of different coding and digital courses at the
time of the workshops. As a result she frequently asked great clarifying questions and

helped to explain concepts to the other teens. She was a huge help and her



40

excitement about coding added valuable energy when people were getting frustrated

or discouraged.

Ayabar Nahk is a talented artist and she is also very open and empathetic. Her
readiness to express her feelings and to experiment with different media encouraged
others to take risks and to open up about their own experiences of school and life in
Regent Park. She was also very committed to the program, creating detailed drawings
at home to bring in and collecting a variety of images online to incorporate characters

from her favourite films and television shows.

At points the collaboration was strong, sharing cameras when roaming the
neighbourhood, sharing materials and ideas when making their physical prototypes or
puzzling through code together, but more often it was displayed as they spoke about
their experiences with bullying, change and violence and supported each other with

kindness, understanding and humour.

Translation of physical into digital

The process of translating physical into digital was one of great importance. A stand
out compared to other research oriented toward creativity and resilience, the
process of experimenting with different media, engaging in tactile practices like
collage, painting, photography and drawing was then paired with the learning and

application of coding skills. They planned and executed their projects as part of a step-
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by-step process, which not only provided clear weekly goals but seemed to enhance
their excitement for their next week. In fact, every week when asked about how they
were feeling and what they were looking forward to the following session they
responded positively - saying they were sad this session was ending but excited to
return the following week to learn a new skill, finish a step or otherwise work toward

the completion of the project.

Skills Acquisition

Skills acquisition was also a very important part of the workshop. Throughout our
time together the participants remarked often on the value of the experience and
how excited they were to include the workshop on their application for universities.
Both Abayar Nahk and Jub Jub Exo consistently expressed interest in working with
me on future iterations of the program and were excited to get the business card of a
digital design firm at the final showcase. For both of them the skills they acquired
were building blocks for a stronger future and one that brought independence and

pride that was rooted in the greatness of their minds and skills.

Length of Sessions

This pilot of the program included 6 two-hour sessions every Saturday afternoon.
Through the execution of the project and based off of feedback from participants it
became clear that this was not ideal for a number of reasons. Primarily, two hours is

not a long enough session. It does not provide enough time for participants to:
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a) be a bit late - a practice which was pretty standard throughout

b) have time to relax into the session through a group dance off or meditation

¢) listen to and understand instructions for the days tasks and how they fit in to the
overall program

d) complete the daily project while also allowing for tangential conversations

e) allow them to complete work calmly and without or rushing or having to take parts

home to finish

Though the workshops went well, we did have to adapt the schedule to include a 7%
session via Skype and extend the final session to be three hours long. This still wasn't
enough to have everyone’s work finished as Break Free had to miss a session due to
illness. Each participant commented on the length of sessions and expressed interest
in staying later or starter earlier however the scheduling limitations of the Focus

facility made this impossible.

Saturday sessions were also limiting; drawing interest from teenagers to spend a
weekend afternoon inside in an organized activity is difficult and even attracting them
to the Saturday info session proved challenging. Fortunately Break Free, Abayar
Nahk and Jub Jub Exo were already engaged in programming at Focus and happened

upon the info session by chance and were interested in taking part.
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Snacks!

It was surprising how important snacks were to the participants. Break Free
mentioned snacks in almost every one of his questionnaire responses, both as a
positive if they were present and as a negative if they were not. Ayabar Nahk referred
to them as being a favourite aspect as well. The first instance of snacks was during the
first workshop, following Halloween, when | brought in candy leftover from shell
outing. Over the weeks we celebrated a birthday and | sometimes was unable to bring
treats but for the most part | worked to bring healthy snacks like juice boxes, fruit and
granola bars or apple sauce. All of these were warmly appreciated and ravenously
consumed making it seem as though the kids were quite hungry. It was difficult to tell
if their focus improved after eating as the sessions were only two hours long and the
snacks typically came out toward the end of the first hour, that said, their inclusion

certainly made for a happier, more engaged group.

Participant Role in Shaping Research

From the outset participants were treated as partners in the generation of this
research. At the first information session and at points during each session |
emphasized that though | was leading the workshop to teach them skills and engage
them in fun, creative work | was also there to learn from them both about their lives
and also how to make the workshop program better for future groups. | made clear
that their opinions and feedback were important to the success of the work and that

their criticism was just as important as their compliments when they answered
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surveys at the end of each session. | believe this emphasis was very important. It made
clear that their feelings an were valuable and that they occupied an important place
within the life of Create & Grow Strong, both as a study and as an ongoing program
that could help others in the future. It is my belief that empowering these participants
through a feeling of shared ownership was as important to the positive outcomes as

the generation of the creative work.

Theoretical Outcomes

The theory that has emerged as a result of the workshop pilot and this thesis is

outlined in the diagram below.

- Creativity Based

- Encourages exploration & expression
- Physical and digital elements

- Skills oriented

- Contextually relevant

- Session & Program - Conversation encouraged
Length ‘ - Mutual Respect
- Local to Community - Reflective Listening

. Snac{(s . . - Group Setting
- Multiple media options

- Access to youth counselor

Practical Interpersonal
Elements - Elements

Foundation
of Create &

Grow
Strong

3.8
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My revised workshop development theory, therefore, is that there are three
important areas of concern to be addressed when developing a creativity workshop
with the goal of encouraging the development of traits characteristic of resiliency in
youth. These areas should be considered equally as part of a qualitative, holistic,
process-based approach to the development, delivery and subsequent
redevelopment of programs as they are modified to meet the needs of each

community served.

By focusing on practical, curriculum-based and interpersonal elements while building
and executing a creativity workshop one creates an environment that is likely to
encourage creativity that springs from a relaxed place and encourages confidence,
hopefulness and self-reflection consistent with Winnicott’s “potential place”
(Winnicott, 1971.) and also with Halata’s guidelines for creating interventions that

encourage resilience (Halata, 2011.).

The Technology

The technology behind Create & Grow Strong uses processing, projection and
Bluetooth to translate drawings and photographs into interactive digital

environments.
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Design Intent
Mantra: Enable Creation & Confidence in Context

My intention for the design of the overall program was to create a space where youth
would feel confident and competent enough to take creative risks and nurture the
traits of resilience. The role of technology in the workshop was intended to facilitate
all of this rather than to be the main driver of the program. | wanted to use software
to introduce youth to a new skill in a way that would spark curiosity about coding and
other technology and to integrate it with the creation of a physical work that would
allow them to explore different means of tactile creation via a variety of media
options. Through out all of this the local context and community were to be the thread
that connected the different elements and the final technological piece was to be the

outcome to be showcased and celebrated.

There are a number of appropriate development tools available however | focused in
on processing in the end and am confident that it was the right choice and remains the

best option for the early iterations of Create & Grow Strong workshops.

Survey of Software Tools

Processing
Processing is the tool that | used to build the prototype that inspired this work. It’s

language, based off of java, is clear, straightforward and easy to learn and get started
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with. Processing is also a free platform that is readily available to anyone with an
Internet connection. It is specifically geared at artists and designers, which also makes
it an attractive option in the context of a creativity based workshop setting.

Unity

Unity is an incredible system with virtually limitless capabilities. It is used in
professional film, television and video game design and has a free trial version that is
downloadable online. Unfortunately, Unity is very complex. As | tried to learn Unity it
became clear to me that it was a seemingly endless process and that a platform with
such depth was unnecessary for this project and, to be frank, quite intimidating for
one coming to it as a beginner with a specific project in mind. Perhaps Unity will be
the right software for Create & Grow Strong one day but certainly not this time
around.

GameMaker

GameMaker is a program that makes it easy for anyone to get started building games.
It has an extensive online library of help resources and forums and allows for sprites
and other 2D elements to be used alongside 3D building capability. In working with
GameMaker | found it to be a strong tool for game development but | was unable to
take it past the limited application of a platformer type game. The drag and drop
interface was useful but | wasn't able to harness the coding interface. Though it was
impractical to switch to Game Maker for this iteration of the workshops | would
consider doing so in the future as it is a platform specifically oriented toward gaming,

something very appealing for participants, and it likely has greater potential when
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considering possible reactions and interactions. Though | know that integrating
physical work in to the digital environment as a background is possible in Game
Maker | have not yet had the opportunity to investigate how one would incorporate

the reactions now facilitated by colourUnderMouse coding.

Development

The design development for the technology behind Create & Grow Strong began in
October 2013 as part of our course work using processing and computer vision. Init’s
original form as Projector Puppetry the prototype used fiducial markers paired with
reactiVision and processing software, a projector and the camera on a macbook air.
The result was a great first step but fiducial markers are notoriously unstable and any
variation in angle would hinder the ability of the camera to pick up the marker. This
made it impractical, particularly for use with children or those who have limited

mobility, as was the original intention for this project.

The second phase began in the spring of 2014 at which time | began an in depth
investigation into the possibility of using infrared sensors to control the character on
the screen. As | delved deeper into possibilities, and broke a number of webcams
trying to create an IR camera | came across the nolR camera attachment for
Raspberry Pi. It seemed like a dream come true. Building the system to work on a

Raspberry Piwould mean a small, inexpensive, accessible hardware solution that is
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easily programmed and available around the world should it be possible to scale the

workshop up to serve international or more remote communities.

As soon as | cottoned on to this idea | dove head first into Rasberry Pi, leaving behind
all other avenues of investigation. This was a big risk and a big failure. The Raspberry
Piis afine small computer with a good operating system however it has nowhere near
enough power at this point to host and run Processing programs. Unfortunately it
took me almost a month of tinkering, learning linux, buying parts and reformatting

boards to come to this conclusion.

Though the experiment was failed it was a worthwhile exercise and prompted me to
consider whether Processing was the best platform. It was also great evidence of the
value of getting technology working as its simplest workable form and then moving
forward in step-by-step increments to make improvements and add features. Adding
to astable, working platform makes far more sense than focusing on complicated
features that won't matter if you can’t get the most basic aspects up and running,.

Coding examples of each prototype stage can be found in the appendices.

Prototype 1: A house, sun and flowers
The first working prototype was based around a very plain sheet drawn in Processing

that allowed me to build shapes and plot them on the canvas.
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This gave me a sense of the best size and also the most effective means of plotting
areas for mapping at a later time. It was my intention to assign certain interactions to
plotted areas of the screen, for example, if cursor is over the house (drawn and

mapped in drawHouse) then it will change colour.

8 0 0 Reactive_House_Sun_Tree_1

Figure 10: Prototype 1 - Canvas with no reaction
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800 Reactive_House_Sun_Tree_1

Figure 11:Prototype 1 - Canvas with reaction

As you can see from the example in figures 10 and 11 colour change worked,
changing the body of the house from blue to green. The tree and sun also changed
colour based on the code. It was a satisfactory first experiment and one that | then
hoped to translate into more complex interactions, integrating images not drawn in

processing.

Prototype 2: colorUnderMouse

As | developed the next prototype | sought to include imported .jpg images as the
characters and landscapes that would comprise the scene. | continued to use the
mapping technique but attempted to isolate specific parts of the imported image. This
was ultimately unsuccessful. Fortunately | had a meeting with my adviser Nick

Puckett who introduced me to colorUnderMouse, a line of code that calls on the



52

mouse to read the colour signature of the image it passes over. In the case of this
piece the image is hidden beneath the jpg and made up of colour blocked portions, as

it discovers the code it calls up the reaction.

CXCXC) 4] housetreesunflowers COLOR BLOCK.jpg E

Figure 12: Prototype 2 - Hidden Landscape with Colour Blocking

Figure 13: Prototype 2 - Visible Template
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Figure 15: Prototype 2 - Responsive Sun

Prototypes 3, 4 & 5: Interaction Variety
After this was established and working soundly | began considering interactions that

were more complex than simply images appearing over top of the visible
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environment. As a first iteration of the project there were timing limitations on what
could be included before the participants needed to have firm options so | decided to
focus on three additional responses that could be used in a variety of ways. As it
turned out, participants only really latched on to the audio and multiple image options
but | have no doubt that as the possibilities grow there will be new and interesting
ways for them to be incorporated. The two responses | included were audio and
moving reactions as well as initiating a number of images simultaneously. Each

interaction is outlined below.

Audio Response

Audio response was an important addition to the capabilities because it allowed for
music, poetry or other sound to be included, giving participants further options when
choosing which media to integrate and allowing them the option of bringing outside

musical or written work into their Create & Grow Strong pieces.

| chose to integrate music into the collage prototype that | created as one of the
examples for the workshop. As you can see below it was quite straightforward to
integrate the existing minim library and code into the workshop prototype. | found a

simple and clear mp3 to include and connected the interaction to the house.
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Figure 16: Prototype 3 - Visible Environment - Audio

Multiple Images Simultaneously

This was a straightforward addition that only called for the introduction of further
images in to the existing if statements connected to a colour signature. As you can see
from the sailboats below, the simple code results in multiple images being displayed at

once. Quick and easy!
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Figure 17: Prototype 4 - Visible Environment - Multiple JPGs from one colour signature

Movement

Including movement was more difficult and unstable than | imagined at the outset.
Though I was able to move a character across the X-axis of the display screen. | am
currently investigating this further to allow for movement beyond a straight x ory
axis line however it is working in its current form which sees the lady move away from

the house when the colour signature is found.

Prototype 6: Integrating Wiimotes
Once | had these code aspects solidified | set to work integrating Wii mote capability.

In principle, this was very straightforward. By using either DarwiinRemote or
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OSCulator, a Wii mote can be connected to any computer using Bluetooth. Both
programs also have built in code to use the Wii signal as a mouse. This was suited to
this project and worked well, except for some drift, which can be worked through by
adjusting the yaw. Unfortunately, when 3 Wii motes are used in a space
simultaneously there are additional issues. The separation of the Wii motes and
keeping each of them dedicated to a single computer becomes quite difficult to the
point that Wii motes were not possible for the use at this iteration’s final showcase.
After some consideration | have resolved to leave the integration of Wii Motes for a
future iteration if it becomes apparent that the inclusion of them has an important

and specific purpose outside of novelty.

Technology Reflections

Developing the technology for this piece was a great reminder of the efficiency of
small pieces of code in place of long and more complicated series’. The first to second
prototype is a great example of this. Had | not been introduced to colorUnderMouse |
would have ended up writing significant batches of code based on mapping that may

or may not have worked in practice.

Another great lesson was to test, test and test again in the gallery space that you will

be using. Though it was a great and successful final showcase (see page 63) finding a
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successful way of using the Wii motes and increasing the stability of the programs

while running would have improved the experience.

Though the programs have been stable when running in the past, it becomes clear
when they run for upwards of 15 - 20 minutes that they must be reset or redrawn as
they start to freeze up. This is particularly an issue for those programs that make use

of the minim library (audio feature).

The Workshops

The original intention was to deliver a series of workshops to both youth and children
as part of an 8-week curriculum. The first phase would see youth develop a book of
physical templates that had digital counterparts. These would then be brought to
children to colour, paint and otherwise enhance over two weeks, thereby co-creating
their own digital environments. This initial plan changed as time and partnership
limitations became clear however these workshops were of great value, to this thesis,

for future research and the youth who participated.

Development

The workshop building process was one that began with my business plan for The
Creativity Campus in 2012. | gathered inspiration from everywhere possible,

interactions with the children of friends and family, the many books on development
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and creativity listed in my bibliography and from reflections based on my own

experiences of learning and creativity.

In line with the mantra Enable Creation & Confidence in Context | sought to build a
program that focused on the act of creativity rather than the perceived quality of the
works produced. | determined a number of must have options and also a number of
nice to have options. Many of the nice to have aspects were left for future iterations
however the must have aspects were built in to the sessions and served their

pUrposes.

Must have elements were:

- a local youth population facing adversity

- weekly sessions that participants could count on

- collaboration with a community group that could provide adequate workspace

- access to computers that could host photo editing and Processing software

- access to cameras, either through students, myself or the community

- incorporation of an element of the physical environment as a means of
representing each participant’s unique perspective on their context

- encouragement of the use of a variety of media options (paint, pastel,
photography, collage, clay, audio clips, poetry etc.) to allow for tactile and

creative exploration
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- access to a community counselor familiar with the needs of and challenges faced

by local youth

Nice to have elements were:
- acommunity of local children for youth to create with and for
- aweekday time slot to allow workshops to also serve as afterschool programming
- aschool or library partnership that would provide access to a wide range of
participants with minimal travel from school
- sufficient time to allow for meditation and physical play as part of the workshop
- healthy, shareable snack options
- community involvement and support via parents, teachers or local partners

- space to host the final, gallery-style showcase celebration

Many of these must have needs were met by Focus, my partner institution.

Partnering with Regent Park Focus Youth Media Arts Centre (Focus)

Focus is a community focused, not-for-profit media lab located in the heart of Regent
Park. It serves both youth and adults and provides radio (Radio Regent) and television
(RPTV) programming via dedicated stations provided to them by a corporate sponsor.
Launched in 1990 and a product of collaboration between the community, Toronto
Arts Council, Ontario Arts Council, Ontario Trillium Foundation, Focus provides

media training and mentorship programs. It also serves as an important information
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point for the local area and an example of participatory media as a component of

healthy community building.

| was able to meet with Adonis Huggins, executive director of Focus, through the
Digital Futures Initiative at OCAD U and he was quick to partner with me in the
execution of the program. Focus also provided a fantastic youth counselor, Pat
Whittaker, who generously shared her insights on the youth and community while
also committing her time to supervise the workshops as participating youth counselor

on the project (a condition of my Research Ethics Board approval (REB)).

Issues with Incorporating the Children of Regent Park

| was also hoping to establish a partnership with either the local library or one of the
local primary schools in Regent Park as part of the program however early on it
became clear that there was simply not enough time to build the relationships and
gain the approval needed (for example approval from the Toronto District School
Board REB) to work with public schools covered by its board. This turned out to be a
blessing, as | had allotted 6 weeks with youth and two weeks with children between
October 1°'and December 17" and | wasn’t able to get my OCAD REB approval until

October 24"
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Revised timeline

The revised timeline came partially as a result of the REB approval process but also
because | ended up holding two information sessions instead of one. After some back
and forth with Focus on scheduling it was decided that Saturdays between 4 and 6 pm
would be the best time for the facility to host the sessions. The first information
session was held at the same time after posters were hung around the centre and also

at local community centres, arts facilities, schools and grocery stores.

After very low response rates (only 4 youth who were visiting Focus for other
reasons) showed up | remade the posters (see Recruitment Posters - Appendix 1) and
held a second information session. Fortunately, three of the youth from the previous
week returned eagerly and | was able to use them as my participants. They were
eager to start and we began the program the next week ( See Curriculum - Appendix

2).

Sessions & Celebration

Workshop sessions were conducted over 7 weeks with the goal of each youth
producing a digital “environment” based on a space in their real life and enhanced to
include a character who could move around in the space and three interactive
elements that would react to the movement of the character around the scene. This

digital scene would be derived from physical works created by participants over the
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course of the workshops using paint, pastels, photography, audio clips and other

media.

Sessions

Weekly sessions were two hours long and began with a catch up conversation about
what each participant had been up to since the last session (i.e. - How was your
history test? What did you do for your birthday on Thursday?). This led into an
introduction to the activity for the day and an explanation of why it was relevant to
the rest of the project and the timeline for completion. We would sit around a single
table, drawing, painting and chatting through problems and life events while snacking
and laughing. Often youth were late arriving so this meant instructions were
repeated more than once, while a bit frustrating, this provided an opportunity for
participants to clarify or explain aspects to latecomers, helping to establish

collaborative learning where their might not have been a chance otherwise.

One aspect that was particularly important was the conversation that took place as
we undertook whatever activity was the focus of the day. A great example of this can
be seen through a breakdown of the second session, based around the theme of

Exploring.

The goal of that week’s session was to give youth a chance to share their stories of

living in Regent Park. All three participants grew up in Regent Park and were eager to
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share their experiences. We visited childhood play spaces, a peace garden, outdoor
parks and steps one participant used for her dance routines . We also stopped by the
site of the torn down building Jub Jub Exo and Ayabar Nahk met and grew up in. As
we roamed they discussed feelings of sadness, the income stratification being
enforced by developments that were coming out of the revitalization and loss at
losing their community, friends and special places. This displayed self-awareness,
insight, empathy and expressiveness and made clear that ,despite the limitations
imposed by poverty and crime in the neighbourhood, the youth engaged with their
community in ways that allowed them to take advantage of available resources. All of
this indicates that these youth came to the sessions already exhibiting traits
associated with resilience. Though their family attributes, as noted by Michael
Ungar’s characteristics of resilient children and youth, may have been somewhat
lacking it is clear that as kids the participants were able to benefit from monitoring by
other community members and access to recreation, school and relationships that
afforded them healthy experiences which resulted in goals and, for the most part, a

positive outlook and hopefulness.

Something that was important and unique was the opportunity to speak candidly
about the changes happening in the area. When we returned to Focus | employed
reflective listening techniques, mirroring back the comments of the youth to each of
them in an attempt to dig deeper into their feelings about the revitalization. It was

clear that they had never spoken about their feelings about the changes taking place



65

in their neighbourhood and the fact that “rich” people were moving into buildings that

their homes had been torn down to make space for.

They were clearly expressed the tension they felt, with Ayabar Nahk summing it up:

“I like the revitalization but our friends are moving away, one moved to
Scarborough and now we never see her...”

Jub Jub responded:

“Ya, all of our memories are gone. “

Wanting to draw Break Free into the conversation more | asked him what whether he

felt the change was hard. He said:

“Yes, change is hard, You're used to one thing and you don'’t think about
these things changing and becoming different.”

The other two participants agreed and it became clear that they didn’t know what to
expect from the revitalization when it was announced and that changes were taking

them by surprise.

Before the youth began drawing their ideas for landscapes they each presented the
sketchbook covers they created in session one and explained how they felt they

represented creativity.
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As each of them explained the group listened actively and supportively, oohing and

ahhhing at individual pieces.

Each of them described creativity differently however there was a throughline that
revealed they felt creativity helped them to cope with life. This may have been
connected to the name of the workshops (Create & Grow Strong) and the fact that
they knew the intention was to understand how creativity might help youth to feel
more resilient but, even if this was the case, it seemed that the youth felt this way
genuinely and worked to reflect that in their sketchbook covers.

Below are some responses,

“Iwrote ‘Express Yourself’ down this side. You should try to be the best you
can be, like, to live on top of your dreams.”
-Ayabar Nahk

“[Mine is about my heroes. Spiderman is my favourite.] He’s just a normal
teenager who goes through the same high school problems and gets bullied.
You can relate to him. I think all of us might have got bullied once or twice
and he inspires me to be resilient. Even after his Uncle Ben died he still
wasn't just lying around being sad.”

- Jub Jub Exo

These conversations were highlighted in feedback questionnaires as some of their
favourite experiences within the workshops and | believe this underscores the
importance of conversation while also revealing the way that creative work can
create an environment conducive to creative relaxation that Winnicott suggests may

result in growth, health and self-discovery.
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Grounding the work in the real life context of Regent Park helped to bring the youth
to the project in a real way and once this exercise was complete they came to sessions
with clear ideas and goals for themselves. They often got work done outside of class
time and wanted to stay later or start earlier as they were having fun at sessions and

were excited to complete their projects and to showcase them at the final celebration.

Celebration

The final showcase took place in the graduate gallery of OCAD University on
December 18" 2014 from 6-9 pm. Participants arrived to see their work projected
on the gallery walls accompanied by their artist’s statements. They were excited and
encouraging to one another, giving each project time and space to be explored by all

of them as a group.

Again, food was an important part of the celebration. As part of the experience we
provided a variety of beverages to youth and visitors as they walked around speaking
to the artists about their work and playing with the installations. Later in the evening
when the flow of people slowed somewhat pizza was brought in for the youth and
they grouped together, finishing it quickly while sipping their juices and chatting
excitedly about the experience of the evening. They were all very polite and clearly
articulated the stories behind their pieces to the guests that asked them about the

works.
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By the end of the evening the youth left full of energy, excited at having been given
business cards by one of the industry professionals who came to visit and all
suggested they were proud of their works. In their follow up questionnaires, when
asked if they had fun a the final party participants said:

“l had a lot of fun because I got to show my work,
got a business card and could possibly get a job.”
-Jub Jub Exo

“YEEEEEEEESSSS! [Laura’s husband] Alex was so nice and ordered pizza.
I'm sad this is the last time I will see Laura. Also, the people I talked to were
really nice.
- Ayabar Nahk

And in classic, short but sweet style Break Free said:

“Yea, kinda.”
One interesting point that | anticipate will carry through to partnerships with other
facilities that serve large communities is that, although the Focus receives support
from sponsors and grants it remains somewhat under resourced. This leaves staff at
the centre willing, but not always, able to respond to multiple emails or phone calls
and unable participate in activities like the final showcase. Though | know there was
lots of support for the program and interest in the work of the participants only a
single board member was able to come to the end of program celebration despite
setting expectations that around 8-10 representatives were likely to visit the

celebration.
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This is animportant point because | took as a given that at least one of the counselors
or facility staff members would be able to attend as a representative for Focus. |
assumed that it would be important to the participants however, because many other
people were able to attend, including visitors from OCAD U and Toronto’s digital
design community, the youth were very excited and happy with the turn out. This
speaks to the danger of projecting one’s own expectations onto participants,

something | will keep in mind for future iterations of the series.

On the technological side of the celebration the intention was to make use of Wii
motes as the cursors within the environment. When it came to making use of the wii
in the gallery | connected the remotes to mac minis using DarwiinRemote. This
method was unreliable, only one remote was able to connect to the computer and
then all subsequent Wii motes connected to the first mac mini. After many attempts |
tried to connect using OSCulator, another program that connects Wii motes to
computers using Bluetooth however the problem persisted. As areplacement for the
Wii motes | connected a wireless mouse to each mac mini. This provided a stable and
effective connection that was satisfying both for the artists and their guests and

visitors.
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Workshop Reflections

In his work, Resilience and Healing Amidst Depressive Experiences: An Emerging Four-
Factor Model from Emic/Etic Perspectives, Andrew Halata examines how resiliency has
been considered in the past when treating patients suffering from depression. He
proposes a four-factor approach that is consistent with the ethos of the Create &

Grow Strong program and also provides meaningful guidelines for its improvement.

The four-factor approach sees resilience as a mechanism that is influenced by a)
physical and biological strengths b) psychological resources c) interpersonal or
emotional skills and d) spiritual capabilities. It suggests that all of these aspects should
be addressed within resiliency programs via a holistic approach, rather than treating
them as separate considerations to be addressed individually. Halata goes on to note
that much of the past work and research on resiliency has been based in etic or
guantitative data collection, he suggests that focus on the Emic, or the qualitative,
individual narratives of those being considered is of “crucial importance” and that
such a step change that would serve to deepen the understanding of resilience and

adversity by researchers and clinicians. (Halata, 2011.)

In designing The Create and Grow Strong workshops, the research meets the four

factor criteriain a few ways:

Physical and Biological Resources
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Though the neuroplastic aspects of housing weren’'t measured, as a group we
considered the housing and environmental situation faced by youth as they watched
their neighbourhood change and were moved from home to home as part of the
revitalization plans for Regent Park. We discussed their fears and concerns and the

experience of living in an area that is seen as dangerous and impoverished.

Psychological Resources
The workshop creates a social environment where youth can strengthen existing peer
relationships or create new ones based on common interests of creativity and

technology or the shared experience of life in Regent Park.

Throughout the workshops there were many laughs and jokes shared and the youth
were able to let loose and express themselves in ways that brought about an
understanding of the lighter side of challenging situations, embodying the important

aspect of humour in programming.

This aspect of programming may also have been bolstered by my own approach to the
workshops. Throughout each session | made a pointed effort to value and respect
each participants unique voice and contributions. | was warm and generous with
praise without being ingenuine or condescending. When, at times, laughter began
being directed AT someone, rather than WITH someone, | made sure to redirect the

point, supporting the person who was being laughed at and pointing out the
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importance of risk taking (for example) to the creative process. Jub Jub Exo pointed
to this support, both from me and her peers, in the final points of her artist’s
statement:

“I'm proud to say this project has benefitted me a lot and I would like
to give thanks to my peers and Laura for helping me through it.
Thanks again Laura for showing me what I am capable of and for
being one of the best mentors out there!”

Interpersonal or Emotional Skills

Group work also made clear the ability of participants to exercise emotional
regulation. There were points when they teased one another and quickly recovered
and also those when they opened up about bullying and violence when they actively
discussed the issues and how they felt about the effect on their selves, peers and

community.

The workshops have a strong goal orientation, providing an external event (the

showcase) to spur on their work and interest.

All of this took place in the framework of individual narrative, which provided an
opportunity for youth to explore their personal experiences of their neighbourhood,
context and the subsequent narratives both creatively and in conversation during
workshops and then to express their thoughts and feelings about it to a greater

audience.
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There are some areas, however, that could better meet Halata’s criteria and that

should be considered for future resiliency programming.

Physical and Biological Resources

Exercise was also intended to be a part of the program with a short dance party at the
opening of the weekly program intended to get everybody moving and get out any
excess energy stored up. Unfortunately limited time in the space meant cutting that
out. Future iterations will definitely see programs lasting at least 3 hours, rather than

two, in order to allow for a more holistic workshop.

Though snacks were provided they weren’t very nutritious. Halloween candy and
birthday cupcakes were the first snacks and juice boxes, granola bars and apple sauce
were also shared. It would be great to incorporate a low cost, fun snack menu into the
program so that youth and parents knew they could count on something healthy to

eat as part of the experience.

Spiritual Capabilities

Sprituality, or a sense of higher purpose, wasn't harnessed by Create & Grow Strong
in this iteration. The original intention was for the youth to create digital templates to
be enhanced by their younger counterparts timing restrictions meant that the
workshops were limited to a single group of youth rather than including kids 4-10in

an ancillary workshop and as part of the final showcase. This would have provided a
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higher purpose that may have appealed to more participants or improved the

experience for those that took part.

Meditation was also intended to be a part of each weekly session however time
limitations meant striking that from the schedule. This is a real shame because
meditation has been recognized as increasing creativity, attention, concentration and

empathy - all aspects that would be beneficial to the workshop experience.

Discussion

Feedback

Questionnaire results showed most participants felt proud of their work, feeling both
confident and hopeful, and referring to newly acquired skills as contributing to their
potential employment in the future. The celebratory showcase cemented these
feelings by emphasizing the value of their work and the talent it revealed. Both
community attendees and professionals in the tech community engaged with the
work and the participants, which they said contributed to their feelings of pride and

achievement.

Insights Based on Workshops

Though participants were encouraged to relate their work to their experiences of

Regent Park the focus was more on being creative and having fun. They had an
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amazing time and enjoyed the workshops but in future | think there would be value in
keeping focus around a chosen theme so that clearer narratives about the specific
adverse events or experiences will emerge. In the case of Regent Park, the youth
discussed their concerns about the portrayal of their home, it’s reputation as “ghetto”
and the new “rich” people moving in and not respecting the community that emerged
and was relocated. Though | am thrilled about how the pieces turned out and the

work of the participants this conversation didn’t translate into the final works.

It should be acknowledged that these youth were already highly motivated people as
seen by volunteer hours that numbered hundreds above those mandated by the

Toronto District School Board.

They are intelligent, articulate and focused on achieving their dreams. As young
teenagers they consider and question the world around them with humour and
curiosity and explore darker questions of racism, violence, consumerism, drugs,
bullying and reputation as part of their wider experience of learning, dreaming and

authenticity.

Two participants were highly motivated by the drive to get into a good university and
were already talking about job seeking and how the workshop might help them to get
ajobwith Create & Grow Strong in the future. These two were relentlessly optimistic,

strong willed and motivated despite the fact that both suggested their parents were
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unaware of the amount of volunteer hours they'd accrued and that they were unlikely
to attend the final showcase of their work. The workshops were on Saturday
afternoons and the participants were 14 and 15 years old. When many of their peers
were engaged in other activities these youth were engaging in the workshop and
always reported excitement about the coming week and the showcase at the end of

the sessions.

To my mind, these youth were already very resilient which was part of the reason

they attended the workshop in the first place.

Children & Youth Resiliency Measure Results

Each participant filled in a Child and Youth Resiliency Measure (CYRM) questionnaire
(Liebenberg & Ungar, 2012.) at the beginning of the first session and at the end of the
final celebration. Because there were only three participants and the sessions
spanned such a short span of time I'm not sure that the results are very robust
guantitatively or as an indication of the workshop quality however there were some
interesting changes in responses seen that give insight into the lives of the

participants between November 1° and December 17" 2014.

One example is seen in the responses of Break Free who developed his own scale to

make that of the established CYRM more specific (see Break Free CYRM
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Questionnaire Appendix 3). In his first questionnaire response, said that he was “not
at all” happy with where he was in life right now. In the final questionnaire he
responded that he was “somewhat” happy with where is was in life, which would

suggest an improvement in his circumstances or perhaps his outlook.

This is contrasted elsewhere in his surveys however. When asked if he is able to avoid
being bullied he responds with a dot between “a little” and “somewhat” in the first
questionnaire and with “not at all” in the final questionnaire. This shows that although
he sees himself as less able to avoid bullying his is still happier in his life then before
participating in the workshop. Though it is not definitive | hope that the experience

helped him to develop the resilient outlook reflected in these responses.

Jub Jub Exo also gave answers that indicated she was less able to avoid being bullied
at the time of the final questionnaire versus the first questionnaire. Similarly to Break
Free, her final response to the question Do you feel good about who you are?
Indicated that she felt better about who she was at the final celebration than she did
at the time of the first session. Her response about her happiness with her life

remained steady at “quite a bit”.

Also interesting is that Break Free was very clear that his family includes only his

parents and siblings while both Jub Jub Exo and Ayabar Nahk include their friends as
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part of their description of their families. (See CYRM Questionnaires by Jub Jub Exo

Ayabar Nahk Appendix 3)

In another section Ayabar Nahk questionnaire revealed she felt less safe on the way
to school than she did at the time of the first questionnaire. This may have been
reflective of the fact that a teenage man was stabbed to death in a parking lot in the
community during the course of our workshop sessions. Though we did not discuss
the incident specifically it was clear that all of the participants have dealt with
violence around them at school and in their community but, in our conversations

didn’t seem particularly upset by it.

Though it is impossible to know if these different responses were directly or indirectly
related to the Create & Grow Strong programming | am optimistic that the
hopefulness, pride and enjoyment of the sessions helped each of the participants to

feel more resilient in the face of bullying and violence in their community.

Reflections on the Research

Making use of both praxis and grounded theory methodologies made for an
interesting and valuable research experience, especially given the qualitative focus of
this work. The workshops both challenged and reinforced my hypothesis highlighting

the importance of this type of programming for youth interested in developing their
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skills while expressing their view of their world through creative means and as part of
a trusting and relaxed group. Of course, as outlined, the feedback from participants
and my own reflections on the experience also highlighted a number of areas that

would benefit from change.

These didn't undermine my hypothesis that, by undertaking a creative and
contextually relevant project that develops skills, in a group setting, youth begin to
cultivate traits that contribute to increased resilience elsewhere in life, but rather
emphasized the importance of the praxis and grounded theory approaches going
forward as a means of continually adapting the program to meet the needs and
opinions of the participants. Itis of great importance that participants, especially
youth participants, feel themselves to be active co-creators of the workshop and

important contributors to the research.

Successes & Failures

Running this program at Focus has reaffirmed my belief that there is both value and
demand in establishing a network of Create & Grow Strong programs for youth facing

adversity in Toronto, however, there is much to be learned from this pilot project.

First and foremost, two hours on Saturday afternoons is not an appropriate time for

the sessions. Two hours doesn’t allow for participants to come in and get settled, this
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means that the real work is limited to the final hour or 75 minutes of the session and
that doesn’t leave enough time for work to get done. As a result we were forced to
create a Wednesday night Skype session in the final week of the program and extend

the final workshop to last 3 hours.

| also believe this awareness of time impinged on participant ability to lose themselves
in the work and experience the full benefits of the creative process, which was the

biggest detriment to both them and the program.

Facility base scheduling limitations also impacted the program. Saturday afternoons,
while great for the researcher, resulted in the centre being empty. Energy that could
have fed the program (ie - that of other programs, other community members etc)
was sparse and participants often arrived late as a result of conflicting study or library
programs that they were taking part in. It is my belief that a higher uptake would have
resulted from a weeknight session, which would allow participants to come directly
from school to the centre and would leave their weekends free for study, family or
community time or recreation. After school activities are notably fewer in Toronto’s
less affluent areas and some of this deficit could be addressed with independent

programs like Create & Grow Strong.
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The Future

Having wrapped up the pilot of Create & Grow Strong | am very confident that other
communities of children and youth would also benefit from the programming. Over
the coming year | intend to explore to potential of Create & Grow Strong to be
adapted for use in hospital, rehabilitation and social work settings like the Hospital for
Sick Children, YWCA, Families in Transition (for families going through a divorce),
Bereaved Families of Ontario and Toronto Rehab. When the program is steady and
packaged it would also be interesting to assess the value of bringing the workshops to
First Nations reserves where youth and children are particularly burdened by
adversity and there is a dearth of programming to address their needs.

Part of the plan for this is to take the work to OCAD University’s business incubator,
The Imagination Catalyst. | think it would be a great place to flesh out a working
business plan, to explore grants and sponsorship and to conduct in depth market
research to determine which communities would be the most appropriate for further

workshops.

Based on that work, whether within the Imagination Catalyst or on my own, | would
then establish a trial that includes both youth and child communities, as per the
original intention of this project, with youth creating templates for children in their
community to embellish thereby creating a shared work and a greater sense of

purpose for the youth involved in the workshops.
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Conclusion

Inthe autumn of 2014 | worked with youth in downtown Toronto to understand the
effects of creative expression, and its celebration, on the development of resilience.
The project engaged youth with the design mantra of Enabling Creation and Confidence
in Context. They did this while having fun, learning new skills and engaging with their

peers and myself. | was able to explore the hypothesis that:

by undertaking a creative and contextually relevant project that
develops skills, in a group setting, youth begin to cultivate traits

that contribute to increased resilience elsewhere in life.

This was displayed in the responses to weekly guestionnaires which revealed the
youth felt pride and confidence in their work and hopeful for the future based the
skills they'd learned and their potential to contribute to their university acceptance.
Throughout the sessions they also displayed many characteristics of resiliency as they
engaged in group work and conversation, supporting one another with humour or
empathetic responses where appropriate. All of these qualities align well with the

traits outlined by Ungar in his resiliency research.

It was not possible to explicitly prove or disprove the hypothesis due to the number of
influencing factors outside of the workshop that could have a similar affect. These

include their pre-existing traits of resilience, which were plentiful, support from family
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members, engagement in many extracurricular activities and deep-seated motivation

to get into a good university and find career success.

The lack of a test or control group and small number of participants, in addition to the
short time span of the program ,also detract from the conclusiveness of the

study. However, the qualitative findings indicate that the workshop did encourage
the traits that | was looking to cultivate and there is value in undertaking further work

in this area.

It is worth noting that grounded theory does not typically start with a hypothesis. |
combined these research approaches because | felt that narrowing the scope with a
hypothesis would help me to generate more valuable conclusions. The workshop
setting allows for so much variety, so many tangents and an incredible amount of data
so the hypothesis allowed me to impose limitations and retain structure that might

otherwise have been difficult to maintain.

Grounded theory is intended to generate an emergent theory based on the data and
observations during the research. In this instance, | did derive a theory, or rather, |
revised my initial theory as outlined in the theoretical diagram on page 43. What
emerged is a theory for developing workshops focused around creativity and

resilience for youth, particularly those facing adversity in their daily lives.
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Developing workshops focused on creativity and fostering resilience in
the daily lives of youth facing adversity

Based on my grounded theory research, the most important aspects of creativity and
resilience centred programming are the interpersonal elements practiced in the workshop
setting.

The power of shared ownership and importance of treating youth as respected and
valuable contributors to the ongoing workshop development process cannot be
underestimated. Youth in the pilot program saw me as a mentor, friend and leader but
they also connected deeply with the potential to work with the Create & Grow Strong
workshop program in future instances.

| listened reflectively and responded openly about the value of their opinions and ideas.
From the first information session to the final celebration participants have referred
positively to the fact that our relationship was not one of the traditional student and
teacher and | think this is a stand out contributor to its success.

This should not however, undermine the importance of developing programs holistically,
as noted by previous researchers and illustrated in the theory diagram below (first
referenced on page 43).

Practical elements and those relating to the weekly operations, some as simple as
providing snacks and ample time to allow for tangential discussions while creating, are
essential to creating an environment that is relaxed and nurtures Winnicott’s potential
place.

Curriculum elements are also integral to give participants reliable touch points by which
to orient themselves through the program and points through out that highlight
incremental, process based achievements.

- Creativity Based

- Encourages exploration & expression
- Physical and digital elements

- Skills oriented

- Contextually relevant

- Session & Program - Conversation encouraged
Length . - Mutual Respect
- Local to Community - Reflective Listening

- Snac{(s . - Group Setting
- Multiple media options

- Access to youth counselor

Practical - persona
Elements w

of Create &
Grow
Strong
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As noted, the pilot program made clear that three areas of development must be
addressed holistically if a program is to be successful in engaging youth and
promoting traits of resiliency through the creative process and its celebration. It
further encourages researchers making use of the theory to collect data with
gualitative investigation in mind as part of an ongoing process of refining the

workshops to meet the needs of participants and their communities.

Over 8 weeks, as Create & Grow Strong participants, they found aspects of their real
lives that they could connect with, merged them with fantasy elements and used

those as jumping off points for the development of their final pieces in the workshops.

Together we developed and created 3 virtual environments complete with characters
and reactive elements that were brought to digital life through Processing. The youth
expressed feelings of pride and confidence as their works were showcased at the final
celebration and, in final comments, they noted the value of discussing the impact of

the government led revitalization taking place in their neighbourhood.

Throughout the work | engaged in active, participatory research, documenting the
workshops on video and using reflective journaling. This process revealed the
importance of developing the workshops holistically, taking into account the lives of
the participants and the world that they operate in everyday. It also became clear that

warmth, acceptance, and genuine interest and encouragement are key factors in
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leading these types of workshops if the goal is to create a relaxed environment that
encourages growth and self-discovery while nurturing traits of resiliency. As aresult
of my grounded theory approach | was able to establish a method that | feel will help
me to establish future programming that better achieves the goals of Create & Grow
Strong, namely to enable youth and children to develop the traits of resilience that
will help them elsewhere in life as they use creativity to understand the world around

them.

Regarding the projects success as a way of fostering resilience through creativity, all
participants completed the CYRM-12 questionnaire, (Liebenberg and Ungar, 2012)
adapted to consider Regent Park specifics, before and after the Create & Grow
Strong program. Though it was a short program there were changes that were
evident between the completion of the first and second questionnaires. Itis
impossible to draw firm conclusions from the responses but | was happy to see that
participants appeared to be more positive (happy with their lives or with who they

are) in the face of bullying and violence in their lives.

It should be noted that this project involved only a small group of participants (3) but
the results justify expansion of the project to include more participants in Regent
Park and partnership with other at risk communities in the city and elsewhere. There
are also potential applications for other groups experiencing diminished quality of life

including hospitalized youth and children and those coping with divorce, abuse,
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homelessness and other challenging situations. These avenues and partnerships will
be explored and the data derived from this research may be used to contribute to

future iterations of the Create & Grow Strong program series.

As Joseph Chilton Pearce once said: “To live a creative life, we must lose our fear of
being wrong.” The goal of Create & Grow Strongis to steal that fear away from youth
and children and to replace it with feelings of excitement, competence and curiosity,
leaving them feeling empowered as they face a changing world. In order to fulfill this
mission the series will grow and change over time, adapting to each group and
learning from every community with the goal of helping generations of children and
youth to face the challenges of the world they inherit with confidence, self-knowledge

and hope.



88

References

1)

2)

American Psychological Association. "The Road To Resilience."
American Psychological Association. January 1, 2015. Accessed
February 12, 2015. http://www.apa.org/helpcenter/road-
resilience.aspx.

Coholic, Diana, Mark Eys, and Sean Lougheed. "Investigating the
Effectiveness of an Arts-Based and Mindfulness-Based Group Program
for the Improvement of Resilience in Children in Need." Journal of
Child and Family Studies 21, no. 5 (2012): 833-44.

De Caroli, Maria Elvira, and Elisabetta Sagone. "Resilient Profile and
Creative Personality in Middle and Late Adolescents: A Validation
Study of the Italian-RASP." American Journal of Applied Psychology 2,
no. 2 (2014): 53-58.

Dunn, Dana S., Gitendra Uswatte, and Timothy R. Elliott. "Happiness,
Resilience, and Positive Growth Following Physical Disability: Issues
for Understanding, Research, and Therapeutic Intervention." In
Oxford Handbook of Positive Psychology. Oxford: Oxford University
Press, 2009.

Friere, Paulo. Pedagogy of the Opressed. 30™ Anniversary ed. New
York: Continuum, 2000.

Gopnik, Alison. The Philosophical Baby: What Children's Minds Tell
Us about Truth, Love, and the Meaning of Life. New York: Farrar,
Straus and Giroux, 2009.

Hatala, Andrew R. "Resilience and Healing Amidst Depressive
Experiences: An Emerging Four-Factor Model from Emic/Etic
Perspectives." Journal of Spirituality in Mental Health, 2011, 27-51.



89

Jindal-Snape, D., D. Davies, C. Collier, A. Howe, R. Digby, and P. Hay.
"The Impact of Creative Learning Environments on Learners: A
Systematic Literature Review." Improving Schools, 2013, 21-31.

Liebenberg, L ., and M. Ungar. Validation of Sub-scales on the Child
and Youth Resilience Measure-28 (CYRM-28). 2012.

10) Macpherson, Helen, Angie Hart, and Becky Heaver. "Building

Resilience through Collaborative Community Arts Practice: A Scoping
Study with Disabled Young People and Those Facing Mental Health
Complexity." In AHRC Connected Community Scoping Study Report.
AHRC, 2012.

11) Prescott, Margaret V., Banu Sekendur, Bryce Bailey, and Janice

Hoshino. "Art Making as a Component and Facilitator of Resiliency
With Homeless Youth." Art Therapy, 2008, 156-63.

12) Rolfe, Gary, Dawn Fre, and Melanie Jasper. Critical Reflection for

Nursing and the Helping Professions: A User's Guide. Basingstoke:
Palgrave Macmillan, 2001.

13) Scott, Helen. “What is Grounded Theory? — Grounded Theory Online;

Supporting GT Researchers.” What is Grounded Theory? — Grounded
Theory Online; Supporting GT Researchers. January 1, 2009. Accessed
January 30, 2015. http://www.groundedtheoryonline.com/what-is-
grounded-theory.

14) Statistics Canada. "NHS Profile, 2011." Government of Canada,

Statistics Canada. January 1, 2011. Accessed January 30, 2015.
http://wwwl2.statcan.gc.ca/nhs-enm/2011/dp-
pd/prof/index.cfm?Lang=E.




90

15) Tierney, William G., and Margaret W. Sallee. “Praxis”. In The Sage
Encyclopaedia of Qualitative Research Methods, edited by Lisa M.
Given, 676082. Thousand Oaks, CA: SAGE Publications, Inc., 2008 doi:
http://dx.doi.org.ezproxy-library.ocad.ca/10.4135/9781412963909.n337

16) Ungar, Michael. "Researching and Theorizing Resilience across
Cultures and Contexts." Preventive Medicine, 2012, 387-89

17) Ungar, Michael T. "Constructing Narratives of Resilience with High-
Risk Youth." Journal of Systemic Therapies, 2001, 58-73.

18) Ungar, Michael T. "Nurturing Hidden Resilience in At-risk Youth in
Different Cultures." Journal of the Canadian Academy of Child and
Adolescent Psychiatry / Journal De L’Academie Canadienne De
Psychiatrie De L'enfant Et De L'adolescent15, no. 2 (2006): 53-58.

19) Winnicott, D. W. Playing and Reality. 2nd ed. New York: Basic Books,
1971.

20) Winnicott, D.W. "The Theory of the Parent-infant Relationship:
Further Remarks." International Journal of Psychoanalysis, no. 43
(1962): 238-39.

21) Wolin, Steven J., and Sybil Wolin. The Resilient Self: How Survivors of
Troubled Families Rise above Adversity. New York: Villard Books, 1993.

22) World Bank. Resilience in Education System (RES-360 degree): rapid
assessment manual. Education Resilience Approaches (ERA) program.
Washington DC; World Bank, 2013.
http://documents.worldbank.org/curated/en/2013/01/17708055/resilien
ce-education-system-res-360-degree-rapid-assessment-manual




91

Bibliography

1)

Aisenberg, E., and T. Herrenkohl. "Community Violence In Context:
Risk And Resilience In Children And Families." Journal of
Interpersonal Violence, 2008, 296-315.

Boldt, Randall, and Catherine Brooks. "Creative Arts: Strengthening
Academics and Building Community with Students At-

Risk." Reclaiming Children and Youth: The Journal of Strength-based
Interventions 14, no. 4 (2006): 223-27.
http://ducktowna.wikispaces.com/file/view/creative
artsstregtheningacademicsandbuildingcommunitywithatriskstudents.

pdf.

Carbonell Ph D, Diana, Helen Z Reinherz D Sc, Rose M Giaconia,
Cecilia Stashwick, Angela Paradis, and William Beardslee. "Promoting
Resilience in Young Adults at Risk for Depression." Child and
Adolescent Social Work Journal, 2002, 393-413.

Carson, Shelley. Your Creative Brain: Seven Steps to Maximize
Imagination, Productivity, and Innovation in Your Life. San Francisco:
Jossey-Bass, 2010.

Constantine, Norman A, Bonnie Benard, and Marycruz Diaz.
Measuring Protective Factors and Resilience Traits in Youth: The
Healthy Kids Resilience Assessment. Public Health, 1999.

De Bono, Edward. How to Have a Beautiful Mind. London, England:
Vermillion, 2004.

Gillham, Jane, and Karen Revich. "Resilience Research in Children."
Resilience Training in Children. Accessed July 3, 2014.
http://www.ppc.sas.upenn.edu/prpsum.htm.

Hickey-Moody, Anna. Youth arts, place and differential becomings of
the world. Continuum, 2010, 24, no. 2: 203-214.

Hritz, Susan A., and Patricia A. Gabow. "A Peer Approach to High Risk
Youth." Journal of Adolescent Health, 1997, 259-60.



92

10) Jenkins, Adelbert. "Creativity and Resilience in the African American
Experience." The Humanistic Psychologist, 2005, 25-32.

11) Kelley, David, and Tom Kelley. Creative Confidence: Unleashing the
Creative Potential within Us All. New York: Crown Business, 2013.

12) Lee, Tak Yan, Chau Kiu Cheung, and Wai Man Kwong. "Resilience as a
Positive Youth Development Construct: A Conceptual Review." The
Scientific World Journal, 2012, 1-9.

13) Masten, Ann S. "Ordinary Magic: Resilience Processes In
Development." American Psychologist 56, no. 3 (2001): 227-38.

14) Neuman, Rachel. Promoting Resilience in At-risk Youth: The
Development of a Therapeutic Model. Wilmington, Delaware:
Widener University, 2004.

15) Oddone, Angela. "Promoting Resilience in an “At Risk”
World." Childhood Education, 2002, 274-77.

16) Osterling, Kathy Lemon, and Alice M. Hines. "Mentoring Adolescent
Foster Youth: Promoting Resilience During Developmental
Transitions." Child and Family Social Work11,no. 3 (2006): 242-53.

17)Reas, Casey, and Ben Fry. Getting Started with Processing. Beijing:
O'Reilly, 2010.

18) Robinson, Ken. Out of Our Minds: Learning to Be Creative. Fully Rev.
and Updated ed. Oxford: Capstone, 2011.

19) Sternberg, Robert J. "The Nature of Creativity." Creativity Research
Journal, 2006, 87-98.

20) Trinetia, Respress, and Ghazwan Lufti. "Whole Brain Learning: The
Fine Arts with Students at Risk." Reclaiming Children and Youth,
2004, 24-31. Accessed September 1, 2014.
http://reclaimingjournal.com/sites/default/files/journal-article-
pdfs/15 1 Respress Lutfi.pdf.




93

21) "Resilience in Education System (RES-360 Degree) : Rapid Assessment
Manual (English)." World Bank Documents & Reports. January 1, 2013.
Accessed February 13, 2015.
http://documents.worldbank.org/curated/en/2013/01/17708055/resilien
ce-education-system-res-360-degree-rapid-assessment-manual.




Appendices

Appendix 1: Recruitment Posters

Figure 17: Recruitment Poster V1. Up for 6 days in 8 locations
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Figure 18: Recruitment Poster V2. Up for 6 days in 15 locations
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Appendix 2: Curriculum

Workshops took place Saturdays from 4-6 pm at the Regent Park Focus Media Arts
Centre (Focus) at 38 Regent Street.

October 18 & 25: Information Sessions

Held October 18 at 4 pm the informational session provided details about the
program to potential participants and their parents. The sessions were advertised
around the neighbourhood and at Focus in the hopes that 6-8 youth will sign up for
the program.

Consent forms were made available to everyone at the session and returned
completed at the first session.

For this session, Create & Grow Strong participants needed to have parental consent
if under 18 years of age and had to be members of the Regent Park community.

November 1: Understanding (Session 1)

This first session was be used to inform youth about the meaning behind the
research, what it aims to learn and what is expected from each participant. The first
hour or so was discussion based and looked at the technology we were using.

In the second hour we created sketchbook cover collages that reflected our ideas of
creativity. Youth finished them over the week and then discussed the meaning
behind them the in session two. Participants also completed the CYRM questionnaire.
(Liebenberg & Ungar, 2012.).

November 8: Exploring (Session 2)

This was a walking session around Regent Park. The youth guided us through their
daily environments and discussed the significance of the revitalization, their
memories and how life has changed for them as a result. As they explained they took
pictures to help inspire their digital art pieces.

The second hour was spent talking through the creative sketchbook covers and
participants were able to discuss and sketch their ideas.
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November 22: Creating (Session 3)

This session was focused on creating prototypes of environments. Participants spent
the session thinking up moving parts, reactions and what the goal of the environment
is. There wasn’t any goal more than artistic expression but understanding what the
piece is trying to say, what we want it to show or how it might be interpreted was part
of the exercise.

Participants also began thinking about which mediums they wanted to use to enhance
their environment (paint, pencil crayon, collage, clay, photography etc).

November 29: Refining (Session 4)
The refining segment saw participants working to refine their ideas and create a final
product.

We compiled the initial templates and will begin working on the embellishing their
environments. The youth were given templates to take home that outlined the code
we'd be using to translate their physical prototypes in to digital pieces.

December 6: Translating (Session 5)

In this session we looked at the code that translated our physical works into the
digital world. | reintroduced participants to the technologies and walked them
through the code we were using as they put finishing touches on their physical works..

December 10: Additional session - (Session 6) Skype
This session focused on coding and photo editing, which participants were doing at
home to make up for missed class time due to late starts.

December 13: Synthesizing (Session 7)

Expanded to 3 hours

This final session we worked through the final pieces. Participants worked very hard
to get their pieces finished on time and to their satisfaction for the showcase later
that week.

December 18: Final Showcase

At the final showcase members of the OCAD and outside design community came to
celebrate the hard work of the participants. From 7-9pm the artists walked people
through their works and spoke about the stories behind them with visitors.
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Code is also on available on Github: https://github.com/LoStavro/create _and grow strong code

Prototype 1 - House, Sun, Flowers (Initial prototype)

// house body
int x1 = 160;
int yl = 470;
int wl = 130;
int hl = 140;

// Sun

int x2 = 530;

int y2 = 141;

int radius2 = 90;

// Tree

int x3 = 530;

int y3 = 470;

int radius3 = 80;

int x4 = 520;
int y4 = 510;
int w4 = 20;
int h4 = 100;

void setup () {
size (775, 775);
background (255);
smooth ();
ellipseMode (RADIUS);
}

void draw () {
drawHouse();
drawSun( ) ;
drawTree();

}

void drawHouse () {
//roof
£ill (209, 21, 37);
triangle (160, 470, 229, 400, 290, 470);

// house

if ((mouseX > x1) && (mouseX < xl+wl) &&
(mouseY >yl) && (mouseY < yl+hl)) {
£ill(21, 209, 110);

} else {
£ill (19, 94, 211);

}
rect (x1, yl, wl, hl);
}

void drawTree() {
// tree

float d = dist(mouseX, mouseY, x3,y3);
if (d < radius3) {



£i11 (9, 131, 43);
} else { £ill (21,209,50);}
ellipse (x3, y3, 80, 80);

£ill (95, 53, 52);
rect (x4, y4, w4, h4);
}

void drawSun () {
// sun
float d = dist(mouseX, mouseY, x2, y2);
if (d < radius2) {
£fill (245, 255, 109);
} else {
£fill (255, 223, 41);
}
ellipse (x2, y2, 100, 100);

Prototype 2 - ColorUnderMouse (Basic Reaction Example)

/*

IMAGES

Background image - must be same size as background

Hidden Background image - with colourblock objects created in photoshop with
reactive objects filled with bold colours and assigned hexcodes

Cursor Image

Cloud

Man

Flowers

*/

// REACTIVE IMAGES
PImage background;
PImage mouseCursor;
PImage hiddenLandscape;
PImage cloud;

PImage flower;

PImage man;

color colorUnderMouse;

int houseNumber = #0610ec;
int flowerNumber = #£f10c2d;
int sunNumber = #f7eelb;
int manNumber = #7108c2;

color prev;

void setup () {
size (775, 669);
smooth ();
ellipseMode (RADIUS);

mouseCursor = loadImage('"bee cursor.png");

background = loadImage("housetreesunflowers.JPG");

hiddenLandscape = loadImage("housetreesunflowers COLOR BLOCK.jpg");
cloud = loadImage("Cloud.png");

man = loadImage("man.png");

flower = loadImage("flowers3.png");



void draw () {
background (background);
frameRate (30);
cursor (mouseCursor);

{
colorUnderMouse=color (hiddenLandscape.get (mouseX, mouseY));
//println(colorUnderMouse);

if ((colorUnderMouse==houseNumber)&&(colorUnderMouse!=prev))
{

println("you hit the house!!");

frameRate (1.0);

image(man, 300, 560);

} else if ((colorUnderMouse==sunNumber)&&(colorUnderMouse!=prev))

println("you hit the sun!!");
frameRate (1.0);
image(cloud, 450, 50);
} else if ((colorUnderMouse==flowerNumber)&&(colorUnderMouse!=prev))

frameRate (1.0);
image(flower, 370, 540);
}

prev = colorUnderMouse;

Prototype 3 - Collage Example (Audio Example)

import ddf.minim.*;

Minim minim;
AudioPlayer player;
AudioInput input;

// REACTIVE IMAGES
PImage background;
PImage mouseCursor;
PImage hiddenLandscape;
PImage cloud;

PImage butterflies;
PImage music;

color colorUnderMouse;

int houseNumber = #0d15e6;
int flowerNumber = #e70c35;
int sunNumber = #f7eb23;

color prev;

void setup () {
size (1440, 900);
smooth ();
ellipseMode (RADIUS);

minim = new Minim(this);
player = minim.loadFile("FurElise.mp3");
input = minim.getLinelIn();

100
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eCursor = loadImage("bird.png");

ground = loadImage('"collageenviro.png");

enLandscape = loadImage("collageenviro COLOURBLOCK.png");
d = loadImage('"cloud2x.png");

erflies = loadImage('"collagebutterflies.png");

c = loadImage("music.png");

raw () {
ground (background);

frameRate (30);

curs

{
co
//prin

if
{

}

el
{
p

}

els

prin

or (mouseCursor);

lorUnderMouse=color (hiddenLandscape.get (mouseX, mouseY));
tln(colorUnderMouse) ;

( (colorUnderMouse==houseNumber)&& (colorUnderMouse!=prev) )
println("you hit the house!!");
frameRate (1.0);
image(music, 450, 250);
{
player.play();
}
se if ((colorUnderMouse!=houseNumber)&&(colorUnderMouse==prev))
layer.close();
//since close closes the file, we'll load it again
player = minim.loadFile("FurElise.mp3");

e if ((colorUnderMouse==sunNumber)&&(colorUnderMouse!=prev))

tln("you hit the sun!!");

frameRate (1.0);

imag
} else

e(cloud, 950, 45);
if ((colorUnderMouse==flowerNumber)&&(colorUnderMouse!=prev))

frameRate (1.0);

imag
}
prev =
}
}

Protot

e(butterflies, 800, 540);

colorUnderMouse;

ype 4 - Skyline Example (Multiple Images from Single JPG)

// REACTIVE IMAGES

PImage
PImage
PImage
PImage
PImage
PImage

color

background;
mouseCursor;
hiddenLandscape;
fish;

sailboat;
redTower;

colorUnderMouse;

int towerNumber = #£70b33;

int rw
int le

aterNumber = #7el7e0;
ftWaterNumber = #efee3c;



102

color prev;

void setup () {

}

size (775, 769);
smooth ();
ellipseMode (RADIUS);

mouseCursor = loadImage("SEAGULL CURSOR.png");

background = loadImage("Toronto Skyline.jpg");

hiddenLandscape = loadImage("Toronto Skyline COLOURBLOCK.jpg");
fish = loadImage("fish jumping .png");

sailboat = loadImage("sailboat no bkgrd.png");

redTower = loadImage("RED CN.png");

void draw () {

background (background);
frameRate (30);
cursor (mouseCursor);

{

colorUnderMouse=color (hiddenLandscape.get (mouseX, mouseY));

//println(colorUnderMouse);

if ((colorUnderMouse==towerNumber)&&(colorUnderMouse!=prev))
{
println("you hit the cn tower!!");
frameRate (1.0);
image(redTower, 73, 55);
} else if ((colorUnderMouse==rWaterNumber)&&(colorUnderMouse!=prev))

println("let's go for a saill!!");
frameRate (1.0);

image(sailboat, 670, 495);
image(sailboat, 450, 495);
image(sailboat, 200, 495);

} else if ((colorUnderMouse==leftWaterNumber)&&(colorUnderMouse!=prev))

println("you found a fish !!");
frameRate (1.0);
image(fish, 150, 650);

}

prev = colorUnderMouse;

Prototype 5 -Coloured Pencil Example (Cursor triggers movement)

float x, y;
float dim = 50.0;

// REACTIVE IMAGES
PImage background;
PImage mouseCursor;
PImage hiddenLandscape;
PImage butterflies;
PImage lady;

PImage birds;

color colorUnderMouse;

int houseNumber = #3d3df0;
int flowerNumber = #bdO0flf;
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int sunNumber = #09731d;
//int manNumber = #7108c2;

color prev;

void setup () {
size (1440, 800);
//(775, 669);
smooth ();
ellipseMode (RADIUS);

mouseCursor = loadImage('"bee cursor.png");
background = loadImage("Pencil Example.png");
hiddenLandscape = loadImage("Pencil Example COLOURBLOCK.png");
birds = loadImage("Birds.png");
lady = loadImage("Lady.png");
butterflies = loadImage("butterflies.png");
}

void draw () {
background (background);
frameRate (30);
cursor (mouseCursor);
{
colorUnderMouse=color (hiddenLandscape.get (mouseX, mouseY));
//println(colorUnderMouse); // look for color hexCode

if ((colorUnderMouse==houseNumber)) { //&&(colorUnderMouse!=prev)) { // if
it's houseNumber and not equal to previous color
println("you hit the house!!"); //print line you hit the house
frameRate (1.0);

x = x +100.8; //
if (x > width + dim) // if x is greater than 25
{
X= -dim;
}
translate (x, height/2-dim/2);
image(lady, 400, 300);
}

else if ((colorUnderMouse!=houseNumber)&&(colorUnderMouse==prev)){

}

else if ((colorUnderMouse==sunNumber)){ //&&(colorUnderMouse!=prev)){
println("you hit the sun!!");
frameRate (1.0);
image(birds, 660, 200);

} else if ((colorUnderMouse==flowerNumber)){ //&&(colorUnderMouse!=prev)){
frameRate (1.0);
image(butterflies, 800, 590);

}

prev = colorUnderMouse;
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Final Template for Workshop Use

PImage background;
PImage mouseCursor;
PImage hiddenBackground;
PImage cloud;

PImage flower;

PImage man;

color colorUnderMouse;

int houseNumber = #0610ec;
int flowerNumber = #£f10c2d;
int sunNumber = #f7eelb;
int manNumber = #7108c2;

color prev;
void setup () {

size (775, 669);
smooth ();
ellipseMode (RADIUS);

mouseCursor = loadImage('"bee cursor.png");

background = loadImage("housetreesunflowers.JPG");

hiddenBackground = loadImage("housetreesunflowers COLOR BLOCK.]jpg");
cloud = loadImage("Cloud.png");

man = loadImage("man.png");

flower = loadImage("flowers3.png");

}

void draw () {
background (background);
frameRate (30);
cursor (mouseCursor);

{

colorUnderMouse=color (hiddenBackground.get (mouseX, mouseY));

println(colorUnderMouse);



if ((colorUnderMouse==houseNumber)&&(colorUnderMouse!=prev))

}

println("you hit the house!!");
frameRate (1.0);
image(man, 300, 560);

else if ((colorUnderMouse==sunNumber)&&(colorUnderMouse!=prev))
println("you hit the sun!!");
frameRate (1.0);

image(cloud, 450, 50);

else if ((colorUnderMouse==flowerNumber)&&(colorUnderMouse!=prev))

frameRate (1.0);
image(flower, 370, 540);

prev = colorUnderMouse;

105
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Appendix 4: CYRM Questionnaires

Ayabar Nahk
Questionnaire 1 - Completed November 1,2014

*THE f{éSEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf

@ The Resilience Research Centre

For office use only |

Participant Number:
Site ID:

Data number:

Date of administration:

Ayabar Nahk Child and Youth Resilience Measure (CYRM)

DIRECTIONS

Listed below are a number of questions about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers.
SECTION A:

Please complete the questions below.

1. Whatisyourdate ofbith? __- -~ -0~ =

2. Whatis your sex? ool g

3. Whatis the highest level of education you have completed? F grade o

4. Who do you live with? ___M{ CacenYsS a.d > Slelins S

MY W L fe

5. How long have you lived with these people?

O/\lv\ onCe

6. How many times have you moved homes in the past 5 years?

P

hnps://www.dropboxstatic.com/static/javascript/ex(ernal/pdf—js—66..,yBOfoY5SAptFUPfq6r6de13Wg%26get_preview%3D1&_subject_uid=4837776 Page 1 of 5
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Ayabar Nahk

© The Resllience Research Centre

7. Please describe who you consider to be your family (for example, 1 or 2 biological parents,
siblings, friends on the street, a foster family, an adopted family, etc.).

MY o and decd _Q\/\& WMt Y Youns e, SRms S,

8. People are often described as belonging to a particular racial group. To which of the

following group(s) do you belong? {(Mark or check the one(s) that best describe(s) you.)

O Aboriginal or Native

@/ South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

South-East Asian (e.g., Cambodian, Indonesian, Laotian, Viethamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)
Asian (e.g., Korean, Chinese, Japanese)

Black (e.g., African or Caribbean descent)

White or European

Filipino

Latin American (e.g., Mexican, South American, Central American)

Other (please specify):

O 0 O 0 0 O O O O

Mixed Race (please list all groups that apply):

9. People are often described as belonging to a particular ethnic or cultural group(s). (For
example, Chinese, Jamaican, German, Halian, irish, English, Ukrainian, Inuit, East indian,
Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, efc.) To which ethnic
or cultural group(s) do you see yourself belonging? Please list as many groups as you want.

Casry Tudian, Lim bende | |

hnps://www.dropboxstatic.com/s(atic/javascript/extemal/pdffjsAGG...yBOfoYSSAptFUPfq6r6de13Wg%269et_preview%3D1&_subject__uid=4837776

Page 2 of 5
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* THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf

Ayabar Nahk

2014-10-29 2:28 PM

12
SECTION B:
To what extent do the statements below describe you?
Circle one answer for each statement.
1.Notat 2 Alitle | 3.Some- | 4. Quitea LAlot
- a0 what Bit -
1 Do you have access to o o o o &
technology? (like computers)
2. Are you able to avoid being 0 o ) o &
bullied?
3. Are you happy with where you are o 0 0 o} o
in your life right now?
4, When you're on your way to work o] [¢] o} Q [
or school do you feel safe?
5. Are you a positive influence on 0 ¢} 0 o] &
people around you? :
6. Do your parents, or guardians, ¢} o} o o &
want to know exactly where you are
and what you're doing? -
7. Do you feel good about who you 0 o 0 0 &
are? g
8. Do you feel that you, or people o 0 o} o} &
like you, are represented in the
media? {on TV, radio, in movies and
magazines eic)
9 So you feel good about the choices [§) o 0 o o’
you make?
10. Are you involved in activities or o] o] ¢] o 4
hobbies that you enjoy?
11. Do you feel that others respect 0 0 o] o} o
you?
12. So you feel comfortable voicing o o o] o o
your opinions and ideas?
0 0 o e} e

13. Do you feel that there is too

https://www.dropboxstatic.com/static/javascript/external/pdf—js—GG,HyBOfoVSSAptFUPquerNx13Wg%269eLpreview%3Dl&_subject_uid:4837776 Page 3 of 5
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much violence on TV, in the movies,
in video games etc?

Ayabar Nahk

OPTION 2: SECTION C

© The Resllience Research Centre

To what extent do the sentences below describe you? Circle one answer for each statement.

2014-10-29 2:28 PM

resiiienceresearch.org

No Sometimes Yes
1. | have people | want to be like No Sometimes (Yes”
2. | share/cooperate with people around me No  Sometimes @
3. Getting an education is important to me No Yes>
4. I know how to behavefact in different situations (such as school, home and church) No  Sometimes Y&
5. My pareni(s)/‘ca{egiver(s) watch me closely, they know where | am and what | am No =
doing most of the time N
6. | feel that my parent(s)/caregiver(s) know a lot about me (for example, who :
friends are, wh‘l.laltp | like Ea)do)reg © ( P i No Somefimes
7. There is enough fo eat at home when | am hungry No Sometimes (_Yg3
8. | try to finish activities that | start No  Sometimes (Yes)
iﬁ&mtaal beliefs are a source of strength for me (for example, believing in a God or No | Boalines @
10. | am proud of my ethnic background (for exampe, | know where my family comes x
from or kgow about 3:’"ny family's higstory) ( P e No  Sometimes (Y83,
11. People think | am fun to be with No  Sometimes (¥Yes
12. | talk to my family about how | feel {for example when | am hurt or sad) No Sometimes des

(for example hitting others or saying nasty things)

13. When things don't go my way, | can fix it without hurting myself or other people

Sometimes @

14. | feel supported by my friends No  Sometimes @
15. | know where to go to get help No Sometimes (Yes-
16. 1 feel | belong at my school No  Sometimes (Yed
17. 1 think my family cares about me when times are hard (for example if | am sick or No Ya
have done something wrong)

18. | think my friends care about me when times are hard (for example if | am sick or :

have done sgmething wrong) ; ) e Sometzmes@
19. I am treated fairly No

20. | have chances to show others that | am growing up and can do things by myself  No  Sometimes (Xes/
21. | know what | am good at No Sometimes &es
22. | participate in religious activities {such as church, mosque) No Sometimes (Ves |

https://www.dropboxstatic.com/static/javascript/external/pdf-js-66...yBOXDfY55AptFUPfq6r6dNx13Wg%26get_preview%3D1&_subject_uid=4837776 Page 4 of 5
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23. 1 think it is important to help out in my community No  Sometimes Qes/’
24. | feel safe when | am with my family No  Sometimes (‘[@%
25. | have chances to learn things that will be useful when | am older {Jike cooking, :
working, and helping others) No Somefimes @
28. | like the way my family celebrates things (like holidays or learning about my . ’
culure) No  Sometimes @
27. | like the way my community celebrates things (fike holidays, festivals) No  Sometimes (Yeg
28. lam proud to be a citizen of _ (anad o (insert country) No  Sometimes \@és.

1. Ungar, M., and Liebenberg, L. (2011). Assessing resillence across cultures using mixed-methods: Construction of the
Child and Youth Resilience Measure-28. Journal of Mixed Methods Research, §2), 126-149,

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R R. (2012} Vaiidation of the Child and Youth Resilience Measure-28 (CYRM-28)
Ameng Canadian Youth with Complex Needs. Research on Svela! Work Practice, 22(2), 218-226.

16

Ayabar Nahk

https://www.dropboxstatic.com/static/javascript/external /pdf-js-66...yBOXDfY55AptFUPfq6r6 dNx13Wg%26get_preview%3D1&_subject_uid=4837776
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Pec &

For office use only
Participant Number:
Site ID:
Data number:;
Date of administration:

Child and Youth Resilience Measure (CYRM)

Ayabar Nahk
DIRECTIONS

Listed below are a number of questions about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers.

SECTION A:

Please complete the questions below.

1. What s your date of birth? ___

2. What is your sex? {'“‘9 W¢\(Q

3. Whatis the highest level of education you have completed? (o= de % tad S C]&

4. Who do you live with? Y GarentS, and ot fo <bling S

5. How long have you lived with these people? Al mt 1ee

6. How many times have you moved homes in the past 5 years? Ov\ SR

o
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7. Please describe who you consider to be your family (for example, 1 or 2 biological parents,
siblings, friends on the street, a foster family, an adopted family, etc.).

W mome, ot dad Y oumsee bropbhes Swd S Sher

Gl wnt LASE Friemd

8. People are often described as belonging to a particular racial group. To which of the
following group(s) do you belong? (Mark or check the one(s) that best describe(s) you.)

O Aboriginal or Native

©" South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

O South-East Asian (e.g., Cambodian, Indonesian, Laotian, Vietnamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)
Asian (e.g., Korean, Chinese, Japanese)

Black (e.g., African or Caribbean descent)

White or European

Filipino

Latin American (e.g., Mexican, South American, Central American)

Other (please specify):

O O O 0O O 0O 0O o0

Mixed Race (please list all groups that apply):

9. People are often described as belonging to a particular ethnic or cultural group(s). (For
example, Chinese, Jamaican, German, Italian, Irish, English, Ukrainian, Inuit, East Indian,
Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, etc.) To which ethnic
or cultural group(s) do you see yourself belonging? Please list as many groups as you want,

‘%6/\@6(\.[ G\ Céynf\"i;&lﬂ :

t .
Lok 95 (an
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SECTION B:

To what extent do the statements below describe you?

Circle one answer for each statement. tWweorS T checled -

1.Notat | 2. Alitle | 3. Some- | 4. Quite a 5. Alot
all what Bit /

1 Do you have access to o 0 0 o e
technology? (like computers)
2. Are you able to avoid being 0 0 0 o o’
bullied?
3. Are you happy with where you are o] 0 o] o e
in your life right now?
4. When you're on your way to work (¢} o} 0 o o
or school do you feel safe? y
5. Are you a positive influence on 0 0 o o o
people around you?
6. Do your parents, or guardians, (o} 0 o] o] Q-
want to know exactly where you are
and what you're doing?
7. Do you feel good about who you 0 o] 0 (¢} c=
are?
8. Do you feel that you, or people 0 o o 0 0
like you, are represented in the
media? (on TV, radio, in movies and
magazines etc)
9 So you feel good about the choices o] 0 0 0 o
you make?
10. Are you involved in activities or 0 o 0 o o
hobbies that you enjoy?
11. Do you feel that others respect o] 0 0 0 o
you?
12. So you feel comfortable voicing o] o] o] 0 e
your opinions and ideas?
13. Do you feel that there is too 0 o §) o o
much violence on TV, in the movies,
in video games efc?

resilienceresearch.org




114

Ayabar Nahk

OPTION 2: SECTION C

To what extent do the sentences below describe you? Circle one answer for each statement.

No Sometimes Yes
1. | have people | want to be like No Sometimes (Yes
2. | share/cooperate with people around me No Sometimes Yés)
3. Getting an education is important to me No Sometimes (Ye$
4. 1 know how to behave/act in different situations (such as school, home and church) No  Sometimes <Yes
5. My parent(s)/caregiver(s) watch me closely, they know where | am and what | am . J
doing most of the time No Sometimes (Yes)
6. | feel that my parent(s)/caregiver(s) know a lot about me (for example, who my .
friends are, what | like to do) No | Sometines {55
7. There is enough to eat at home when | am hungry No  Sometimes (ng
8. | try fo finish activities that | start No Sometimes ¥Yesd
?\l ‘asr?)mtual beliefs are a source of strength for me (for example, believing in a God or No | Somistimes @
10. I am proud of my ethnic background (for example, | know where my family comes . |
from or know about my family’s history) No Sometimes <Yes)
11. People think | am fun to be with No Sometimes (Y
12. | talk to my family about how | feel (for example when | am hurt or sad) No Sometimes (Yes
13. When things don't go my way, | can fix it without hurting myself or other people ) :
(for example hitting others or saying nasty things) 7o | Sometimes | Yes
14. | feel supported by my friends No Sometimes Yes
15. | know where to go to get help No Sometimes (Yes’
16. | feel | belong at my school No Sometimes (Yes
17. I think my family cares about me when times are hard (for example if | am sick or :
have done something wrong) No  Sometimes @>
18. | think my friends care about me when times are hard (for example if | am sick or .
have done something wrong) Noi | Sameteies (@
19. | am treated fairly No Sometimes Yes
20. | have chances to show others that | am growing up and can do things by myself No Sometimes Yeés
21. 1 know what | am good at No Sometimes ¥es)
22. | participate in religious activities (such as church, mosque) No Sometimes
23. | think it is important to help out in my community No Sometimes Nes
24. | feel safe when | am with my family No Sometimes Ye&s ]
25. | have chances to learn things that will be useful when | am older (like cooking, No Sometimes Yes 1’
working, and helping others) : ——
26. | like the way my family celebrates things (like holidays or learing about my .
culture) No Sometimes Y@;
27. | like the way my community celebrates things (like holidays, festivals) No Sometimes Y&9
28. 1 am proud to be a citizen of __( cedn (insert country) No Sometimes ( Yey

1. Ungar, M., and Liebenberg, L. (2011). Assessing resilience across cultures using mixed-methods: Construction of the

Child and Youth Resilience Measure-28. Journal of Mixed Methods Research, 5(2), 126-149.

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R. R. (2012). Validation of the Child and Youth Resilience Measure-28 (CYRM-28)

Among Canadian Youth with Complex Needs. Research on Social Work Practice, 22(2), 219-226.

73
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Questionnaire 1 - Completed November 1, 2014
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THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf

BRepy FReE.

Participant Number:
Site ID:

Data number:

Date of administration:

2014-10-29 2:28 PM

@ The Resilience Research Centre

Break Free

Child and Youth Resilience Measure (CYRM)

DIRECTIONS

Listed below are a number of questions about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers.

SECTION A:

Please complete the questions below.

1. Whatis your date of birth?

2. Whatis your sex? _[\O\E

3. What s the highest level of education you have completed? %‘\GQ)Q/ %

4. Who do you live with? %L%‘J{ :BW ,.\C"\\‘&\f ; Motre

5. How long have you lived with these people? “X‘fak(‘{

6. How many times have you moved homes in the past 5 years? MM

o

https://Www.dropboxstatic.com/static/javascript/eX(erna(/pdf*jS*SG.,,VBOXDfYSSAptFUPquerle3Wg%26gef_previe\l\%3D1&_Suhjec(_uid=4837776

Page 1 of 5
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Break Free

© The Resllience Research Centre

7. Please describe who you consider to be your family {for example, 1 or 2 biological parents,

siblings, friends on the street, a foster family, an adopted family, etc.).

SN 0.4 Rafrensy

8. People are often described as belonging to a particular racial group. To which of the

following group(s) do you belong? (Mark or check the one(s) that best describe(s) you.)

OOOOOOOOO&O

Aboriginal or Native

South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

South-East Asian (e.g., Cambodian, Indonesian, Laotian, Viethamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)
Asian (e.g., Korean, Chinese, Japanese)

Black (e.g., African or Caribbean descent)

White or European

Filipino

Latin American (e.g., Mexican, South American, Central American)

Other (please specify):

Mixed Race (please fist all groups that apply):

9. People are offen described as belonging to a particular ethnic or cultural group(s). (For

example, Chinese, Jamaican, German, ltalian, Irish, English, Ukrainian, Inuit, East Indian,

Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, etc.) To which ethnic

or cultural groupis) do you see yourself belonging? Please list as many groups as you want.

Bo\\\g\ 08N

https://www.dropboxstatic.com/s(atic/javascript/extemal/pdf—js—66...yBOfoYSSAptFUPquerle3Wg%269etﬁprevievm3D1&_subject_uid=4837776

2014-10-29 2:28 PM

Page 2 of 5
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12

Break Free
SECTION B:
To what extent do the statements below describe you?
Circle one answer for each statement.
1.Notat 4.Quitea | 5. Alot
, ‘ al _Bit
1 Do you have access to o e} @
technology? (like computers)
2. Are you able to avoid being o} o & 0 0 o]
bullied?
3. Are you happy with where you are L 0 0 o} 0
in your life right now?
4, When you're on your way to work o 0 0 o L Y
or school do you feel safe?
5. Are you a positive influence on o] [¢] o} O 9 o
people around you?
8. Do your parents, or guardians, o 0 o] o] ®
want to know exactly where you are
and what you're doing?
7. Do you feel good about who you o o] o o} 0
are?
8. Do you feel that you, or people & 0 o] 0 o]
like you, are represented in the
media? {on TV, radio, in movies and
magazines eic)
9 So you feel good about the choices o} 0 0 » O o]
you make?
10, Are you involved in activities or ¢} o g§ O e} 0
hobbies that you enjoy?
11. Do you feel that others respect o 0 4 O o 0
you?
12. So you feel comfortable voicing ¢} o ¢ O o 0
your opinions and ideas?
13. Do you feel that there is too o] ¢} o o] ®

https://www.dropboxstaticcom/static/javascript/extemal/pdf—js-66..,yBOfoYSSAptFUPfq6r6dNX13Wg%269et_preview%3D1&_subject_uid=4837776

Page 3 of 5
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much violence on TV, in the mavies, ; | |
in video games etc? | | |

2014-10-29 2:28 PM

Break Free

© The Resilience Research Centre

OPTION 2; SECTION C

To what extent do the sentences below describe you? Circle one answer for each statement.

resilignceresearch.org

No Sometimes Yes
1. I' have people | want to be like @ Sometimes Yes
2. | share/cooperate with people around me No _Sometimes g Yes
3. Getting an education is important to me No Sometimes Yes
4. | know how to behave/act in different situations (such as school, home and church) No  Somefimes )

5. My parent(s)/caregiver(s) watch me closely, they know where | am and what | am No
doing most of the time

Sometimes § Yes

6. I feel that my parent(s)/caregiver(s) know a lot about me (for example, who my @
friends are, what | like to do)

Sometimes  Yes

7. There is enough to eat at home when | am hungry No

8. I try to finish activities that | start No

Sometimes  Yes ——ﬂ.

Sometimes ® Yes

9. Spiritual beliefs are a source of strength for me (for example, believing in a God or

Alah) No  Sometimes aYes

10. 1'am proud of my ethnic background (for example, | know where my family comes - ;

from or know about my family's history) i SO%?T‘?S ,A \W‘
11. People think | am fun to be with No Sometimes (Yes) -

12. I talk to my family about how | feel (for example when I am hurt or sad) (®) Sometimes Yes

13. When things don't go my way, | can fix it without hurting myself or other people No
(for example hitting others or saying nasty things)

Sometimes

14. | feel supported by my friends No Sometimes ®Yes
15. 1 know where to go to get help N6) Sometimes  Yes
18, | feel | belong at my school No $Sameflip®s Yes

17. I think my family cares about me when times are hard (for example if | am sick or No
have done something wrong)

Someﬁme@s

18. | think my friends care about me when times are hard {for example if { am sick or No
have done something wrong)

Sometimes @ Yes

18. | am treated fairly No

Sometimes * Yes

20. | have chances to show others that | am growing up and can do things by myself ~ No

Gonfefimesy Yes

21. T know what | am good at @) Sometimes Yes

22. | participate in religious activities (such as church, mosque) No”

Sometimes &8

https://www.dropboxstatic.com/static/javascript/external/pdf-js-66...yBOXDfYSSAptFUPfq6r6dNx13Wg%26get_preview%3D1&_subject_uid=4837776 Page 4 of §
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23. I think it is important to help out in my community No  Sometimes @
24. | feel safe when | am with my family No Sometimes e9

25, | have chances to leam things that will be useful when | am older (like cooking, ®

working, and helping others) Sometimes  Yes |

26. | like the way my family celebrates things (like holidays or learning about my No | Somutimes & Yes

cuiture)
27. | like the way my community celebrates things (like holidays, festivals) No Sometimes Fes
28. 1 am proud to be a citizen of CONOOS. (insert country) No Sometimes (Ves)

1. Ungar, M., and Liebenberg, L. [2011). Assessing resiiience across cultures using mixed-methods: Construction of the
Child and Youth Resllience Measure-28. Journal of Mixed Methods Research, 5(2), 126-149.

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R, R. (2012). Validation of the Child and Youth Resilience Measure-28 {CYRM-28)
Among Canadian Youth with Complex Needs. Researh on Soclal Work Practice, 22(2), 218-226.

Break Free

https: //www.dropboxstatic.com/static/javascript/external/pdf-js-66...yBOXDfY55AptFUPfq6r6dNx13Wg%26get_preview%3D 1&_subject_uid=4837776
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Questionnaire 2 - Completed December 18,2014

For office use only
Participant Number:
Site ID:
Data number:
Date of administration:

Child and Youth Resilience Measure (CYRM)

Break Free
DIRECTIONS

Listed below are a number of questions about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers.
SECTION A:

Please complete the questions below.

1. What is your date of birth? _

2. Whatis your sex? '\I\Z\,\-JQ/

3. What is the highest level of education you have completed? %
4. Who do you live with? __ M\ / {Zﬁﬁf\; (\'/

/£ o .
5. How long have you lived with these people./(f)(')/‘y@/r j{l@ ( € \/Q’(/

6. How many times have you moved homes in the past 5 years? ‘\\;“6\/\@/\(

1"
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Break Free

. Please describe who you consider to be your family (for example, 1 or 2 biological parents,

siblings, friends on the street, afoi;ir famlly, an adopted family, etc.).
B Pty avel 7D Sl Wj—w

. People are often described as belonging to a particular racial group. To which of the

following group(s) do you belong? (Mark or check the one(s) that best describe(s) you.)

Aboriginal or Native

South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

South-East Asian (e.g., Cambodian, Indonesian, Laotian, Vietnamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)
Asian (e.g., Korean, Chinese, Japanese)

Black (e.g., African or Caribbean descent)

White or European

Filipino

Latin American (e.g., Mexican, South American, Central Ametican)

Other (please specify):

OOOOOOOOOJO

Mixed Race (please list all groups that apply):

9. People are often described as belonging to a particular ethnic or cultural group(s). (For

example, Chinese, Jamaican, German, ltalian, Irish, English, Ukrainian, Inuit, East Indian,
Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, efc.) To which ethnic

or cultural group(s) do you see yourself belonging? Please list as many groups as you want.

\ % o« MU
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Break Free

SECTION B:

To what extent do the statements below describe you?

Circle one answer for each statement.

1.Notat | 2.Alittle | 3.Some- | 4. Quitea 5.Alot
all what Bit

1 Do you have access to o 0 0 0 [
technology? (like computers)
2. Are you able to avoid being \@\ o] 0 o) o]
bullied?
3. Are you happy with where you are [¢] o] W (o} o
in your life right now?
4, When you're on your way to work o 0 0 . o
or school do you feel safe? \W
5. Are you a positive influence on (] o (¢} ) O 0
people around you?
6. Do your parents, or guardians, (¢} o] [} o} o
want to know exactly where you are
and what you're doing?
7. Do you feel good about who you o) 0 0 o] L]
are?
8. Do you feel that you, or people e o] 0 o} o]
like you, are represented in the
media? (on TV, radio, in movies and
magazines etc)
9 So you feel good about the choices 0 0 0 (o} o
you make?
10. Are you involved in activities or o] o] o] o] 0
hobbies that you enjoy?
11. Do you feel that others respect 0 0O @ O 0 o
you?
12. So you feel comfortable voicing (o] 0O ¢ O o o
your opinions and ideas?
13. Do you feel that there is too 0 0 o} o ¢ o
much violence on TV, in the movies,
in video games etc?

resilienceresearch.org
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Break Free
OPTION 2: SECTION C

To what extent do the sentences below describe you? Circle one answer for each statement.

Allah)

No Sometimes Yes
1. I'have people | want to be like (N0 Sometimes Yes
2. | share/cooperate with people around me No Sometimes (Y_’és
3. Getting an education is important to me No  Sometimes
4. | know how to behave/act in different situations (such as school, home and church) No  Sometimes (Ye:
5. My parent(s)/caregiver(s) watch me closely, they know where | am and what | am . g
doing most of the time No Someﬂmes@
6. | feel that my parent(s)/caregiver(s) know a lot about me (for example, who my .
friends are, what | like to do) No Sometimes(_ Ye
7. There is enough to eat at home when | am hungry No Sometimes (Ves$y
8. I try to finish activities that | start No _Sometimes \Yes
9. Spiritual beliefs are a source of strength for me (for example, believing in a God or No \S@ Yes

10. | am proud of my ethnic background (for example, | know where my family comes
from or know about my family’s history)

No Sometimes “Yes

11. People think | am fun to be with

No Sometimes “Ves |

12. | talk to my family about how | feel (for example when | am hurt or sad)

(No-, Sometimes Yes
~~—

13. When things don’t go my way, | can fix it without hurting myself or other people
(for example hitting others or saying nasty things)

No *@ Yes

14, | feel supported by my friends No Sometimes® '@
15. | know where to go to get help No Semetimes’ Yes
16. | feel | belong at my school No Sometimes™ Yes

17. 1 think my family cares about me when times are hard (for example if | am sick or
have done something wrong)

No \s@ Yes

18. | think my friends care about me when times are hard (for example if | am sick or
have done something wrong)

No % Yes

19. | am treated fairly

No~, Sometimes  Yes

20. | have chances to show others that | am growing up and can do things by myself

N6~ Semefimes Yes

21. | know what | am good at

\No> Sometimes * Yes

22. | participate in religious activities (such as church, mosque)

No Sometimes <Yesd

23. | think it is important to help out in my community

No Sometimes ~V&s

24. | feel safe when | am with my family

No Sometimes (Yes

25. | have chances to learn things that will be useful when | am older (like cooking,
working, and helping others)

——
No Ks@es Yes

26. | like the way my family celebrates things (like holidays or learning about my
culture)

No Sometimes”_Yes

27. | like the way my community celebratesﬂhmgs (like holidays, festivals)

No  Sometimes “Yes

28. | am proud to be a citizen of _ l\ﬁ% (insert country)

No Sometimes /Yes
—

1. Ungar, M., and Liebenberg, L. (2011). Assessing resilience across cultures using mixed-methods: Construction of the

Child and Youth Resilience Measure-28. Joural of Mixed Methods Research, 52), 126-149.

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R. R. (2012). Validation of the Child and Youth Resilience Measure-28 (CYRM-28)

Among Canadian Youth with Complex Needs. Research on Social Work Practice, 22(2), 219-226.

(7Y
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Jub Jub Exo

Questionnaire 1 - Completed November 1, 2014

. THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf 2014-10-29 2:28 PM
>( ® The Resilience Research Centre
For office use only
Participant Number:
Site ID:
Data number:
Date of administration:

Child and Youth Resilience Measure (CYRM)
Jub Jub Exo

DIRECTIONS

Listed below are a number of questicns about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers,

SECTION A:

Please complete the questions below.

1. What s your date of birth?

2. Whatis your sex? FemaLE.

3. Whatis the highest level of education you have completed? _Geade %

4. Who doyou live with? N MO THEE

5. How long have you lived with these people? _EVEIL SINCE | WBS BORK

6. How many times have you moved homes in the past 5 years? TwicE

.

https:/ /www.dropboxstatic.com/static/javascript/external/pdf-js-66...yBOXDfY 5 SAptFUPfq6r6 dNx13Wg%26get_preview%3D1& subject_uid=4837776 Page 1 of §
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_ THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf 2014-10-29 2:28 PM

o

11

Jub Jub Exo

© The Resllience Research Centre

7. Please describe who you consider to be your family (for example, 1 or 2 biclogical parents,
siblings, friends on the street, a foster family, an adopted family, etc.).

N MoTHER 2 S1STERS 2 BLOTHERS D A Eow
0 MY ((OSE FRIENS

8. People are often described as belonging to a particular racial group. To which of the

following group(s) do you belong? (Mark or check the one(s) that best describe(s) you.)

Aboriginal or Native

South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

South-East Asian (e.g., Cambodian, Indonesian, Laotian, Vietnamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)
Asian (e.g., Korean, Chinese, Japanese)

Black (e.g., African or Caribbean descent)

White or European

Filipino

Latin American (e.g., Mexican, South American, Central American)

Other (please specify):

O 0O O 0 0 0O @ O O O O

Mixed Race (please list all groups that apply):

9. People are often described as belonging to a particular ethnic or cultural group(s). (For
example, Chinese, Jamaican, German, Halian, Irish, English, Ukrainian, Inuit, East indian,
Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, etc.) To which ethnic
or cultural group(s) do you see yourself belonging? Please list as many groups as you want.

VIETNAMESE

https://www.dropboxstatic.com/static/javascript/externa[/pdf—js—66“.yBOfoYS5AptFUPfq6r6dNx13Wg%269et_preview%3D1&_subject_uid=4837776

Page 2 of 5
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VJHPRAQ)QFEMARY - CYRM - YOUTH QUESTIONNAIRE.pdf

12
SECTIONB:
To what extent do the statements below describe you?
Circle one answer for each statement.
1 3.Some- | 4. Quitea | 5.Alot

- — F what | Bt

1 Do you have access to o] e} e
technology? {like computers)

2. Are you able to avoid being 0 0 L o o]
bullied?

3. Are you happy with where you are [} ¢} o @ 0
in your life right now?

4, When you're on your way to work 0 ¢} o o] [
or school do you feel safe?

5. Are you a positive influence on o ¢} (¢} ] ®
people around you?

6. Do your parents, or guardians, o e} 0 o} @
want to know exactly where you are

and what you're doing?

7. Do you feel good about who you 0 ¢} o} ® o
are?

8. Do you feel that you, or people s} o} o} e o}
like you, are represented in the

media? (on TV, radio, in movies and

magazines efc)

§ So you feel good about the choices 0 o] Q 0 e
you make?

10. Are you involved in activities or s} o} s} e} )
hobbies that you enjoy?

11. Do you feel that others respect ] o o @ 0
you?

12. So you feel comfortable voicing [} o o @ o]
your opinions and ideas?

13. Do you feel that there is too o] 0 o] @ e}

2014-10-29 2:28 PM

https://www.dropboxstatic.com/static/javascript/external/pdf—j5—66..,yBOfoYSSAptFUPfq6r6de13Wg%26ge\_preview%3D1&75ubject_uid=4837776 Page 3 of 5
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. THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE. pdf 2014-10-29 2:28 PM

much violence on TV, in the movies, | 2
in video games etc? | | % | 5

Jub Jub Exo

resilienceresearch.org

© The Resliience Research Centre

OPTION 2: SECTION C

To what extent do the sentences below describe you? Circle one answer for each statement.

No Sometimes' Yes

1. | have people | want fo be like No  Sometimes ﬁes

2. | sharefcooperate with people around me No Sometimes (Ves’
3. Getting an education is important to me No Sometimes (es )’
4. | know how to behavefact in different situations (such as school, home and church) No  Sometimes (ﬁs\

5. My parent{s)/caregiver(s) watch me closely, they know where | am and what | am No

doing most of the time Sometimes (Yes

6. | feel that my parent(s)/caregiver(s) know a lot about me (for example, who my .

friends are, what | like to do) Bo'-; Somelimes | 163
7. There is enough fo eat at home when | am hungry No Sometimes ( Yes-
8. | try to finish activities that | start No Sometimes (Yes
i}lgg;ntual beliefs are a source of strength for me (for example, believing in a God or No . Somaties CYés
10. | am proud of my ethnic background (for example, | know where my family comes i

from or know about my family's history) No Somgyfne? ”Yems‘
11. People think | am fun to be with No  Sometimes{ Yes
12. | talk to my family about how | feel (for example when | am hurt or sad) No Sometimss YYes
13. When things don't go my way, | can fix it without hurting myself or other people g Q
(for example hitting others or saying nasty things) Nl | Samclngs @
14. | feel supported by my friends No  Sometimes { Yes
15. | know where to go to get help No  Sometimes \Yes.]
18. | feel | belong at my school No  Sometimes (Yes
17. | think my famﬁy cares about me when times are hard (for example if | am sick or No | Sorotings iyefs
have done something wrong)

18. | think my fnenps care about me when times are hard (for example if | am sick or o | Brmeting @
have done something wrong)

19. | am treated fairly No @ometimes)

20. | have chances to show others that | am growing up and can do things by myself  No  Somefimes @gs/>
21. | know what | am good at No Sometimes (Yes
22. | participate in religious activities (such as church, mosque) No  Sometimes ( Ye5

https://www.dropboxstatic.com/static/javascript/external/pdf—js»66..AyBOXDfYS5AptFUPfq6r6de13Wg%269el_preview%3Dl&_subject,uid=4837776 Page 4 of 5
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i
* THE RESEARCH SUMMARY - CYRM - YOUTH QUESTIONNAIRE.pdf 2014-10-29 2:28 PM
23. | think it is important to help out in my community No  Sometimes @
24, 1 feel safe when | am with my family No  Sometimes (e~

25. | have chances to leam things that will be useful when | am older (iike cooking, i C"Q
working, and helping others) No  Sometimes ( Yes

26. llike the way my family celebrates things (iike holidays or learning about my No - Someline {:;s\
P

culture)
27. 1 like the way my community celebrates things (like holidays, festivals) No  Sometimes” Yes >
28. 1am proud to be a citizen of 4 _CANKDA (insert country) No  Sometimes(” Y&s

1. Ungar, M., and Liebenberg, L. {2011). Assessing resilience across cultures using mixed-methods: Construction of the
Child and Youth Resifience Measure-28, Journal of Mixed Methods Research, §(2), 126-149.

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R, R. {2012). Validation of the Child and Youth Resilience Measure-28 {CYRM-28)
Among Canadian Youth with Complex Needs. Research on Sacial Work Praclice, 22(2), 218-226.

Jub Jub E'x’ o

https://www.dropboxstatic.com/static/javascript/external/pdf—js—GG...yBOfoYSSAptFUPfq6r6de13Wg%ZGget_previeW%3Dl&_subject_uid=4837776 Page 5 of 5
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Questionnaire 2 - Completed December 18,2014

For office use only
Participant Number:
Site ID:
Data number:
Date of administration:

Child and Youth Resilience Measure (CYRM)

DIRECTIONS

Listed below are a number of questions about you, your family, your community, and your
relationships with people. These questions are designed to help us better understand how you cope
with daily life and what role the people around you play in how you deal with daily challenges.

There are no right or wrong answers.

SECTION A:

Please complete the questions below.

1. What is your date of birth? _

2. Whatis your sex? _fe£rvin LE

3. What s the highest level of education you have completed? __ & Lade %

4. Who do you live with? _My AR M

5. How long have you lived with these people? Fopev g~

6. How many times have you moved homes in the past 5 years? __Tw iC £

"
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7. Please describe who you consider to be your family (for example, 1 or 2 biological parents,

siblings, friends on the street, a foster family, an adopted family, etc.).

M\,; Pﬁf&\"}’g’»‘?\i%i INGS AND A FEwW 0 MY

(LOSE FriEnDS

8. People are often described as belonging to a particular racial group. To which of the
following group(s) do you belong? (Mark or check the one(s) that best describe(s) you.)

Aboriginal or Native

South Asian (e.g., East Indian, Pakistani, Punjabi, Sri Lankan)

South-East Asian (e.g., Cambodian, Indonesian, Laotian, Vietnamese)
West Asian to Middle Eastern (e.g., Armenian, Egyptian, Iranian, Lebanese)

Asian (e.g., Korean, Chinese, Japanese)

White or European
Filipino
Latin American (e.g., Mexican, South American, Central American)

Other (please specify):

O
o
®
o]
O
O Black (e.g., African or Caribbean descent)
o}
O
O
O
O

Mixed Race (please list all groups that apply):

9. People are often described as belonging to a particular ethnic or cultural group(s). (For
example, Chinese, Jamaican, German, ltalian, Irish, English, Ukrainian, Inuit, East Indian,
Jewish, Scottish, Portuguese, French, Polish, Vietnamese, Lebanese, etc.) To which ethnic
or cultural group(s) do you see yourself belonging? Please list as many groups as you want.

| BELONG To * VIETNAMESE ... (I4hiak 1'm

KoneaM \

L’TZ’ JUST Teaiws
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To what extent do the statements below describe you?

Circle one answer for each statement.

1.Notat | 2.Alittle | 3.Some- | 4. Quite a 5. Alot
all what Bit
1 Do you have access to o] o] o] o] ]
technology? (like computers)
2. Are you able to avoid being o] @ 0 0 (o]
bullied?
3. Are you happy with where you are [¢] o] o] ] ¢}
in your life right now?
4. When you're on your way to work o] 0 0 o @
or school do you feel safe?
5. Are you a positive influence on (¢} o o) (¢} 0
eople around you?
6. Do your parents, or guardians, o (¢} (¢} o ®
want to know exactly where you are
and what you're doing?
7. Do you feel good about who you o 0 0 (o] -]
are?
8. Do you feel that you, or people o) o ] 0 o
like you, are represented in the
media? (on TV, radio, in movies and
magazines etc)
9 So you feel good about the choices o] 0 0 0 @
you make?
10. Are you involved in activities or o o o 0 )
hobbies that you enjoy?
11. Do you feel that others respect 0 o] 0 @ o]
ou?
12. So you feel comfortable voicing o] 0 o] o] 4]
our opinions and ideas?
13. Do you feel that there is too 0 0 0 o] <]
much violence on TV, in the movies,
in video games etc?

resilienceresearch.org



132

OPTION 2: SECTION C

To what extent do the sentences below describe you? Circle one answer for each statement.

Sometimes ’(@

No
1. | have people | want to be like No Sometimes
2. | share/cooperate with people around me No  Sometimes ( Yes P
3. Getting an education is important to me No Sometimes Yes |
4. I know how to behavefact in different situations (such as school, home and church) No  Sometimes ﬁes
5. My parent(s)/caregiver(s) watch me closely, they know where | am and what | am . !
doing most of the time No | Sometimes ( &s >
6. I feel that my parent(s)/caregiver(s) know a lot about me (for example, who my .
friends are, what | lie fo do) No Sometimes (Yes b
7. There is enough to eat at home when | am hungry No Sometimes (Yes |V

8. I try to finish activities that | start

No

Sometimes {Yes

9. Spiritual beliefs are a source of strength for me (for example, believing in a God or
Allah)

No

Sometimes Qes

10. I'am proud of my ethnic background (for example, | know where my family comes
from or know about my family’s history)

No

Sometimes @

D

11. People think | am fun to be with No Sometimes (Ves
12. | talk to my family about how | feel (for example when | am hurt or sad) No CSomefimes Yes

13. When things don't go my way, | can fix it without hurting myself or other people

for example hitting others or saying nasty things) No  Somefimes @s/
14. | feel supported by my friends No  Sometimes ( Yes
15. | know where to go to get help No  Sometimes ¢ ?Es ]

J

16. | feel | belong at my school No Sometimes (Yes [
17. 1 think my family cares about me when times are hard (for example if | am sick or ;

have done sgmethirlg wrong) ! P No Sometimes (Yes
18. | think my frien@s care about me when times are hard (for example if | am sick or No @ Yes
have done something wrong)

19. | am treated fairly No Sometimes (Yes I
20. | have chances to show others that | am growing up and can do things by myself  No  Sometimes (Yes P
21. | know what | am good at No  Sometimes (Yes P
22. | participate in religious activities (such as church, mosque) No  Sometimes  Ves |
23. | think it is important to help out in my community No Sometimes (Yes >

24. | feel safe when | am with my family

No

Sometimes (Yes

25. | have chances to learn things that will be useful when | am older (like cooking,
working, and helping others)

No

Sometimes (Ye?

26. | like the way my family celebrates things (like holidays or learning about my
culture)

No

. =y
Sometimes (Yes }

27. 1 like the way my community celebrates things (like holidays, festivals)

No

Sometimes (Yes)

28. 1 am proud to be a citizen of _CAW A-D /- (insert country)

No

Sometimes  (Yes}

1. Ungar, M., and Liebenberg, L. (2011). Assessing resilience across cultures using mixed-methods: Construction of the

Child and Youth Resilience Measure-28. Journal of Mixed Methods Research, 5(2), 126-149.

2. Liebenberg, L., Ungar, M., and Van de Vijver, F. R. R. (2012). Validation of the Child and Youth Resilience Measure-28 (CYRM-28)

Among Canadian Youth with Complex Needs. Research on Social Work Practice, 22(2), 219-226.
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Appendix 5: Sessional Questionnaires

Ayabar Nahk
r——
]
document - Sessional Questionnaire for Participants (YOUTH).docx 2014-10-29 2:29 PM
** Fill this out and hand it right back to Laura please!**
Nam:e Aya bar Nahk _ (Il put your code name on later) Age { {
What was your favourite part of teday's workshop?
P, ey Vs Lleele b oo (o d¢San 'Fj @ g L ‘f;{’k QY
What was your least favourite part of today’s workshop?
R vy
What was the biggest challenge today?
I\ ¢ £ j Cowvy \ z’,\‘ ¢ A fJ Yyt PALR Tarts L 1 G I - N
Did you learn anything?
N o<
Did you work with any of the other kids on your project?
Ne A
If yes, how did that go?
How are you feeling now that we've finished until next week?
~ ;
What are you looking forward to for next time?
working on A 6CHD Hhiy ., & or [y 4
calle L 4o~ Abing?
hnps://www.dropboxstatic.com/sta(ic/javascript/external/pdf—jsv—66...LJvInmEMOR—qZSAS_hIThTzSHbQ%ZGget_preview%301&,subject_uid=4837776 Page 1 of 2
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document - Sessional Questionnaire for Participants (YOUTH).docx

** Fill this out and hand it right back to Laura please!**

Name _ Ayabar Nahk 7'M put your code name on later) Age :) 2

What was your favourite part of today's workshop?
@0,/\3 @MS;& w(j wir}« (19

What was your least favourite part of today’s workshop?

3 i Lo . ; X &
(/V al K fmg n e CAaenm WY Shoel ;,O % n< \( . C

!

What was the biggest challenge today?

/FL‘}AK’ e 9 of et maleeg uS heff c’{, 1L nean A dery
P See b Wb s e havt o toiak obouf if W

Did you learn anything?
?4‘ :‘ AC ¢ (e et Va3 5 S 21 { (':){’ ( J; Jod

>

Did you work with any of the other kids on your project?
T 4o Predves @ Aewnr >.D

A

If yes, how did that go?
%\ M Phone Leefs 9ttty e,

How are you feeling now that we've finished until next week?

(reod 7D moe (o T R

What are you looking forward to for next time?

//}ro 6}»7 ( %“ [ ‘(F :.»‘ - ::) S r ”‘”fj E"{‘lp 4 Gy \V At

https:/ /www.dropboxstatic.com/static/javascript/external/pdf-js-66.. .LJvinmEMOR-qZ3AS_hIThTz5HbQ%26get_preview%3D1&_subject_uid=4837776

2014-10-29 2:29 PM

Nov§

rs o

Page 1 of 2
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Name AYABAR NAHK (I'll put your code name on later) Age__15
What was your favourite part of today’s workshop?

My favourite part was painting my landscape, and talking about Regent Park
and the revitalization.

What was your least favourite part of today’s workshop?

Messing up with water color... | think | should redo my landscape or at least fix
it with acrylic :P

What was the biggest challenge today?
| don't think there was anything challenging on the last workshop.
Did you learn anything?

To express feelings and showing the truth about things through media so
people will see or listen to it, rather than letting them have the false image.

Did you work with any of the other kids on your project?
Nope.

If yes, how did that go?

How are you feeling now that we’ve finished until next week?

Great! Well I still have lots to do, but | want to work hard on my drawings so
they look good.

What are you looking forward to for next time?

COOOOOOODDDDDHIIINNGGGG Im so excited to see how my game turns out!!!!
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Name AYABAR NAHK Age_ 14
What was your favourite part of today’s workshop?

My favourite part was talking about the fantasy things we want to put in our
games. It made me feel creative, like all make believe things doesn't have to
only be in our heads, but can be put it into different things. Like this game for
example.

What was your least favourite part of today’s workshop?

Drawing my fantasy stuff. | knew what | was going to draw, but once | started
drawing my mind went blank. So | just created an outline instead.

What was the biggest challenge today?

To make sure my fantasy things fits the games requirements. Especially the
reacting part.

Did you learn anything?

No, not really.

Did you work with any of the other kids on your project?
No, well | let them look at my phone for the pictures :D
If yes, how did that go?

Very bad.. sa8essall AW SuIpeas SeM 294 deadg

How are you teeling now that we’ve finished until next week?

Great! Now that | have my outline and everything planned, | feel I'm very
organized, and because of that my game will turn out great. All | have to do
now it draw my characters and background.

What are you looking forward to for next time?

COO00000000000O0OOOOOLOURINGGGGG Im excited to bring my fantasies
to lifeeeeee
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/C/C/V/&C «&ec/ J

** Fill this out and hand it right back to Laura please!™

Name Aya bar Nahk _ ("l put your code name on later) Age [6

What was your favourite part of today’s workshop?
MY frves (e Coart  ud V"‘CC‘;H/\j /4")"4»‘/’

What was your least favourite part of today’s workshop?
LQ.:(,\'(/'G) He CoAf i 0SS vt CO‘AP‘/SLJ .

What was the biggest challenge today?
Ty \‘):\\"7 e (OIION alony e {/AJﬂ\ JUbJUb Lt R 9\‘,’,‘/\5 abot

A€ code e

Did you learn anything?

CO@O@D@ »() T of F R obbjig .

Did you work with @m ~f tha ~thnar kids on your project?
VS e Jub Jub  Skeed ue bew o add le  Coles  blsceS

If yes, how did that go?
vere wett

How are you feeling now that we’ve finished until next week?
Tedat S odC Jast Sesiea——e [ Al gqd D
N Lt w~eeK S el [Gr§+ $eSS o D P, ){

What are you looking forward to for next time? ,
"TL\Q Showa s/ Very LX< Hz'"’ ‘/
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Dec #
#13

** Fill this out and hand it right back to Laura please!™*

Name _ Ayabar Nahk — __ (¢l put your code name on later) Age_| S

What was your favourite part of today’s workshop?
Dong ke code l] \?/Ucesgffng wal  FOSEFEF LS af Seme {’ch/,g/
b M S ?roué o aN worle .

What was your least favourite part of today’s workshop?
T"‘Q S.‘LI"S o~ ‘H"& (;(«‘*‘U’VQS/ C“"é LJ"ey—{ {@ (v)h 'H,%

What was the biggest challenge today?
To net S Ve on frocess ag 3

Did you learn anything?

T ot d how te ledt, 0nd b wsS pre by cask  Glle qubllg |

Did you work with any of the other kids on your project?

T Lwiecd wl
Jub Jub

If yes, how did that go?
Yc0d 1D

How are you feeling now that we’ve finished until next week?
Teday 5 ol lest SeSS o, (0 e Sa)

What are you looking forward to for next time?

Te Showveast I geaiy  ex7 fedt
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Final Questionnaire - December 18,2014

Dec/f

** Fill this out and hand it right back to Laura please!™*

Name . Ayabar Nahk — _ ("l put your code name on later) Age [S

What was your favourite part of the Create & Grow Strong workshops?
T\'f alyes . b\‘wl/‘ e {‘L\llced alet e (’f’vx*'./;zéf';d/), &;/\J bt
. etlee d avrcun d %S’c’/\‘}— Pﬁrﬁ,, Te ee( b ‘)"tpj fo S bow I Fee [’

What was your least favourite part of the Create & Grow Strong workshops?

Prepably B Yiee .., Tort I Les So 4k mest of Mo Hine -
had fo e QUi VT en iy drewions< ey D Lad do Stey uP Ungi {‘
’é“""‘ 16 Fin (SL"

What would you do differently if you were running the workshops?

T world Ve ket WEeSs TP piSe et Qe Y Swagey

Did you learn anything through the workshops? If so, what?

T leerned Seo (Pu«(ln“ \'\;‘l‘ﬁp of ay , T [¢erned codo Whi« b laoay
txciking . Pl T oacquiar rew SENs. Thig pas & Je6d 5 €xper], (e

Did you have fun at the final party?

ve e s ) : ) ,

\LLL SSS VH{X s S SO‘ V.éi Gand or¢e~g(l Pr7ecs
Tm Sad WSS Hee \ask et T wy S<t Lo ven

: C
pise TH rere T dajeed Yo 1S reaity .
Do you feel proud of your project?
~ Cor U . - . —
HE AR Bvtrom Need b The an i Mt T fd e

Wil mode ok el doviled o AISS 60 bt pecpit gk e 4
Eary - Ty 9o cosle

Would you recommend the workshops to your friends?
\{E 6 A P )~! ] TR WS e wsS e nagd W IST g

g? Mgl - I Feld T was 4[(55)7[_€A/ M"’/‘/"j '/'/\

v Llw\cwwk o ne  at al, Z 't bag N e

v G
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Your ideas and thoughts are really valuable, is there anything else you'd like to
share about your experience of Create & Grow Strong?

T e d + Se wucl - hmda el Jeed g
S, ;A%Ew»\tﬂ’e;\' wiH e pescle, ok )

T it & e W
e Gah S WAS e rer 9sd

ceatl hard on Wi A Py - [
e\ per tink - T wa 92ias do gmiss  TLIS alet. L W{j T
Vil ke @ bsiess 09 o€ Hos and e Jedia ) Samcten
i e . X . P
ﬁlo‘\l/';f pill Volvateor  fleme . T ewow this wirs be Nayg

L L5 €N 1n H v
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document ~ Sessional Questionnaire for Participants (YOUTH).docx

** Fill this out and hand it right back to Laura please!**

Nameé Break Free _ (Il put your code name on later) Age

-

Were ) aiR Chalai_

What was ycur favourite part of today’s workshop?

What was your least favourite part of today’s workshop?

Clonnd P

chia\t\gasotgf\iiigﬁges;chi J\getodab? ( ,\y
WY

Did you learn anything?

v

Did ymvork with any of the other kids on your project?

If yes, how did that go?

How are you feeling now that we've finished until next week?

W €Kik

What are you looking forward to for next time?

Qo) Koy

https:/ /www.dropboxstatic.com/static/javascript/external/pdf-js-66. _.LJ)VInmEMOR-qZ3AS_hIThTz5HbQ%26get_preview%3D1&_subject_uid=4837776

2014-10-29 2:29 PM

Page 1 of 2
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document = Sessional Questionnaire for Participants (YOUTH).docx 2014-10-29 2:29 PM

** Fill this out and hand it right back to Laura please!**

Name _ Break Free ___ (Il put your code name on later) Age

What was your favourite part of today’s workshop?
OAS\\-%W* Y é‘@z

What was your least favourite part of today’s workshop?

ool m@\—\m\c%@ﬁ e,

What was the biggest challenge today?

EOM (\\Q@\Q}d%‘ \oerS C*b@}‘,(&\’\%’\)\ﬁ?

Did you learn anything?

NO

Did you work with any of the other kids on your project?
S

If yes, how did that go?
X N
How are you feeling now that we've finished until next week?
oo NIl S Vit o
N You e W 3 Mepn

What are you lookmg forward to for next time? =
| AN - ’;(g, ( |\ g/ \ » e N, &

J

https://www.dropboxstatic.com/static/javascript/extemal/pdf—js-GG...LJvInmEMOR—qZSAS_hIThTzSHbQ%ZGget_preview%3Dl&_subject_uid=4837776 Page 1 of 2
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** Fill this out and hand it right back to Laura please!**

Name . Break Free _ (Il put your code name on later) Age, \"\

What was your favourite part of today’s workshop? 5

Wren We ook waliele’ o Sy
o0\ VY ol

What was your least favourite part of today’s workshop?

ok %L&\&'Z} Rod

What was the biggest challenge today?
X\M‘(\\L\&Q&@S’ b&(ﬂ\’\)ﬁw«
Did you learn anything?
e WianYou Stat o dlaw o) Cap,
YL feany Firdl owadh 40 Fave i i YoV Wi
Di%éb’\l%%nm%rm’é\%ﬁm‘ on bu‘r@ro?e%t*? on
ey VR Qo Jagroel ma< We

If yes, how did that go?
fon

How are you feeling now that we've finished until next week?

Mo\

What are you looking forward to for next time?

%65\
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** Fill this out and hand it right back to Laura please!™

Break Free \L\'

Name ("l put your code name on later) Age

What was your favourite part of today’s workshop?

ok fosdh 1 s e\ thani,

What was your least favourite part of today’s workshop?

Cleanng v

What was the biggest challenge today?

\o Cleatt hope cilgolih

Did you learn anything?

R Yot 3l ColoV' S Coln blepal

Did you work with any of the other kids on your project?
Nobe 1 peon 1o W Wiere
AL el abodtogl We=I'K G ]

If yes, how did that go?

W {uh el AR
How are you feeling now that we've finished until next week?

MR ook 1ol 0o Yaeh

What are you looking forward to for next time?

[\
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Decl3

** Fill this out and hand it right back to Laura please!**

Break Free \ \ l/\
Name - \ ('l put your code name on later) Age

What was your favourite part of today’s workshop?
\Wol ki o) eod

What was your least favourite part of today’s workshop?

Wey wﬁ

What was the biggest challenge today?

\m\\@w OR WOV VK DN 3 4o mach 2 o) e i3

Did you learn anything?

N \~OW 1D V5L e o

Did you work with any of the other kids on your project?

Yoy Wer A \0Feq esstrotl On o
Loy

If yes, how did that go?

e RN

How are you feeling now that we’ve finished until next week?

oo Ngprntes

What are you looking forward to for next time?

DR W Ye¥ilino
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Final Questionnaire - December 18,2014

Dec/§

** Fill this out and hand it right back to Laura please!™*

Name - Break Free y_\(!'ll put your code name on later) Age \ ): &

What was your favourite part of the Create & Grow Strong workshops?

W Feogh ough et HgeQE
What was your least favourite part of the Create & Grow Strong workshops?
What would you do differently if you were running the workshops?

o} Foed

Diq you learn anything through the workshops? If so, what?
Xpeyy O n-Cheaui\)Y €eren M
oo dadh et U

Did you have fun at the final party?

Mo, vy

Do you feel proud of your project?
e

Would you recommend the workshops to your friends?

\@’—»’b Rerl Sond
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Your ideas and thoughts are really valuable, is there anything else you’d like to
share about your experience of Create & Grow Strong?

'”'\%x W \‘\O\/\ Oty Coye
2l e e
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Jub Jub Exo

document - Sessional Questionnaire for Participants (YOUTH).docx 2014-10-29 2:29 PM

*% Fill this out and hand it right back to Laura pleasel**

L ]
Name ¢ Jub Jub Exo ‘Il put your code name on later) Age ' "i

What was your favourite part of today's workshop?

When we sh:—!-q,\ao-de.ssm«ﬂcuf‘
Sketdn boary

What was your least favourite part of today's workshop?

U()Hm/\.:)

What was the biggest challenge today?

HoHﬂ"nj ,

Did you learn anything?
Nothiny .

Did you work with any of the other kids on your project?

Nes .

If yes, how did that go?

I+ wos fun siace oce
oy Foend s | i

How are you feeling now that we've finished until next week?

| fee| like thi project
Will e Very -ﬁun!"'..t'_’_)

What are you looking forward to for next time?
To Shaw my Fral ot preece.

https:/ /www.dropboxstatic.com/static/javascript/external/pdf-js-66...LjvinmEMOR~qZ3AS_hIThTz5HbQ%26get_preview%3D1& subject_uid=4837776 Page 1 of 2
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b in t atrs plegsstek

*% Eill this nut and hand it right hacl

kT |
n later) Age \L\

: Jub Jub Exo ‘Pl put vourcode name on

Name

What wae vnur favarite nart of tndav’e warkehon?

wWhan we a0l o walke  oround A
!’\:C‘Cf\’\bor‘/\@oo one St and Skekehesd

owS Skedehtd

Leenem® L

VAW ol D&)Nf 7

St P

O OO AN

e

I leod
1 5
Hypes of hu sk
fvou work with anv of the other kids on vaur proiect?
bures  to gedhoay”

Bidvouy
We_ Yook gretwes tog
\ U

¥ane howdidthat an?
1 A |V » $omy =) S - a }
I e e M De o e wWe YWser co|
b op 2 ,
+hae Capwera

Hnwarermﬁadhg neaeliat wetve Rnishad uatil next wesld
Yol lpeoautse Vo

1%6 fm wppyy  okel
f SeSSIDA NAMNYT e el

L/L ’7' \_,‘y'w;) (&

(L—‘

W@ywak&aﬁ?aw@ iftrveithee ?
T loc N ¢ o ouS Greedthe s O0—TY

-/
COM\\,@.)\/ “Cf, P —




150

** Fill this out and hand it right back to Laura please!™

Name JUB JUB EXO ("l put your code name on later)

What was your favourite part of today’s workshop?

My favourite part was when we got to use water colours and other
supplies to draw our characters and reactions.

What was your least favourite part of today’s workshop?

Nothing

What was the biggest challenge today?

Biggest challenge was when we had to catch up.

Did you learn anything?

| learned that if you are really motivated, you can get anything done.
Did you work with any of the other kids on your project?
Not really, it was an independent project.

If yes, how did that go?

How are you feeling now that we’ve finished until next week?

| feel like I'm ready to start on the code!

What are you looking forward to for next time?

To start importing the pictures in.




** Fill this out and hand it right back to Laura please!**
Jub Jub Exo

Name

What was your favourite part of today’s workshop?

we %o"r To edit our rmge&

What was your least favourite part of today’s workshop?

TR Finding oud Thet we were

f@e\llq ehwg

What was the biggest challenge today?
‘/*_a, .Nj Yo 8@% eJe (\//}%\\9) olene .

Did you learn anything?

How 1o wuee Adabe VOV\@"*GSV\@,O.

Did you work with any of the other kids on your project?
Not really

If yes, how did that go?

How are you feeling now that we’ve finished until next week?

' Feel, excteed pecouwe
chkﬂl'\’r up a lot

What are you looking forward to for next time?

] "o foaK//lﬂ ﬁo(wcmo/f)—s Rncsh My 60/47/3
IO"XC’V[—L'\[C/%\ .
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Dec

— (I'lF'put your code name on later) Age A
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A

** Fill this out and hand it right back to Laura please!™
Jub Jub Exo

Name _ _ ('l put your code name on later) Age "

What was your favourite part of today’s workshop?

we 80"" t Catch
siype.

What was your least favourite part of today’s workshop?

den'¥ Kacw .

up ONn Fhe lesson on

What was the biggest challenge today?

C‘TC’H'M\@J Ginp Fo wWeork en My dum b
loprop.

Did you learn anythlng?

[ Vecrned Heat vou would need o Ae S+

(omj Codeg bCCﬁl\-L\\C F'S alot +e process (hoha processy
CJrC

Did you\d/ork wntgany of e othlar kids on> yé‘u]2 project?
I worked wiTh Rabay e

If yes, how did that go?

[ was Fun because we +oed +o 5o e
Stu P %-ogeﬂ\ef.
How are you feeling now that we've finished until next week?

[ feel cad becaust Gmp woas ackiny

wp but feel ﬁ\opeﬁm) since ! Xnow hew To

add colanrs o m loacr oo
What are you looking forward to for next time? J feund

[ N loo K{V\ﬂ f'oﬂuo\rc/ Je ”/7”\"§'L\ L
-ﬁDyf\h’ ‘OIACC‘E.)).
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Pec/3

** Fill this out and hand it right back to Laura please!**

Name  JubJubExo __ ("l put your code name on later) Age_ | Y1

What was your favourite part of today’s workshop?
Frinvsia m% MmN Proaald {)rcc{utf*,

| feel oocoocogd !
What was your least favourite part of today’s workshop?

Tecdhn @Q\f\m\ a}\zf/@v‘m( ’)L‘;‘E S

What was the biggest challenge today?

GlQ’H*M\J\l) --Q\/&fkf’ﬁ/\pj bo woa (-
Did you learn anything?
Process. Ny s Frushee b Ay,

Did you work with any of the other kids on your project?

[ helpeol ocuf my  peers

If yes, how did that go?
I+ wes o fun~ 'l’ecxch#/\ﬁ -—QXVO‘Q/'F""Q({’

How are you feeling now that we've finished until next week?

FEEL SO ;oo b

What are you looking forward to for next time?

See ¥ oo OcApP L
N g
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Final Questionnaire - December 18,2014

** Fill this out and hand it right back to Laura pleasel*™*

Name Jub Jub Exo _ ('l put your code name on later) Age_! Y

What was your favourite part of the Create & Grow Strong workshops?
M\1 ‘ﬂ\/g‘;w{v be () g o Hhae wolkshes is 36 H’\f\j
b express muy Creahviby in 46“’“%'@ Y.

What was your least favourite part of the Create & Grow Strong workshops?
N : , {
NoTr, pca!

What would you do differently if you were running the workshops? )
; . i
I Weuld mealee ynpre ;,u’c,(r’\&l/\@‘OQ AN

Did you learn anything through the workshops? If so, what?

[ learned how Fe pregrana 0 P(‘OC‘(’JS,',;?
C’/\d { '66\.’(‘,{01 /}/Z/\'c,a)' / hewv € Sk,:’/l,j i~ Qm\/— qu’\_;{] ¢
P& pnt elbeort nto i l.

Did you have fun at the final party?

1 lhad o lof of ﬁur\ b€ oosge jcﬂ‘ +e
She vo MAy We b onel g cidr o busne s C“‘c/rc'f/
QOGSSi\O}V Cowtﬁi | L7 o \oLb_

Do you feel proud of your project?

| feel really prowcl becawse gy peers

arol | e« et of (BCognihon,

Would you recommend the workshops to your friends?

1 owonld dobat/y!
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Jub Jub Exo

Your ideas and thoughts are really valuable, is there anything else you'd like to
share about your experience of Create & Grow Strong?

I+ made me 4wk nqore about Hhe
(evihlizahoa ofF @630\# ~P0\(k o hew
i+ affectred nne, Thig Pg(fojﬁc—% e € ME
eLPESS oa how | el alocwt F+he
revibitaeats on.




Appendix 6: Artist Statements & Participant Works

Ayabar Nahk
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Fiction and Non-Ficton in Holimpur
Ayabar Nakh, 2014.

This game a reflection of what | love the most. It has both fictional and non-fictional
aspects. | have chosen these pictures because of great memories, because it changed
my life for the better, or simply because | thought it would look badass.

For my non-fictional elements, my cursor is my cat. | chose my cat because she
changed me and my brother’s relationship for the better. Before we adopted our cat, me
and my brother would barely talk, and we hated each other a lot. After we adopted the
cat, something sparked. Our bond changed from hate, to love. Now we talk almost
everyday.

My background is a lake. This lake has so many precious memories. It was in Holimpur,
Bangladesh in a village. Even though the village wasn't nice as the city, | loved this place
to death because to me it's not really the money that matters but the people, and | had
such wonderful friends and family in Holimpur. This lake had a dock, so people would
arrive and depart from Holimpur, but it also had a beautiful view. This dock is where |
laughed, | cried, | cheered and more. The last non-fictional elements | chose are my best
friends. One is flying in the air (this friend in particular is funny and crazy so | made her
fly :P), another is going to belly flop to the water, and the last is just sticking her head out
the water. These three friends were there for me when | went through hardships, and
lived some of the best moments I've had in my life with me.

As for my fictional elements, | have a few characters from the Hunger Games
and from the Walking Dead. | chose the Hunger Games because it's my favourite book
series, and the first book series that | would actually call myself a fan of. When | was
little, | liked some book series, but | wouldn't call myself a fan of them. The same goes
for the Walking Dead. | won't say they helped me through hardships, but they just makes
my day better.

Even though this game might not make sense, and has the most random things
possible, | hope people understand that creativity doesn't always have to make sense.
This quote explains it really well "Passion is one great force that unleashes creativity,
because if you're passionate about something, you're more willing to take risks." - Yo-Yo
Ma. I'm really passionate about the things | put in my game, even if it means to have a
friend flying in the air, and zombies out of nowhere on a dock. As for the workshop, |
really enjoyed it. | acquired valuable skills, learned new things, and gained new
experiences. | hope next year if Laura decides to make a business out of this, then
hopefully me, Julia, and Zakir will be a part of it as well.
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(dream land)

Break Free, 2014

The art work you see before you is something | would call a (dream land), some where |
would love to live and never leave. As you see | have green benches. These represent
benches that are made out of grass because | love grass and sitting on it with my
friends and relaxing and enjoying time. Below it there is water and | chose water to be in
my dream land because water for me is everything. | just love swimming and being in it,
it helps me forget of what things are happening around me and lets me be me.

The background is all black and it represents the night sky. The night sky for me is wow.
| don’t why | really added it but all | know is that | needed to add it in. The gray parts on
the top represent a place in the park in the neighbourhood and its one of my favourite
places to be because | just feel protected, so | had to add that in.

And you should have noticed the sun by now that’s up in the corner for me the sun
plays a lot of happiness and fun and | just like the sun in general so | also had to add
that in. So that really sums it all up of why | drew my picture the way | wanted to while |
was making this | just wanted to add more things in and realised that there is really no
ending to a dream land it just keeps on expanding.




Jub Jub Exo
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My World vs the Real World

Jub Jub Exo, 2014.

For my piece, | chose a stage scenario because it represents another side of me
that nobody knows . The concept of this whole project is to turn the “real life
world” that we see every day, into the world that we want it to be. In my
perspective, my stage has a calm atmosphere, but behind the “scenes”, there is
much more to it. It all started with a paper, pencil and most importantly,
motivation. From then on, ideas just couldn’t stop coming at me!

As | added my final touch to my rough copy of my scenario, | couldn’t help but
smile, because | was so proud of my art work and | was glad that | put all of my
effort into it. Around the third and fourth week of this workshop, we started to use
other materials such as watercolours, markers and paint. That's when everyone
started to share their ideas and plans for their projects. | loved listening to other
people’s ideas because you get to learn from one another. Different people have
different ways of doing things. As | was explaining the significance of my project,
| couldn’t help but realize how much Regent Park changed from when | was a
kid, till now.

The main reason why | chose the stage is because even though school
and the revitalization are affecting me every day, whenever | stand on that stage,
| feel like all my stress has gone somewhere else During the last two sessions,
that’'s when we got really busy and started editing/ producing our final piece onto
Processing. | am not going to lie right now, so | am going to be 100% honest.
While | was coding my final draft, | can’t tell you how many times | wanted to
scream my lungs off because little things couldn’t work properly. But as | look
back it now, I'm actually pretty happy | was going through that because that
meant | showed a lot of resilience in myself, instead of giving up on my project, |
overcame my barriers and completed my project with satisfaction. I'm proud to
say that this project has benefited me a lot, and | would like to give thanks to my
peers and Laura helping me through it. Thanks again Laura for showing me what
| am capable of and for being one of the best mentors out there!
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Appendix 7: REB Approval

Research Ethics Board

October 24, 2014

Dear Laura Stavro-Beauchamp,

RE: OCADU 211 “Create & Grow Strong Workshops at Regent Park Focus Media
Centre”

The OCAD University Research Ethics Board has reviewed the above-named
submission. The protocol and the consent form dated October 7, 2014 are approved for
use for the next 12 months. If the study is expected to continue beyond the expiry date
(October 6, 2015) you are responsible for ensuring the study receives re-approval. Your
final approval number is 2014-48.

Before proceeding with your project, compliance with other required University
approvals/certifications, institutional requirements, or governmental authorizations may
be required. It is your responsibility to ensure that the ethical guidelines and approvals of
those facilities or institutions are obtained and filed with the OCAD U REB prior to the
initiation of any research.

If, during the course of the research, there are any serious adverse events, changes in the
approved protocol or consent form or any new information that must be considered with

respect to the study, these should be brought to the immediate attention of the Board.

The REB must also be notified of the completion or termination of this study and a final
report provided before you graduate. The template is attached.

Best wishes for the successful completion of your project.

Yours sincerely,

Tony Kerr, Chair, OCAD U Research Ethics Board

OCAD U Research Ethics Board: rm 7520c, 205 Richmond Street W, Toronto, ON M5V 1V3
416.977.6000 x474
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Appendix 8: Installation Documentation

The Console//Console exhibition of DFI graduate thesis work was held at the OCAD
U Open Gallery at 49 McCaul Street from April 17-22,2015. The Create & Grow
Strong installation showcased the work of the three participants as part of a single,
interactive digital work. This also incorporated digital a coding template and
brochures that provided curriculum and contact details in addition to background on

the workshops and the thesis research.

Figure 19: Laura Stavro-Beauchamp and the Create & Grow Strong installation at
Console//Console Exhibition. April 17 - 22, 2015.
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LAURA STAVRO-BEAUCHAMP
Create & Grow Strong

Create & Grow Strong is the product of 6 weekly workshops held at the
Regent Park Focus Youth Media Lab.

Development psychology, play theory and social work research all support the
premise that creativity encourages self realization, promotes independent
thinking and enhances self esteem. This work suggests that today’s youth,
the creators of our future world, will need to call on each of these traits,
alongside individual resilience, if they are to thrive as they confront the
environmental, social, technological and economic challenges that we can
only dream of today.

Intended to explore the potential for creative expression to foster resilience in
youth, participants produced digital landscapes, based on physically created
elements, that explore their everyday lives and feature fantasy elements that
represent their creative dream worlds. In December 2014 their final works
were showcased at a celebration for friends, family, peers and the
community.

~ This piece showcases their worlds. They’ve been built by Ayabar Nahk, Break
- Free and Jub Jub Exo within the workshop and technology frameworks
eated by Laura Stavro-Beauchamp as part of her thesis work.

Figure 20: Create & Grow Strong installation banner from Console//Console exhibition.



e’

Using Creative Exploration, Expr
and Cel atiogzto Foster Resi

97,

This wor/kfsthe product of seven weeks of workshops del

he mixed media art pieces created by three talented youth who vq/:;'itﬂpm(s in
Laura Stavro - Beauchamp's Create & Grow Strong thesisresearch project.

3
Ayabar Nahk, Break Free and Jub Jub Exo all young tee
Each “world” began as a location the artist’s e and was interpreted as a physical mntlng. Using

, code and other media the: orporated their dreams and fantasies into the realworld
landscape to create the work being exhibited today. -

Figure 21: Welcome screen, Create & Grow Strong installation.

Figure 22: Mouse to control Create & Grow Strong installation and curriculum details, coding
template and brochures.
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FICTION & HOH-FICTION I HOLFBUS + (OREAH WORLDY

Figure 23: Still image of Ayabar Nahk’ s digital art piece Fiction & Non Fiction in Holimpur

E FICTION & HO-FICTION IN HOLMPUR  AYREAR HAKK (DREAX WORLDY BREAK FREE e ER REOIT CREATE % GROW STRONG

Figure 24: Still image of Jub Jub Exo’s digital art piece My World vs the Real World
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BREAK FREE 1Y WORLD VS THE REAL DJORLD RBOUT CREATE £ GROW BTRONG

Figure 25: Still image of Break Free’s digital art piece (dream world)



